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“For a world without barriers”
FOREWORD BY MARTIN ESSL

“What does the Zero in Zero Project 
mean?” This is one of the most frequent, 
if not the most frequent, questions we are 
asked. The answer lies in, and at, the very 
heart of everything we do and are about. 
It is really very simple: In the world we 
seek to help create, there are zero barri-
ers for persons with disabilities. Thus, in 

everything we do, we work “for a world without barriers.”
Now, having answered that question, I believe I should actu-
ally tell you a little bit about our work and where we currently 
are with it. 

Our sustainable work and research
This report, on the topic of education, is our eighth thematic 
report and, as such, completes the second full (four year) 
cycle of Zero Project research. Each cycle consists of a 
series of four research topics: employment, accessibility, in-
dependent living (and political participation), and education. 
To provide some context, when in late 2008 we undertook 
our preliminary studies into the global implementation of the 
United Nations Convention on the Rights of Persons with 
Disabilities (CRPD), we were not even called the Zero Pro-
ject. Indeed, we didn’t really even have a name. Now look at 
us! In addition to those early years, we can look back more 
recently on eight years of, I believe, both solid research and 
certainly a collection of 580 incredible Innovative Practices 
and Policies. And that is not even mentioning all our annual 
Conferences that serve as a global hub for innovation, 
inspiration, and collaboration; our website; our publications; 
and so much more.

I think it is worth providing here, once again, the reasoning 
behind our choice of research topics. We believe that educa-
tion, employment, accessibility, and independent living (and 
political participation) are all so intimately connected that, in 
reality, it is difficult to have one without any of the others. And 
in the work we do, very often the most successful Innovative 
Practices and Policies that we seek to communicate, and with 
which we hope to inspire greater and more effective imple-
mentation of the CRPD, cut across two or even more of these 
themes – especially as their geographical reach spreads.

This year’s research has been particularly exciting, with a 
record number of nominations, and has resulted in our identi-
fying 75 Practices and 11 Polices, all of which we believe have 
high potential impact – not only by themselves but also when 
replicated by others. 

Since education is one of the core themes of the CRPD and 
one which, once again, illustrates all too clearly just how 

necessary it remains to break down the many different barriers 
for persons with disabilities, we look forward to presenting our 
findings to you. Not least in the hope that they may help tear 
down those barriers. Education is the very foundation on which 
personal independence is built, leading to other key elements 
of a full life that we so often take for granted, notably employ-
ment, independent living, and political and social participation. 
It is a sad truth that today a great many people with disabilities 
are denied these basic human rights simply because they do 
not have access to adequate or, often, any educational oppor-
tunities. But as this report makes clear, this is changing! 

You: Our growing network
This year I really do not care if I repeat myself when I say 
that the Zero Project is neither the Essl Foundation nor its 
core team. It is you! It is the network of more than 5,000 
experts and organizations from 180 countries (of which you, 
the reader, are more than likely one), both with and without 
disabilities, who have contributed so much in past years 
and who so wonderfully continue to do so. It is the critical 
combination of partnerships, joint ventures, collaborations, 
and shared passions, visions, and activities that enables us 
to fight to change the world, to break down existing barriers, 
and to innovate. And I am delighted to report that we con-
tinue to gain both speed and traction as the pool of experts 
continues to grow in breadth and depth, the number of 
nominations each year rises, participation in our conferences 
increases, and we participate more often in the conferences 
and events of others. Thank you!

New partnerships
We believe that sticking to our mission remains of vital im-
portance. And this often entails us making some significant 
strategic decisions about future development. An example 
of this is, I believe, the path we are taking forward in Latin 
America. In doing so, we have the ability to reach some 
500 million Spanish-speaking people who we have not yet 
reached to date. 

We fully recognize that “regionalizing” the Zero Project will 
need not only very different approaches but also sound re-
gional partnerships. And here, we are so very happy to have 
found such an excellent partner in Fundación Descúbreme in 
Chile. (For more detailed information on both the foundation 
and our partnership, please read Catalina Saieh’s Foreword, 
which follows immediately.) 

In addition, at this year’s Conference in Vienna, we are organ-
izing an Africa Forum, which will, among other things, consider 
the options available for supporting geographically appropriate 
Innovative Practices and Policies in the African continent.
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Another strategic approach is through our cooperation with 
various UN agencies and other supranational organizations. 
Having held ECOSOC status since 2014, the Essl Foundation 
already cooperates with several UN agencies in different 
ways. For example, by the end of 2019 we had developed an 
agreement with the International Telecommunication Union 
to work together to create and “nourish” an ecosystem of 
ICT innovators in Europe. We look forward greatly to devel-
oping this further in 2020. 

As always, understanding and gauging the impact of what 
we do remains extremely important, thus the importance we 
are placing on such self-examination with the 2021 publica-
tion of the Zero Project Almanac 2017–2020, covering the 
project’s second four-year research cycle. 

Zero Project–Impact Transfer
As you may recall, back in 2017 the Essl Foundation joined 
forces with Ashoka to initiate the first Zero Project–Impact 
Transfer programme to internationalize highly innovative and 
scalable disability solutions for a barrier-free world. Now in 
its third year (and after two very successful years), we have 
added Fundación Descúbreme as an additional partner. Now, 
we are even more excited and hopeful about what we can 
achieve together.

Zero Project in Austria
As I have mentioned before, to complement our global 
approach, one of my personal goals has been to use our 
research and innovators as role models to speed up the inno-
vation process here in Austria. To this end, we have developed 
a number of domestic programmes to promote our cause of 
a world without barriers. Among these, together with Cisco 
Systems and Cisco Academy as well as with Austrian voca-
tional schools and employers, we have completed a promising 
pilot project on transition programmes that lead to employ-
ment in the ICT industry, and we are currently looking for 
implementation partners in Austria. Notably, this programme is 

already showing great success, with 13 of 14 students having 
successfully passed their final exam, and most of them having 
already found employment in the ICT industry.

For the fourth consecutive year, in 2020 the Essl Foundation 
will also host its Dialogues with Business and Industries 
conference series throughout Austria. Co-financed by 
the Austrian Ministry of Social Affairs, these conferences 
promote innovative practices in inclusive employment. Each 
year, together with the Austrian newspaper Die Presse, we 
also publish two supplements on inclusive employment and 
accessibility, and we are sponsoring a special Austrian Lead-
ing Companies Award for extraordinary entrepreneurship in 
inclusive employment.

For the first time, in 2020 we are co-hosting an event at the 
Austrian Parliament, jointly with the President of the Aus-
trian Parliament and the Sinnbildungsstiftung (an Austrian 
foundation focusing on innovation in education), designed 
to promote ICT solutions for more inclusion in the Austrian 
education system.

Finally, after donating the Essl Collection of modern art to 
the renowned Albertina Museum we are creating with them a 
programme to make the communication of art more inclusive 
by training staff with various forms of disabilities and provid-
ing employment opportunities.

Going forward
I should like to conclude with my personal thanks to the 
whole Zero Project team, so ably led by Michael Fembek. 
The Zero Project would still not be possible without this 
exceptional team or without the engagement of all the many 
members of the Project’s global network. Together, we really 
are creating “a world without barriers.” 

Martin Essl 
Founder of the Essl Foundation, January 2020

After the Award Ceremony of the Zero Project Conference 2019.
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“Catalysts of Innovation and Inspiration for Change”
FOREWORD BY CATALINA SAIEH

Zero Project and Fundación Descúbreme:  
An alliance for Latin America 
In 2017 Inclusive Cycle – a programme 
developed by the Chile-based Fundación 
Descúbreme with the cooperation of six 
partner organizations – was awarded by 
the Zero Project as an Innovative Practice 
on inclusive employment. The programme 

aimed to expand its frontiers and to become a best practice 
of a successful programme of inclusive employment in which 
training, practice, certification, and hiring were all included.
The two years following this award were years of hard work 
between the Essl Foundation and Fundación Descúbreme as 
we consolidate our partnership to expand the Zero Project 
mission towards a world without barriers to the Spanish- 
speaking world. In this commitment, we have also joined 
forces with Ashoka to expand the Zero Project–Impact 
Transfer programme worldwide. 

For years, the Essl Foundation has been working for the 
social inclusion of persons with disabilities, and during this 
time it has accumulated extensive knowledge on the issue. 
Its work has focused on research and how best to promote 
Innovative Practices and Policies in four strategic areas of 
the United Nations Convention on the Rights of Persons 
with Disabilities: Education, Employment, Accessibility, and 
Independent Living. 

We are very grateful for the opportunity to partner with the 
Essl Foundation in 2020 as we work together to raise great-
er awareness regarding Inclusive Education. This is one of 
the most significant challenges to ensuring the full inclusion 
of people with disabilities, given the many barriers in the 
educational system that hinder access, development, and 
success at school for children and young people globally. 
Fundación Descúbreme, together with the Zero Project, is 
committed to eliminating these barriers and thus ensuring 
the right to education of all children and young people in 
Latin America and the world.

Looking forward, we are certain that the 2020 Zero Con-
ference will continue to be a collaborative space where all 
organizations, led by people with and without disabilities, 
can present, discuss, and network with Innovative Practic-
es and Policies in the field of education. Without a doubt, 
this partnership will allow us to continue building a world 
without barriers.

 

Fundación Descúbreme: Promoting the full inclusion of 
people with cognitive disabilities
Fundación Descúbreme was founded in 2010 with the mission 
to promote the inclusion of people with cognitive disabilities 
in all areas of human development. To achieve this purpose, 
we have focused on promoting the rights of this group and 
encouraging good practices regarding cognitive disabilities 
and social inclusion, both nationally and internationally.

During these ten years of experience, we have moved forward 
in the consolidation of a series of efficient and sustainable man-
agement models in different areas, such as social investment, 
training, labour inclusion, consultancy, research, and advocacy. 
These pillars have allowed us to forge a cultural change in each 
of the actors and spaces involved in building a society that is 
more diverse, inclusive, and respectful of all people.

The primary focus of all our actions is to generate a positive 
impact on the quality of life of people with cognitive disabilities 
within the framework of the promotion of their rights. The 
combination of the national scenario in Chile, international 
trends, and our deep convictions has encouraged us to 
continue expanding the scope of our work. This can be seen 
in the collaborative alliances and partnerships that we have 
developed since 2015 with leading organizations in Europe 
and Latin America – starting with the Consultative Status to 
the United Nations Economic and Social Council granted to us 
in 2018, and continuing with our incorporation into the Inclu-
sion International network and as part of the Inter-American 
Development Bank’s initiative to promote inclusive employ-
ment in five countries in the Latin America region.

We have thus begun the path to influence public policy, since 
we strongly believe in its high impact on the quality of life of 
people with disabilities. We have strengthened our efforts to 
allow us to accompany people with cognitive disabilities in 
a one-to-one relationship, as a support mechanism for the 
achievement of their goals and aspirations. An example of 
this is our role as promoters of the national labour inclusion 
law, which has established a mandatory hiring quota for 
organizations both public and private in Chile, and at the 
same time we act as advisors to these organizations for the 
successful and sustained implementation of this regulation.

Our work is only possible as a result of the trust shown to 
us by all individuals, public and private organizations, civil 
society, and international entities to build a society that is 
increasingly diverse, inclusive, and respectful of difference. 

Catalina Saieh 
President, Fundación Descúbreme, January 2020
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About the Zero Project
The Zero Project was initiated by the Essl Foundation in 2008 with the mission to support the imple-
mentation of the United Nations Convention on the Rights of Persons with Disabilities (CRPD) and to 
work for a world without barriers. This section summarizes its current work.

The Zero Project’s primary focuses is on researching 
and communicating innovations on behalf of persons 
with disabilities. Since the project’s early beginnings, 
the Zero Project team has developed a vast global 
network of more than 5,000 experts from 180 coun-
tries – both with and without disabilities – that has 
contributed to our work over the past five years.

Working with this network, the team has developed 
the expertise to identify, select, and communicate In-
novative Practices and Innovative Policies worldwide, 
working with all relevant stakeholder groups, including 
several UN agencies. The four basic principles of 
the Zero Project research and selection method are 
explained on page 8ff.

2019–2020: Inclusive Education 
The Zero Project is based on a four-year research cy-
cle. This year’s topic, Education, is the fourth and last 

research topic in the Project’s second cycle, following 
Employment (2015–2016), Accessibility (2016–2017), 
and Independent Living/Political Participation (2017–
2018). Approximately 300 Innovative Practices and 
Policies have been selected and disseminated during 
this four-year period, and the next four-year cycle will 
begin in 2020–2021 with Employment.

This year, 75 Innovative Practices and 11 Innovative 
Policies in Education were selected, all of which are 
covered in this report as well as online at www.zero-
project.org, on social media, and at the Zero Project 
Conference in February 2020, held in Vienna. 

The Zero Project Conference and Awards 
The Zero Project Conference is a unique meeting 
point of people who inspire and want to be inspired. 
Held annually at UN Headquarters in Vienna, the 
event brings together some 800 participants from 
more than 90 countries. At the heart of the Confer-
ence are presentations of the Innovative Practices 
and Policies, which also receive the Zero Project 
Awards, as well as presentations by international 
decision makers and opinion leaders from all sectors 
of society – the Zero Project Network and partners.

The Essl Foundation
The Essl Foundation MGE gemeinnützige Privat-
stiftung is a charitable foundation established in 2007 
by Martin and Gerda Essl in Klosterneuburg, Austria, 
with a focus on scientific research and charitable 
giving. The foundation initiated and now funds and 
organizes the Zero Project, with its team based in Vi-
enna. The Essl Foundation also holds observer status 
to the United Nations Economic and Social Council 
and in the United Nations Department of Economic 
and Social Affairs.

Zero Project–Impact Transfer
The Essl Foundation and Ashoka have joined forc-
es to launch the first Impact Transfer programme, 
designed to support the internationalization of 
innovative disability solutions for a barrier-free world. 
The Zero Project–Impact Transfer is a huge effort of 
the Zero Project to support those Innovative Prac-
tices that have the highest potential to grow or to be 
replicated, using Ashoka expertise and capacity (see 
page 26).

THE ZERO PROJECT REP ORT 2 02 0

This Report is composed of several sections:

• Executive Summary, including background in-
formation on this year’s research topic and the 
Zero Project methodology

• The impact of the Zero Project: Survey results

• Innovative Polices and Practices: Factsheets 
and Life Stories

• The Zero Project–Impact Transfer accelerator 
programme

• An analysis of ICT supporting innovations in 
Inclusive Education

• SDGs and data: Legal indicators by the WORLD 
Policy Analysis Center on guarantees to 
 Inclusive Education worldwide

• A summary of this Report in easy language

• An Annex, including a listing all Zero Project 
Network members active in 2019–2020

The Zero Project Report is also available at  
www.zeroproject.org in an accessible pdf format.

http://www.zeroproject.org
http://www.zeroproject.org
http://www.zeroproject.org
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Cooperation with Fundación Descúbreme
In 2019, Essl Foundation and Fundación Descúbreme 
announced a long-term partnership to expand the Zero 
Project mission of a world without barriers to the Span-
ish-speaking community worldwide. Essl Foundation 
maintains strategic leadership of the Zero Project in full 
consultation with Fundación Descúbreme. Specifically, 
Essl Foundation operates and finances research and 
the Conference in Vienna, whereas Fundación De-
scúbreme operates and finances the annual confer-
ence in Santiago, both under the brand of the Zero 
Project. The organizations are also joining forces with 
Ashoka to broaden the Zero Project–Impact Transfer 
programme worldwide. 

The Zero Project in Austria
Within Austria, the Essl Foundation organizes the 
Zero Project Unternehmensdialoge (“Corporate Dia-
logues”) and Zero Project Branchendialoge (“Sector 
Dialogues”), which include a series of regional con-
ferences to promote Innovative Practices in inclusive 
employment. The conferences are co-funded by the 
Austrian Ministry of Social Affairs and co-organized 
with regional partner organizations. The Essl Founda-
tion in partnership with the Austrian daily Die Presse 
also publishes newspaper supplements on inclusive 
employment (“Beschaeftigung”) and accessibility 
(“barrierefrei”), both focusing on showcasing Inno-
vative Practices and Policies. Also jointly with Die 
Presse, the Essl Foundation sponsors special awards 
for outstanding efforts in creating employment for 
persons with disabilities, as part of the renowned 
Austrian Leading Companies Award.

The Essl Foundation is also actively promoting the 
philanthropic community in Austria by co-initiating 
the Association of Charitable Foundations, the House 
of Philanthropy (a co-working space of foundations), 
and the Sinnstifter and Sinnbildungstiftung, which are 
co-investing vehicles to promote social innovations 
outside the area of disability.

The future of the Zero Project
The strategy of the Zero Project builds on its current 
strengths and on the unique role it has established 
in its first two research cycles worldwide. Going for-
ward, the Project will continue to improve its research 
processes, its network, the Zero Project Conference, 
the Impact Transfer, and all forms of communication. 
Special focus will be given to partnerships with 
Fundación Descúbreme, selected UN agencies, and 
others to further distribute or localize the Zero Pro-
ject. In addition, building a powerful database for all 
the Innovative Practices and Policies that have been 
selected since 2013 (more than 600) is a major goal 
for the forthcoming four-year cycle. 

WHAT IS THE IMPACT OF THE ZERO PROJECT?

In 2017, Fundación Descúbreme received the Zero Project Award for 
their certification scheme of young people with disabilities. In 2019, 
Essl Foundation and Fundación Descúbreme have formed a partner-
ship to promote the Zero Project in Latin America and in all Spanish- 
speaking countries: Michael Fembek (Essl Foundation), Matias 
Caceres (SK Bergé), Carola Rubia (Fundacíon Descúbreme), Martin 
Essl (Essl Foundation).

“I believe the connections made at the  
Zero Project Conference are the  
heart of creating sustainable change  
at a local, state, national, and international 
or global level.” 

A respondent to the impact-survey of the 
Zero Project (December 2019)

The Zero Project surveyed the 2019 Zero Project 
Awardees and participants of the 2019 Zero Project 
Conference about the impact that the Project has had 
on their work. We are pleased to report that the results 
of the survey demonstrate that, without doubt, the Zero 
Project is now playing an important global role in terms 
of promoting Innovative Practices and Policies, and 
consequently the implementation of the UN Convention 
on the Rights of Persons with Disabilities – the core 
mission of the Project.

The graph shows the answer to the question:  
“The Zero Project Award/Zero Project Conference 
helped us/me/my organization to raise our profile/rec-
ognition in our home country, with tangible results.”

Yes: 25
Maybe/A little: 13
No: 19 
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The Zero Project methodology
WHY THE ZERO PROJECT FOCUSES ON INNNOVATIONS, NETWORKS,  
COMMUNICATIONS, AND THE ZERO PROJECT CONFERENCE 

The three pillars of the Zero Project methodology are: (1) selecting Innovative Practices and Policies on 
the basis of innovation, impact, and scalability; (2) engaging with the Zero Project Network at all stages 
of the selection process; and (3) disseminating results, especially by organizing the Zero Project Con-
ference. The selection process is described below.

For eight years the Zero Project has been using its 
current methodology, which basically puts the selec-
tion and dissemination of Innovative Practices and 
Policies at the core of its mission to “work for a world 
without barriers.” While in its beginnings the collection 
of social indicators was also part of the Zero Project 
work, it became obvious that a focused, independent, 
and “pure” research objective was much more needed 
by all stakeholders. Thus, the Zero Project Social 
Indicators were discontinued in 2017. 

Among many other sources, the necessity and impact 
of “Best Practices” is mentioned in the CRPD itself, 
encouraging State Parties to share best practices 
(Art. 32, lit b). The 2018 United Nations Flagship Re-
port on Development and Disability not only recogniz-
es the need for Good Practices but mentions “Current 

Practices” in every chapter. We are pleased to note 
that more than 40 Innovative Practices and Policies of 
the Zero Project were selected as Current Practices 
by the Flagship Report. (Find more on the impact of 
the Zero Project on page 28.) The methodology of the 
Zero Project is described here.

Innovative Practices and Policies
The Zero Project research focuses on Social Inno-
vation (rather than innovation in general). The term 
“social innovation” was introduced by the Austrian 
Economist Joseph Schumpeter in 1939 (who also 
coined the expression “creative destruction”). More 
recently, there have been several attempts to adapt 
the term [Phills, et al, Stanford Social Innovation 
Review, 2008], emphasizing a holistic approach:
Novel solutions to a social problem that are more 
effective, efficient, sustainable, or just than existing 
solutions, and from which the value created accrues 
primarily to society as a whole rather than private 
individuals. A social innovation can be a product, pro-
duction, process, or technology (much like innovation 
in general), but it can also be a principle, an idea, a 
piece of legislation, a social movement, an interven-
tion, or some combination of these.

For its purpose, the Zero Project organizes a multi-
step-process that engages with thousands of experts 
– the Zero Project Network – at all stages, in clearly 
defined ways (see page 12 for a description of the 
process). In the nomination, evaluation, and selection 
process, experts are encouraged to consider three 
criteria: (1) innovation, (2) impact, and (3) scalability. 
Thus, it is the network of experts that makes the se-
lection, with the Zero Project creating the framework 
for the process.

Social innovations from civil society and the business 
sector (as Innovative Practices) as well as from the 
public sector (as Innovative Policies) are considered.

THE THREE PILL ARS OF 
THE ZERO PROJECT METHODOLOGY 

1. Selecting Innovative Practices and Policies on 
the basis of innovation, impact, and scalability. 

2. Engaging with the Zero Project Network at all 
stages of the selection process. 

3. Disseminating results, especially by organizing 
the Zero Project Conference.

 
THE THREE CRITERIA OF  
THE ZERO PROJECT SELECTION 

1. Innovation 

2. Impact

3. Scalability
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How much innovation?
Experts who nominate, evaluate, or vote are encour-
aged to look at the degree of innovation, considering 
also the innovation for certain geographies or groups 
of beneficiaries. For example, some services may 
not be innovative for a capital city in a high income 
country, but could at the same time be very innovative 
to rural areas in low income countries.

How much impact?
According to the Wharton School at the University of 
Pennsylvania, social impact is the effect an organiza-
tion’s actions have on the well-being of the communi-
ty. Impact may consist of:
• quality, quantity, availability, and affordability of 

services provided;
• number of beneficiaries/users served, especially 

those in underserved and disadvantaged commu-
nities;

• sustainability of services and service providers 
improved;

• changes in policies and regulations achieved;
• changes in attitudes and paradigm shifts achieved;
• scaling to other regions, countries, or contexts.

Within the Zero Project process, impact is arguably 
the most important criterion. Since experts have to 
value the impact of one nomination against another, in 
practice this rules out nominations that may be prom-
ising for the future, but do not have a proven impact 
so far, for example, prototypes of ICT-services. 

How much scalability?
Scalability is very important for the selection pro-
cess as well, considering the mission of the Zero 
Project. Thus, a clear preference must be given to 
those innovative approaches that can easily be rep-
licated and adapted across large geographies and 

populations for transformational impact (UNHCR 
and the International Development Innovation 
Alliance [IDIA], “Insights on Measuring the Impact of 
Innovation,” 2017).

Scalability encompasses very different types of grow-
ing, replicating, or other forms of expansion, and may 
even mean Open Source strategies or giving away all 
expertise for free. The ability to scale may be depend-
ent on a variety of factors related to the innovator, the 
(potential) funders, and the environment (IDIA, “Matrix 
of Factors Influencing Scaling and Sustainability”).
Looking at the stages of scaling, the classification of 
IDIA is useful:

1. Ideation: Analysing the problem and generating 
potential solutions.
2. Research and Development: Developing and trying 
potential solutions.
3. Proof of Concept: Creating an early, field-tested 
solution (prototype, pilot).
4. Transition to Scale: Developing the growth model 
and attracting partners.
5. Scaling: Replicating (growing) and adapting the 
innovation to larger geographies (with mostly trans-
formational innovation).
6. Sustainable Scaling: Growing/replicating with a 
sustainable income model and within an ecosystem.

According to its mission, the Zero Project normally 
focuses on Stages 4 and 5: Transition to Scale, and 
Scaling. At Stages 1–3 it is usually not possible for ex-
perts to estimate the impact of a nomination, whereas 
at Stage 6 the degree of innovation will be too low in 
most cases. 

Affordability of products and services and a clearly 
explained and therefore replicable strategy are 
important as well.

TOTAL NOMINATIONS RECEIVED  
BY THE ZERO PROJECT

2014 – 2015

2015 – 2016

2016 – 2017

2017 – 2018

2018 – 2019

2019 – 2020

258

291

260

372

318

468

HOW NOMINATIONS ARE 
GROUPED INTO PR ACTICES 
AND P OLICIES

1. Nominations from Civil Society:  
Innovative Practice 

2. Nominations from the Business 
 Sector: Innovative Practice

3. Nominations from the Public Sector:  
Innovative Policy
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What are Innovative Policies?
Public policy-making can be done on several levels of 
governance: supranational (e.g., binding international 
treaties), national, regional, or local/municipal. Public 
policies can be implemented via laws and all other 
forms of regulations, by standards and other forms of 
legal obligations, by comprehensive action plans, and 
in some countries also by Supreme Court jurisdiction.
When it comes to the implementation of the CRPD, pol-
icies may use one of the following instruments based 
on government and innovation (www.nesta.org.uk):
• Changes in the tax system: Creating incentives, 

such as tax benefits, or risk-reduction, such as new 
forms of insurance; creating or improving institu-
tions; granting more just and appropriate permis-
sions.

• Grant-funding: Social benefit programmes, social 
protection programmes.

• Improving regulatory conditions: Setting manda-
tory targets and minimum standards for the public 
and all other stakeholders.

• Democratizing innovation: Making innovation more 
accessible to all; improving public participation in 
policy decision-making.

• Organizational support for a nurturing environ-
ment and conditions for social innovations:  
For example, public venture capital, innovation 
intermediaries and accelerators, support of pro-
fessional collaboration, information and exchange 
IT-platforms.

• Creating evaluation systems: Including indicators 
and data collection methods.

What are Innovative Practices?
According to Wikipedia: “A best practice is a method 
or technique that has been generally accepted as su-
perior to any alternatives because it produces results 
that are superior to those achieved by other means 
or because it has become a standard way of doing 
things, e.g., a standard way of complying with legal or 
ethical requirements.” 

Practices in the field of implementation of the CRPD 
include projects, programmes, products, and services, 
but also social enterprises and business strategies. 
They can be organized or employed by civil society 
organizations, such as NGOs and foundations, but 
also by private companies and universities. Even the 
activities of public authorities may be considered as 
a Practice if it uses only means that are open to civil 
society or private companies as well. 

In real life, (Public) Policies and Practices are not 
distinct, but are within one continuum. Social busi-
nesses and social entrepreneurs create another area 
where distinction lines get blurred. For example, some 
start-up companies clearly use organizational forms 
from the business sector while still serving a social 
purpose, and are not profit-maximizing entities but 
instead reinvest all returns. Or they charge fees, but 
only as high as needed to maintain the services. This 
‘behaviour’ would qualify them as members of civil 
society.

One of this year‘s  
Innovative Practices:  
Inclusive preschool- 
education at work in 
a kindergarden in the 
Berd region in Arme-
nia. See page 49.
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About Inclusive Education
KEY ARTICLES OF THE CRPD RELATED TO THIS YEAR´S RESEARCH OF THE ZERO PROJECT

The Zero Project Report 2020 focuses on Article 24 (Education) of the CRPD, and partly also on such 
related topics as Article 27 (Employment), Article 23 (Respect for Home and Family), and Article 9 
(Accessibility). This section explains basic principles that were used for the selection of the Innovative 
Practices and Policies.

The Zero Project defined six subtopics of this year’s re-
search topic of Inclusive Education:
1. Early childhood intervention
2. Formal education (primary and secondary education)
3. Universities (tertiary education)
4. Vocational education and training 
5. Non-formal education 
6. ICT-driven information and communication

The Zero Project is deliberately not focusing on education as 
it is defined in Article 24 of the CRPD, considering the fact 
that many innovative solutions have identified gaps in the 
formal education system – from early childhood to adulthood 
– as a major barrier for making Inclusive Education work. 

Some of the innovative solutions focus on transition mod-
els, starting as early as preschool age or connecting formal 
education to vocational education or even employment and 
lifelong learning, thereby creating a relationship to Article 23.

In addition, the training of teachers as well as parents 
and professionals are innovative strategies often employed 
to move towards more Inclusive Education environments, 
and thereby creating a relationship to Article 27.

Non-formal education considers all methods to teach 
and train that do not employ the conventional textbook/
classroom teaching setting, such as using sports, the arts, 
games, cartoons, or computer apps. 

Finally, ICT-driven information and communication tools, 
such as cloud-based solutions or translation tools (including 
translation from speech to text, to sign language, or to easy 
language) are powerful tools to create more Inclusive Educa-
tion environments, thereby creating a relationship to Article 9.

Article 24: Education 
(a) Persons with disabilities are not excluded from the 
general education system on the basis of disability, and that 
children with disabilities are not excluded from free and 
compulsory primary education, or from secondary education, 
on the basis of disability; 
(b) Persons with disabilities can access an inclusive, quality 
and free primary education and secondary education on an 
equal basis with others in the communities in which they live; 
(c) Reasonable accommodation of the individual’s require-
ments is provided; 
(d) Persons with disabilities receive the support required, 
within the general education system, to facilitate their effec-

tive education; 
(e) Effective individualized support measures are provided in 
environments that maximize academic and social develop-
ment, consistent with the goal of full inclusion. 
3. States Parties shall enable persons with disabilities to 
learn life and social development skills to facilitate their full 
and equal participation in education and as members of the 
community. To this end, States Parties shall take appropriate 
measures, including: 
(a) Facilitating the learning of Braille, alternative script, 
augmentative and alternative modes, means and formats 
of communication and orientation and mobility skills, and 
facilitating peer support and mentoring; 
(b) Facilitating the learning of sign language and the promo-
tion of the linguistic identity of the deaf community; 
(c) Ensuring that the education of persons, and in particular 
children, who are blind, deaf or deafblind, is delivered in 
the most appropriate languages and modes and means of 
communication for the individual, and in environments which 
maximize academic and social development. 
4. States Parties shall take appropriate measures to employ 
teachers, including teachers with disabilities, who are quali-
fied in sign language and/or Braille, and to train professionals 
and staff who work at all levels of education.… 
5. States Parties shall ensure that persons with disabilities 
are able to access general tertiary education, vocational 
training, adult education and lifelong learning without discrim-
ination and on an equal basis with others.…

Article 27: Employment
(d) Enable persons with disabilities to have effective access 
to general technical and vocational guidance programmes, 
placement services and vocational and continuing training.

Article 23: Respect for Home and Family
3. States Parties shall undertake to provide early and com-
prehensive information, services and support to children with 
disabilities and their families.

Article 9: Accessibility
(c) To provide training for stakeholders on accessibility issues 
facing persons with disabilities;
(g) To promote access for persons with disabilities to new 
information and communications technologies and systems, 
including the Internet.
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COUNTRIES WITH THE MOST 
INNOVATIVE PR ACTICES & P OLICIES

About Innovative Practice and 
Policy Research, 2019 – 2020
HOW THE 86 INNOVATIVE PRACTICES AND POLICIES WERE SELECTED

For 2020 the Zero Project selected 75 Innovative Practices and 11 Innovative Policies from 54 countries 
that had a positive impact on the rights of persons with disabilities regarding Inclusive Education. In this 
section the nomination and selection process is described in detail.

United States

Brazil

Israel

Australia

India

Austria

Kenya

Spain

6

5

5

4

4

3

3

3

As in past years, in 2019–2020 the selection process 
was conducted in five steps, beginning with “charting 
of the territory” to the final selection of the Innovative 
Practices and Policies (see graph below).

1. Charting topic and subtopics
In April, the topics relating to this year’s research 
were defined and categorized as follows (see also 
page 11 on the theoretical background of Inclusive 
Education):
• Early childhood and preschool
• Formal education (primary and secondary education)
• Universities (tertiary education)
• Vocational education and training
• Non-formal education
• ICT-driven solutions related to education/digital skills

Next, almost 50 experts with and without disabilities 
from around the globe were contacted to assist in 
researching and identifying subtopics, such as hous-
ing, supported decision-making, voting procedures, 
justice, and participation in civil society.

2. Call for nomination
Throughout May and June 2019, more than 4,000 
experts from nearly every country in the world were 
approached to spread the call for and to nominate 
Innovative Practices and Innovative Policies. The call 
was circulated by email as well as across the Zero 
Project’s social media channels, and was shared by 
many partners of the Zero Project Network. 
Nominations were accepted through the Zero Project 
nominations platform, which is available in Arabic, 
English, French, German, Russian, and Spanish, or via 
an accessible Word document.

As a result, a record 468 nominations were received: 
436 for Innovative Practices from 79 countries, and 
32 for Innovative Policies from 27 countries.

3. Internal review, peer review, shortlist
In July, the Zero Project team began reviewing nom-
inations to determine if they correctly fit the annual 
topic and to assess if they each showed a proven im-
pact on the lives of persons with disabilities. Of those 
that were judged to fit the criteria, 76 Practices and 
11 Policies proceeded directly onto the shortlist, with 
227 Practices and 14 Policies identified as requiring 
further analysis. 

More than 100 experts from the Zero Project Network 
participated in this first analysis, providing some 1,000 
individual scores across three criteria: innovation, 
impact, and scalability/replicability. Nominations 
were ranked based on the voting scores, and about 
half of the reviewed nominations were added to the 
shortlist, which brought the total to 169 Practices and 
24 Policies. The Zero Project published all shortlisted 
nominations in September 2019.

Based on the Zero Project shortlist, the 10 partic-
ipants of the Zero Project–Impact Transfer were 
selected in parallel (see page 135).
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THE SELECTION PROCES S

The five steps of the nomination and selection process

Charting of topics 
and subtopics

Call for nominations

Internal review, peer review,  
shortlist creation

Voting

Additional research, Factsheet 
writing, and final selection

1 2 3 4 5

2019 – 2020 research and selection at a glance

436 
Innovative Practices

169 75 

32 
Innovative Policies

106 
Countries represented

24 

64 

11 

54 

NOMINATIONS SHORTLIST AWARDEES

4. Voting 
In September, over 3,000 experts and leaders in the 
wider Zero Project Network were invited to vote and 
comment on the shortlisted applications, with each 
expert being assigned randomly to a group of up to 
15 projects. Over 1,800 votes plus additional written 
feedback were received across the month.

Exactly 400 voters from 99 countries took part in 
this most decisive step of the selection process, with 
a total of 3,624 votes received. Each of the shortlisted 
Practices received an average of 19.4 votes, and each 
of the shortlisted Policies received an average of 14.5 
votes.

5. Additional research, Factsheet writing, 
and final selection 
Based on the votes and feedback, and with additional 
analysis by topic and geographical region to account 
for bias and country income levels, 75 Innovative 
Practices and 11 Innovative Policies were ultimately 
selected for 2019-2020, approximately 45 of per cent 
of the shortlisted nominations and 17.5 per cent of 
all nominations received. In the final step, the Zero 
Project team conducted additional, thorough research 
on each project and composed their respective Fact-
sheets. Photos and videos of the projects were also 
requested to support promotion of the Factsheets. 
In addition, personal Life Stories of those who have 
benefitted from the projects were solicited. 

Zero Project Report, website, social media, 
and Conference 
All Innovative Practices and Policies are published in 
this report, on www.zeroproject.org, and on all social 
media outlets. In addition, the sponsoring organizations 
were invited to present their Practice or Policy and to 
receive their Zero Project Award at the annual Zero 
Project Conference in Vienna (19–21 February, 2020).

Find all 86 Innovative Practices and Policies on 
the World Map and Europe Map (page 22 and page 
23), and all the Factsheets from page 28 to page 131.

Life Stories of selected persons who benefitted 
from these innovations can be found on pages 45, 
64, 76, 92, 112, and 132.

The Zero Project Report is also made available as 
an accessible formatted pdf, which includes alterna-
tive text. Each project Factsheet is available on the 
Zero Project website in an accessible Word format.

For the first time, the Factsheets were also trans-
lated into Spanish and published on the Zero Project 
website, as well as in a Spanish version of the Zero 
Project Report.

Patterns and solutions
The 11 patterns and solutions identified, as key find-
ings of the Zero Project research, are published in this 
report and are presented on various other occasions 
as an additional tool to promote Innovative Practices 
and Policies (see page 22).

508 
Peer-reviewers and voters combined

3,624 
Total votes

Experts in peer review: 108
Experts in voting: 400 

Numbers of peer-reviewers and 
voters combined

http://www.zeroproject.org
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Patterns of solutions identified
The Zero Project team clustered all Innovative Practices and Policies into groups of solutions based on 
similarities, identifying 19 patterns of solutions this year.

Finding patterns of solutions is a powerful tool to 
promote innovation and system change. It means that 
two or more groups of innovators have developed a 
certain type of solution independently from each oth-
er and have used it successfully. Although patterns of 
solutions look similar to the ordinary way of clustering 
themes (in this case, Inclusive Education), they are 
much more than that. Such patterns demonstrate 
to opinion leaders and decision makers clear paths 
forward that have been effectively demonstrated 
more than just once, and often several times. Using 
such a pattern is clearly more promising than creating 
new solutions from scratch, with outcomes that are 
completely uncertain. 

Patterns and similarities
In analysing all 86 Innovative Practices and Policies, 
a pattern of solutions emerges in cases where three 
or more of them appear to be using similar models. 
Searching for those similarities, the Zero Project team 
scanned the Innovative Practices and Policies for 
prominent characteristics that they share and then 
clustered them. As a result, the Zero Project identified 
11 distinct clusters. 

Similarities were searched in terms of: (1) target 
groups, (2) methods and techniques used, (3) ICT 
used or developed, and (4) regions of implementation. 
In addition, the team looked for more education-spe-
cific traits: (5) the nature/content of education, (6) 
whether it worked specifically on transitions, (7) if it 
employed a train-the-trainer approach, and (8) if there 
was in-depth analysis of the ICT-solution applied. 

Patterns are also used for parallel sessions
The patterns of solutions were also the foundation 
for the composition of the parallel sessions of the 
Zero Project Conference 2020, bringing together on 
the same podium representatives of those Innovative 
Practices and Policies with similarities. That said, the 
parallel sessions do differ from the clusters, since they 
also include those Practices and Policies that could not 
be clustered as well as representatives of many other 
expert organizations that were not selected. 

Patterns of solutions will become even more important
Naturally, the clustering remains arbitrary to a certain 
degree, since many solutions could be added to 
different clusters at the same time. Clusters can 
always be merged, refined, or split for different goals. 
Still, defining these clusters and “bringing them to life” 
at the Zero Project Conference is clearly one of the 
most important research tracks of the Zero Project, 
based on unique data and research.

In this chapter of the Executive Summary, the pat-
terns of solutions are grouped by the six subtopics of 
Inclusive Education that were created by the Project 
team (see graph). A brief description of each of the 
clusters and some representatives of Innovative 
Practices and Policies are as follows.

Early childhood and preschool programmes: 
Use existing structures
A striking characteristic of most of the Innovative 
Practices and Policies within the subtopic “Early child-
hood and preschool programmes” is the usage of ex-
isting structures for child care, instead of building new 
ones. For example, Mais Diferenças in Brazil trains 
educators in public preschools; Action Foundation in 
Kenya works with non-formal schools; Sightsavers 
in Malawi works with community-based childhood 
centres; and Amar Seva Sangam in India operates 
with community rehabilitation workers. Training of 
educators and parents and the provision of low-cost 
learning materials are other denominating factors in 
this cluster. Technology is of minor importance; only 
the community rehabilitation workers in India are 
supported by a smartphone app.

Five Innovative Practices work 
specifically to support univer-
sity students with intellectual 
disabilities.
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Solution No. 1 
In early childhood support in less developed 
countries, use existing care providers, make them 
accessible, and provide them with educator training 
and low-cost learning materials.

System-wide approaches:  
Use person-centred or school-centred 
approaches, coordinated with parents
Among the solutions working in the area of formal 
education, a significant number of Innovative Policies 
from very highly developed countries were selected 
that use a broader systemic approach to create 
inclusive learning environments. A defining element of 
almost all these Policies is an individualized approach. 
Decisions about support measures are made on 
a case-by-case basis. In the Innovative Policies of 
Queensland, Australia, and of Italy – both already on 
an advanced level of Inclusive Education – this is part 
of the strategy for further progress. In the Innovative 
Policy “Access and Inclusion Model” from Ireland and 
in the Innovative Practice “One School for All” from 
Bulgaria, it is the schools that get new opportunities 
and resources at their disposal, also giving parents a 
more important role.

Solution No. 2
Individualized support – on the child/parent level or 
on the school level – is key for Innovative Policies 
and Practices to create more inclusive schools.

Low and middle income countries:  
Teacher training and door-to-door  
advocacy with parents
Among successful Innovative Practices and Policies 
that work in low and middle income countries, several 
shared characteristics can be found. Training teachers 
is the foundation of several of them, as in the teach-
er-training centres of ADPP in Mozambique. Both 
Innovative Practices from the isle of Zanzibar (State 
University and Madrasa) focus on teacher training, 
as do the education centres of CBM in Zimbabwe. All 
others include at least elements of teacher training. 

Another element that characterizes several Practices 
and Policies is the identification of those children who 

are not yet in school, using door-to-door advocacy 
with parents and the neighbourhood, assessing 
their children’s needs, and creating a support chain 
towards school enrolment. KASALI in the Philippines 
and APPEHL (Humanity and Inclusion) in Senegal 
are using this approach, as is ADISA with indigenous 
communities in Guatemala. Consequently, most of 
these solutions start earlier than school age.

Solution No. 3
In low and middle income countries, quality teacher 
training – in dedicated centres or even universities – 
is a preferred approach to make mainstream schools 
more inclusive.

Solution No. 4
In low and middle income countries, in order to bring 
all children into school, successful solutions start 
with door-to-door advocacy work with parents, 
followed by a chain of support that includes an 
individual needs assessment.

Making universities inclusive for students 
with intellectual disabilities: Working on 
university ecosystems and employability
A substantial number of the Innovative Practices (but 
none of the Policies) work in a university environment. 
Whereas no cluster could be found for the general in-
clusion and accessibility of universities, five Innovative 
Practices work specifically to support their students 
with intellectual disabilities. Looking at the content of 
their programmes, two clear patterns emerged that 
were used by all of them, but with different emphasis.

The first emphasis is on creating a more inclusive 
“university ecosystem” for all students. The pro-
grammes are based on mentors for those with 
intellectual disabilities and on supporting their 
integration into social life at university and on campus, 
for example, through access to clubs or employment 
opportunities on campus. 

The second emphasis is on using universities – all 
its training opportunities, all of its people, and the 
prestige of its certificates – to improve the employa-
bility of students with intellectual disabilities. Mentors 
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who support them in attending courses and lessons, 
adapting learning materials, or creating addition-
al courses that support independent living and 
job-readiness are all part of this model. The Austrian 
BLuE-Hochschulprogramm uses an incentive model 
for students to become mentors. Other Innovative 
Practices also train and certify expert skills, such as 
expertise in accessibility and inclusion, that qualifies 
them for employment in the education sector or the 
public sector in general.

Solution No. 5
Opening up universities to students with intellectual 
disabilities is a newly emerging pattern, where Innova-
tive Practices change the whole university ecosystem 
to become more inclusive, and/or university training 
and degrees are used to support employability.

Vocational education and employment: 
Firm anchors on both sides of the divide
Vocational education covers a wide range of pro-
grammes that bridge the gap from education to em-
ployment, or to independent living. A large number of 
such Innovative Practices and Policies were nominated 
this year and were also finally selected. This highlights 
the importance of this challenge for young people with 
disabilities, but also that many innovations are being 
successfully developed to address this challenge.

One common denominator of Innovate Practices is a 
model that anchors vocational training in secondary 
or high school and also does so in real employment 
opportunities. Enable Scotland of the United Kingdom 
uses a three-stage approach, and Israel Elwyn a two-
stage approach, both beginning within mainstream 
schools with additional trainings. Coordinators of 
those transitions are a key element in both approach-
es. KVPS in Finland uses a broader approach to 
achieve a similar goal, establishing steering groups on 
the municipal level composed of a variety of stake-

THE 6 TOPICS AND 11   PAT TERNS/SOLUTIONS OF THE ZERO PROJECT RESEARCH 2 019–2 02 0

Early  
Childhood

Formal  
education University Vocational educa-

tion and training
Non-formal edu-

cation
ICT-driven communica-

tion/digital skills

1: Early child-
hood and 
preschool 
programmes: 
Using existing 
structures

2: System-wide 
approaches: 
Using per-
son-centred or 
school-centred 
approaches, 
coordinated 
with parents

5: Making 
universities 
inclusive for 
students with 
intellectual 
disabilities: 
Working on 
university eco-
systems and 
job-readiness

6: Vocational 
education and 
employment: 
Firm anchors 
on both sides 
of the divide

8: Teaching 
digital skills in 
playful ways

9 and 10: Cloud 
based solutions: 
Libraries and direc-
tories; courses and 
interaction platforms

3 and 4: Low 
and middle 
income coun-
tries: Teacher 
training and 
door-to-door 
advocacy with 
parents 

7: Training 
urban planners 
and architects 
in accessibility 
and Universal 
Design

11: Tools to support 
communication

An astonishing four Innovative 
Practices focus on developing 
digital skills in playful ways, and 
by doing so improving a lot of 
other ‘21st century skills’, such 
as creativity, communication, 
design, storytelling, orientation, 
math, and working in teams.
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holders, and applying a person-centred approach for 
support in the transition process.

Solution No. 6
In vocational education, successful transition mod-
els work in stages – beginning within schools and 
only ending in real employment opportunities.

Training urban planners and architects in 
accessibility and Universal Design
Programmes with a focus on teaching and training 
professionals are highly represented within Innovative 
Practices. One of the largest coherent clusters is 
on training professionals in the accessibility of built 
environment and infrastructure, with five Innovative 
Practices working exactly in that field. Interestingly, 
however, they use very different methods. Fundación 
ONCE of Spain has created a free online course, with 
an additional focus on the accessibility of website 
and information. At the other end of the spectrum, 
the Rick Hansen Foundation from Canada and the 
All-Russian Society of Disabled People create income 
models for the consultants (many of those with 
disabilities) by certifying their skills, with the Russia 
model even providing additional support in setting 
up a certification business. The programmes in India 
and Serbia are university- based and have a focus on 
developing courses and improving curricula, with the 
BNCA University in Pune, India, rolling out a communi-
ty and involvement programme at the same time.

Solution No. 7
Training architects, urban planners, and others 
responsible for accessible cities is of crucial impor-
tance, and a variety of models are already successful-
ly at work, using well-developed curricula – from free 
online courses to certification – to serve as income 
models for consultants with and without disabilities.

Teaching digital skills in playful ways
Within non-formal education a surprising cluster 
appeared, with an astonishing four Innovative Practic-
es focusing on developing digital skills in playful ways, 
and by doing so improving a lot of other ‘21st century 
skills’, such as creativity, communication, design, 
storytelling, orientation, math, and working in teams. 

ScyFY from Greece and Sonokids from Australia are 
especially designed for young people who are blind, 
whereas Univali from Brazil and DIA Inclusive Lab 
from Mexico target a broader audience, with DIA in-
cluding even young people at risk without disabilities. 
Methods used include the co-generation of stories, 
games, apps, and ICT-based tools, which can include 
3D printers or laser-cutters.

Solution No. 8
Teaching ICT skills in a playful and creative way is 
a powerful and innovative way to train many 21st 
century skills at the same time, such as creativity, 
teamwork, communication, empathy, and design.

Cloud-based solutions: Libraries and direc-
tories, courses and peer-exchanges
Within ICT-driven solutions, several clusters appear 
instantly. Using the “cloud” (basically every software 
platform or service that can be accessed and used 
freely from any location via Internet access) is the 
biggest cluster of all within Innovative Practices 2020, 
and could even be split into two subclusters.

One subcluster comprises libraries and directories. 
Both the digital libraries of YPSA in Bangladesh and of 
UNICEF in Montenegro collect textbooks in different 
formats for blind users. Bookshare from the United 
States is a vast digital library for books in a variety 
of formats. Videobooks from Argentina focuses on 
video books with captioning for users who are deaf or 
hearing-impaired. Digital libraries exist for a variety of 
usages and users, including easy language and Braille. 

Directories are related to libraries but use databases 
to compare and select. The directory of the Nayi 
Disha Resource Centre in India is an efficient tool to 
find support and assistance, whereas ELPIDA from 
Greece simplifies the process of finding the right kind 
of assistive technology for parents.

Imagine your teacher 
speaks sign langauge! 

Training teachers is 
the foundation of many 

innovations, especially in 
low and middle income 

countries, as in the 
teacher-training centres 
of ADPP in Mozambique, 
both Innovative Practices 
from the isle of Zanzibar, 

and the education centres 
of CBM in Zimbabwe. This 
picture is from the RAISE 

project of Light for the 
World in India (page 84).
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Solution No. 9
Cloud-based solutions are among the most fre-
quently used feature of Innovative Practices. Setting 
up digital libraries (for all kinds of alternative formats 
and user groups) or digital directories, organizing 
them to be accessible and user-friendly, and sharing 
them freely is a most cost-efficient way to share 
content.

The second subcluster creates impact by using the 
cloud to teach, to train, or to promote interaction 
among peers. The solutions are described as online 
training, web courses, or distance learning. In addi-
tion to sharing content via the cloud, these models 
add all kinds of interactive support, such as chat 
functions, testing, self-learning tools, and discussion 
platforms – with experts or among peers. The focus 
varies greatly, with certified studies on one end of the 
spectrum and peer-exchange platforms on the other, 
the latter having an impact by creating communities 
of peers with related issues and challenges. Peer ex-
change platforms can be moderated and augmented 
by expert advice and/or community management.

DIVERSA from Brazil publishes articles by experts on 
Inclusive Education and creates an online community 
to discuss experiences. Final Exam of Serbia is an 
online course specifically for exam preparation at 
the end of primary school. ABFA from Turkey works 
primarily with unpaid volunteers to run online courses 
for people who are visually impaired and that can be 
established most cost-efficiently, and even works on 
simple mobile phones without Internet connectivity. 
Educlick of Cameroon also works on mobile phones 
and is based on matching instructors and trainees 
who are out of school for any reason, including 
disabilities.

Two Innovative Practices work in a very distinct 
cluster, again using online courses, this time to teach 
Braille – a skill that is highly needed for communicat-
ing with persons who are blind. Braitico from Spain 
is focusing on different levels of Braille starting from 
birth to the end of primary education, whereas UEB 
Online from Australia is a course designed to work for 
everyone who is interested. 

Solution No. 10 
Cloud-based solutions are also most efficient in 
setting up courses and establishing communities, 
with most of the Innovative Practices combining 
elements of online training and exchanges with ex-
perts or peers. Two of the Innovative Practices have 
established low-cost solutions, working on mobile 
phones without the need of an Internet connection 
and involving volunteers as trainers. Another two are 
focusing on teaching Braille.

Tools to support communication
A very different cluster that emerged from ICT-based 
solutions is one with tools that support communica-
tion. Acknowledging that there is an enormous variety 
of such tools, those selected as Innovative Practices 
use three distinct forms of communication.

SpeechGear of the United States provides instant 
captioning of spoken words with an option of auto-
mated translation, and is adapting the programme to 
classroom situations. The Immersive Reader of Micro-
soft adapts texts on screens to meet various needs, 
most notably for people with dyslexia, visual impair-
ments, or autism. The Livox app of Brazil enables 
people who cannot communicate verbally and people 
with intellectual disabilities to communicate and learn 
via a touch-based tablet. 

Solution No. 11 
ICT can support communication in various ways. 
Reflecting the numerous approaches that are 
currently developed, Innovative Practices include 
three very different ones that also support learning 
environments: an instant captioning tool for spoken 
words, a tool adapting text to various needs, and a 
tool enabling the use of touch-based tablets for all.

ICT can support communication in various ways. Speechgear is an instant 
captioning tool for spoken words. Students who use Speechgear (page 128) 
for example, log in to a virtual room to see the live captioning and adjust the 
 language to their needs.
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Measuring national guarantees to 
Inclusive Education worldwide
The WORLD Policy Analysis Center is leading efforts to comparatively measure and analyze disability- 
inclusive policy-making across all 193 UN member states. Find more in Section 6.

The Zero Project–Impact Transfer programme
Zero Project–Impact Transfer is an accelerator project, organized by Essl Foundation in partnership 
with Fundación Descúmbreme and Ashoka Austria. Find more in Section 4.

From the hundreds of nominations for the 
annual Zero Project Awards, the most repli-
cable initiatives are selected to participate. 
Previously, 21 projects have been supported, 
with ten new ones joining this high-potential 
programme this year (see box).

A number of success stories already 
have been reported, and new ones are 
being added continuously. For example, 
capito Austria was working with Escola 
de Gente to establish their easy-language 
news service, called Top Easy, in Brazil. 
Gallaudet University of the United States 
has developed the VL2 Storybook Creater 
to support the needs of children who are 
deaf. It is now cooperating with Boğaziçi 
University in Turkey, where two bilingual 
children’s stories in Turkish and Turkish sign 
language are being prepared. As a third 
example, Daniel Kish has learned to ‘see’ 
using a form of echolocation and calls his 
technique FlashSonar. Two offshoots of his 
replication model “Visioneers” have already 
been founded in Austria and in Norway by 
and with the support of local partners.

WORLD’s quantitatively comparative 
measures of national commitments to  
Inclusive Education support the Sus-
tainable Development Goals (SDGs) 
by informing the policy and research 
efforts of a range of stakeholders work-
ing to dismantle persistent barriers to 
education. 

In Section 6, six worldmaps analyze na-
tional guarantees to Inclusive Education.

Based in Berlin, Greta &  Starks 
has developed the free GRETA 
mobile app to make cinema 
screenings more accessible to 
people with visual and hear-
ing disabilities. In 2019, Greta 
& Starks participated in the 
Zero Project–Impact Transfer 
programme. As a result, the 
company attracted social impact 
investor Joachim Schoss as a 
funder for future scaling.

Participants Country

Livox Brazil

Association for Shared Learning ELA Bulgaria

Universidad Andrés Bello Chile

KVPS Finland

Capito Mecklenburg-Vorpommern Germany

Amar Seva Sangam India

Nayi Disha Resource Centre India

InABLE Kenya

Humanity & Inclusion Senegal Senegal

Manzil Center UAE

THE PARTICIPANTS OF 2 019–2 02 0

Is disability-based discrimination prohibited through the completion 
of secondary education? A comparison of 193 countries.

Foto: Sozialhelden e.V.
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Overview: Innovative Practices/Policies 2020
Country by country from A to Z: 11 Innovative Policies and 75 Innovative Practices of the Zero Project

Country Headline of the Factsheet Organization/Programme page

Australia A rights-based approach for young people to have a place in mainstream classrooms Queensland Department of Education 34

Austria A municipal-level pilot-project towards continuous schooling of children with autism City of Vienna, Bildungsdirektion 35

Canada Building capacity to support the Inclusive Education of Children and Youth with 
Autism

Province of New Brunswick, Department of 
Education and Early Childhood Development 36

Dominican 
Republic 700 early childhood centres across the whole country National Institute for Comprehensive Early 

Childhood Care 37

Ireland Supporting inclusion of children with disabilities in mainstream preschools Department of Children and Youth Affairs 38

Israel Supported education services for people with serious mental health issues Ministry of Health 39

Italy A new set of provisions for the further implementation of Inclusive Education Ministry of Education 40

Namibia Inclusive Education policy in Namibia Ministry of Education 41

Nepal A countrywide policy framework for lifelong inclusive learning Ministry of Education 42

Samoa A national Inclusive Education policy promoting respect and lifelong learning Ministry of Education 43

United 
States 

Department testing innovative approaches towards more inclusive careers for 
students US Department of Labor 44

Country Headline of the Factsheet Organization/Programme page

Argentina A video book library of children’s stories read in sign language Canales 48

Armenia Supporting smooth and inclusive transitions from preschool to primary school Bridge of Hope 49

Australia University inclusion programme for persons with intellectual disabilities Centre for Disability Studies 50

Australia Early-learning technology for children who are blind or visually impaired Sonokids 51

Australia Free online training for sighted people to learn Unified English Braille Code Royal Institute for Deaf and Blind Children 52

Austria An inclusive post-secondary programme for students with intellectual disabilities Pädagogische Hochschule Salzburg 53

Austria Multi-stakeholder groups developing accessibility solutions in museums KHM-Museumsverband and partners 54

Bangladesh Holistic support system from early childhood to vocational training Disabled Rehabilitation & Research Association 55

Bangladesh A broad, low-cost, and comprehensive model to create accessible schools Save the Children International 56

Bangladesh Providing accessible books and learning materials to blind students Young Power in Social Action 57

Brazil Universal Design-based practices for public early childhood education Mais Diferenças and partners 58

Brazil Training educators and municipalities in inclusive physical education Rodrigo Mendes Institute and partners 59

Brazil Digital game design by children with and without intellectual disabilities Univali University 60

Brazil Alternative communication platform for people with learning difficulties Livox International LLC 61

Brazil A worldwide online library of good practices in Inclusive Education Rodrigo Mendes Institute 62

Bulgaria A systematic approach to creating inclusive school environments Association of Shared Learning ELA 63

Cameroon Subscription-based online education platforms that also work without Internet educlick 66

Canada Rating-based training of accessibility assessors Rick Hansen Foundation 67

Chile A three-year vocational training programme for students with intellectual disabilities Universidad de Andrés Bello 68

China Sign bilingual education from infancy to secondary school Centre for Sign Linguistics & Deaf Studies, Chinese 
University of Hong Kong 69

Ecuador Person-centred support model for university students Universidad Politécnica Salesiana 70

Ethiopia Training teachers of mainstream schools in sign language Felm in partnership with EECMY-DASSC 71

Finland Action plans to support the transition from secondary school KVPS 72

Germany Training people with disabilities to be museum guides capito Mecklenburg-Vorpommern 73

Germany People with intellectual disabilities train peers to use digital media and ICT PIKSL by In der Gemeinde leben 74

Greece Free open-source electronic games for children SciFY 75

Greece et al Multilingual training platform for parents and guardians ELPIDA project 78

INNOVATIVE POLICIES 2020

INNOVATIVE PRACTICES 2020
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Country Headline of the Factsheet Organization/Programme page

Guatemala Comprehensive Inclusive Education for indigenous communities ADISA 79

India Grassroots self-advocacy for children through self-created comics Catholic Health Association of India 80

India Free online platform supporting families of children with intellectual disabilities Nayi Disha Resource Centre 81

India Teaching architects and students to use Universal Design principles Universal Design Centre, BNCA University 82

India App-based family-centred early intervention therapy in rural communities Amar Seva Sangam 83

India Training teachers in inclusive techniques and learning materials Light for the World and partners 84

Indonesia Admission quotas and support services for university enrollment Centre for Disability Studies and Services,  
Universitas Brawijaya 85

Ireland Online training for parents and teachers of children with learning disabilities UrAbility 86

Israel A transition into adulthood programme for young people with disabilities Israel Elwyn 87

Israel Museum accessibility for visitors with intellectual disability AKIM Israel 88

Israel Sharing personal experiences to improve the quality of inclusive teaching Access Israel 89

Israel Social inclusion of persons with psychosocial disabilities through community 
centres

Ministry of Health and the Association of  
Community Centres 90

Jordan One-year preparation programme for children with disabilities to enter main-
stream schools Al Hussein Society 91

Jordan Inclusive schools for students who are blind or visually impaired Arab Episcopal School Irbid 94

Kazakhstan Teaching reading and writing to adults with intellectual disabilities in institutions Psychoanalytic Association 95

Kenya Empowering non-formal schools in slum areas The Action Foundation 96

Kenya Supporting schools to establish assistive technology labs for blind students inABLE 97

Kenya 24-hour TV station broadcasting in sign language Signs Media Kenya Limited 98

Malawi A low-cost approach to early childhood development Sightsavers 99

Mexico Providing free space to develop technological skills for young people at risk The Trust for the Americas 100

Montenegro Textbooks in electronic, audio, and video formats for mainstream primary schools UNICEF Montenegro 101

Mozambique Inclusive Teacher-Training Centres ADPP in partnership with Light for the World 102

Nepal Promoting community-based Inclusive Education Sama Nepal 103

Pakistan Supporting school enrolment of girls with disabilities Special Talent Exchange Programme (STEP) 104

Panama Teaching students with disabilities to manage risks associated with natural 
disasters RET Americas 105

Philippines A multifaceted approach towards inclusive pre-primary and primary schools Save the Children Philippines 106

Russia A social franchise model for accessibility experts All-Russian Society of Disabled People 107

Saudi Arabia Multi-method approach to improving university accessibility for blind students King Abdulaziz University 108

Senegal Large-scale campaign to identify and enrol children with disabilities in Senegal Humanity & Inclusion Senegal 109

Serbia Online platform to prepare all students for final primary school exams Mathematical Society of Serbia with partners 110

Serbia Improving research and training on urban accessibility and Universal Design University of Belgrade, Faculty of Architecture 111

South Africa Disability-inclusive workforce development for all students in higher education University of Cape Town 114

South Sudan Providing Inclusive Education in camps for internally displaced persons Light for the World 115

Spain Noise-free school model inclusive of students with hearing impairments Fundación Dales la Palabra 118

Spain Free online training for professionals on applying accessibility guidelines Fundación ONCE 116

Spain A tool to teach blind children how to read and write by using Braille Fundación ONCE 117

Tanzania Community-based inclusive development promoting Inclusive Education in 
Zanzibar Madrasa Early Childhood Programme – Zanzibar 119

Tanzania Inclusive Education teacher-training modules in university courses State University of Zanzibar 120

Turkey Volunteer-based distance learning platform for people with visual impairments Engelsiz Erisim Derneği 121

United Arab 
Emirates Full-range services in Inclusive Education and job readiness Manzil Center 122

UK Three-step transition to professional life for young people with learning disabilities ENABLE Scotland 123

United States Person-centred transition programme for students to post-school life Houston Community College – VAST Academy 124

United States Postgraduate studies in disability law and policy Syracuse University 125

United States Tool to improve readability of texts built into mainstream apps and services Microsoft Corporation 126

United States A two-year programme with proven success in labour market integration Taft Community College 127

United States A website offering instant captioning and translation SpeechGear 128

United States Accessible eBook library with over 775,000 books in 47 languages Benetech 129

Zimbabwe Converting special schools into Inclusive Education centres CBM – Christoffel-Blindenmission 130
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Innovative Policies 
and Practices 
around the world

ZERO PROJECT 2020

Innovative Practice

Innovative Policy

Zero Project–Impact Transfer

For Europe see page 24

Canada

Building capacity to support the Inclusive 
Education of children and youth with autism
Province of New Brunswick, Department of Education 
and Early Childhood Development (EECD)

Rating-based training of accessibility assessors
Rick Hansen Foundation

United States

Department testing innovative 
approaches towards more 

inclusive careers for students
US Department of Labor

Tool to improve readability of 
texts built into mainstream 

apps and services
Microsoft Corporation

Person-centred transition 
programme for students 

to post-school life
Houston Community College –  

VAST Academy

A two-year programme with 
proven success in labour 

market integration
Taft Community College

Accessible eBook library with over 
775,000 books in 47 languages

Benetech

A website offering instant 
captioning and translation

SpeechGear

Postgraduate studies in 
disability law and policy

Syracuse University

Mexico

Providing free space to 
develop technological skills 

for young people at risk
The Trust for the Americas

Panama

Teaching students with 
disabilities to manage risks 

associated with natural disasters
RET Americas

Ecuador

Person-centred support model 
for university students

Universidad Politécnica Salesiana

Dominican Republic

700 early childhood centres 
across the whole country
National Institute for Comprehen-
sive Early Childhood Care

Guatemala

Comprehensive 
Inclusive Education for 
indigenous communities
ADISA

Saudi Arabia

Multi-method 
approach to improving 
university accessibility 

for blind students
King Abdulaziz University

Chile

A three-year vocational training programme 
for students with intellectual disabilities

Universidad de Andrés Bello

Argentina

A video book library of children’s 
stories read in sign language

Canales

Brazil

Universal Design-based practices for  
public early childhood education

Mais Diferenças And Partners

Digital game design by children with and 
without intellectual disabilities

Univali University

Training educators and municipalities in  
inclusive physical education

Rodrigo Mendes Institute and partners

Alternative communication platform for 
people with learning difficulties

Livox International LLC

A worldwide online library of good practices in Inclusive Education
Rodrigo Mendes Institute

Senegal

Large-scale 
campaign to 
identify and 

enrol children 
with disabilities 

in Senegal
Humanity & Inclu-

sion Senegal

Namibia

Inclusive 
Education policy 

in Namibia
Ministry of  
Education

Cameroon

Subscription- 
based online 

education 
platforms 

that also work 
without Internet

educlick



Australia

A rights-based approach for 
young people to have a place 
in mainstream classrooms
Queensland Department of 
Education

University inclusion 
programme for persons with 
intellectual disabilities
Centre for Disability Studies

Early-learning technology 
for children who are blind 
or visually impaired
Sonokids

Free online training for 
sighted people to learn 
Unified English Braille Code
Royal Institute for Deaf and 
Blind Children

India

Free online platform supporting families 
of children with intellectual disabilities
Nayi Disha Resource Centre

Grassroots self-advocacy for children 
through self-created comics
Catholic Health Association of India

Teaching architects and students to 
use Universal Design principles
Universal Design Centre, BNCA University

App-based family centred early intervention  
therapy in rural communities
Amar Seva Sangam

Training teachers in inclusive tech-
niques and learning materials
Light for the World and partners

Philippines

A multifaceted approach towards inclusive 
pre-primary and primary schools
Save the Children Philippines

Bangladesh

A broad, low-cost, and 
comprehensive model to 
create accessible schools
Save the Children Interna-
tional

Holistic support system 
from early childhood to 
vocational training
Disabled Rehabilitation & Re-
search Association (DRRA)

Providing accessible books 
and learning materials 
to blind students
Young Power in Social Action

Indonesia

Admission quotas 
and support 
services for uni-
versity enrollment
Centre for Disa-
bility Studies and 
Services, Universi-
tas Brawijaya

Samoa

A national Inclusive 
Education policy 
promoting respect 
and lifelong learning
Ministry of Education

Ethiopia

Training teachers of 
mainstream schools 
in sign language
Felm in partnership with 
EECMY-DASSC

United Arab Emirates

Full-range services in 
Inclusive Education 
and job readiness
Manzil Center

Pakistan

Supporting  
school enrolment  
of girls with disabilities
Special Talent Exchange 
Programme

Nepal

A countrywide policy framework for lifelong inclusive learning
Ministry of Education

Promoting community-based Inclusive Education
Sama Nepal

China

Sign bilingual education from infancy to secondary school
Centre for Sign Linguistics & Deaf Studies, Chinese University of Hong Kong

Kazakhstan

Teaching reading and writing 
to adults with intellectual 
disabilities in institutions

Psychoanalytic Association

Armenia

Supporting smooth 
and inclusive transi-

tions from preschool 
to primary school

Bridge of Hope

Turkey

Volunteer-based 
distance learning 

platform for people 
with visual impairments
Engelsiz Erisim Derneği

Israel

Supported education services 
for people with serious 
mental health issues
Ministry of Health

A transition into adulthood 
programme for young 
people with disabilities
Israel Elwyn

Museum accessibility for visitors 
with intellectual disability
AKIM Israel

Sharing personal experiences 
to improve the quality of 
inclusive teaching
Access Israel

Social inclusion of persons 
with psychosocial disabilities 
through community centres
Ministry of Health and the Associa-
tion of Community Centres

Kenya

24-hour TV sta-
tion broadcasting 
in sign language
Signs Media Kenya 
Limited

Supporting 
schools to 
establish assistive 
technology labs 
for blind students
inABLE

Empowering 
non-formal 
schools in 
slum areas
The Action Foun-
dation

Jordan

One-year prepa-
ration programme 
for children with 
disabilities to enter 
mainstream schools
Al Hussein Society

Inclusive schools 
for students 
who are blind or 
visually impaired
Arab Episcopal 
School Irbid

Tanzania

Community- 
based inclusive 
development 
promoting Inclu-
sive Education 
in Zanzibar
Madrasa Early 
Childhood Pro-
gramme – Zanzibar

Inclusive 
Education 
teacher-training 
modules in uni-
versity courses
State University of 
Zanzibar

Malawi

A low-cost approach to early 
childhood development
Sightsavers

Mozambique

Inclusive teacher- 
training centres

ADPP in partnership 
with Light for the World

South Africa

Disability inclusive workforce 
development for all students 

in higher education
University of Cape Town

Zimbabwe

Converting special 
schools into Inclusive 

Education centres
CBM – Christoffel- 

Blindenmission

South Sudan

Providing  
Inclusive 

Education 
in camps for 

internally dis-
placed persons 

Light for the 
World

Russian Federation

A social franchise model for 
accessibility experts

All-Russian Society of Disabled People



Innovative Policies and Practices in Europe
ZERO PROJECT 2020

Innovative Practice

Innovative Policy

Finland

Action plans to support the 
transition from secondary school

KVPS

Austria

A municipal-level pilot-project 
towards continuous schooling 

of children with autism
City of Vienna, Bildungsdirekton

Multi-stakeholder groups 
developing accessibility 

solutions in museums
KHM-Museumsverband and 

partners

An inclusive post-secondary 
programme for students 

with intellectual disabilities
Pädagogische Hoch-

schule Salzburg

United Kingdom

Three-step transition to professional life 
for young people with learning disabilities

ENABLE Scotland

Ireland

Supporting inclusion of children with 
disabilities in mainstream preschools

Department of Children and Youth Affairs

Online training for parents and teachers 
of children with learning disabilities

UrAbility

Germany

Training people with disabilities 
to be museum guides

capito Mecklenburg-Vorpommern

People with intellectual 
disabilities train peers to use 

digital media and ICT
PIKSL by In der Gemeinde leben

Spain

A tool to teach blind children how 
to read and write by using Braille

Fundación ONCE

Free online training for professionals 
on applying accessibility guidelines

Fundación ONCE

Noise-free school model inclusive of 
students with hearing impairments

Fundación Dales la Palabra

Serbia

Improving research and training on urban 
accessibility and Universal Design

University of Belgrade, Faculty of Architecture

Online platform to prepare all students 
for final primary school exams

Mathematical Society of Serbia with partners

Bulgaria

A systematic 
approach 
to creating 
inclusive school 
environments
Association of 
Shared Learning 
ELA

Greece

Free open-source electronic 
games for children
SciFY

Greece and other European countries

Multilingual training platform for 
parents and guardians

ELPIDA project

Montenegro

Textbooks in electronic, audio, and video 
formats for mainstream primary schools

UNICEF Montenegro

Italy

A new set of 
provisions for 

the further 
implementation 

of Inclusive 
Education
Ministry of  
Education

Zero Project–Impact Transfer
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A selection of Life Stories
Each Life Story tells the story of one of the beneficiary of an Innovative Practice or Innovative Policy 2020. 

Find more Life  Stories on pages 45, 64, 76, 92, 112, and 132.

“The game cre-
ation helped me 
to work as a team 
and to strengthen 
friendships.”
Igor Kuehn Ferreira (9), student 
at Univali School of Application, 
Brazil. See page 77.

“She now attends a regular class, 
has learned to walk, enjoys playing, 
and loves to draw and paint.”
Kopila (10), user of Sama Nepal programmes, Nepal.  
See page 112.

“We made new friends and 
started activities like Laugh-
ing Yoga.”
Elli (17), user of the “On the Verge of Adult-
hood” programme, Viitasaari, Finland.  
See page 92.

“We drew comics 
about our lives and 
held an exhibition in 
the college.”
Fathima Subair (20), participant in 
the grassroots comics course of 
CHAI, Kerala, India. See page 93.

“You’re looking at it from a perspective 
that they probably haven’t yet.”
Daniel Westley, certified accessibility expert, Canada.  
See page 77.



26



27

SECTION 1:

Reported impact
by the Zero Project Network

The Impact of 
the Zero Project
Results of a survey in the  
Zero Project Network
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The impact of the Zero Project
RESULTS OF A SURVEY IN THE ZERO PROJECT NETWORK

Confidence and self-esteem, connections and presentation at other conferences, recognition in the 
home country, better reflection and understanding, access to important stakeholders, media coverage, 
additional funding as well as expansion and improvement of service – a new survey explains the impact 
of the Zero Project for its network.

The Zero Project surveyed the 2019 Zero Project 
Awardees and participants of the 2019 Zero Project 
Conference about the impact that the Project has 
had on their work. We are pleased to report that the 
results of the survey demonstrate that, without doubt, 
the Zero Project is now playing an important global 
role in terms of promoting Innovative Practices and 
Policies, and consequently the implementation of the 
UN Convention on the Rights of Persons with Disabili-
ties – the core mission of the Zero Project.

Still, most of the impact is indirect and difficult to 
measure. Consequently, in order to understand better 
the nature of the Project’s impact and to create an 
evidence-base for its future development, we at 
the Essl Foundation have performed a first impact 
survey, the results of which will provide the basis for a 
broad four-year survey for the Zero Project Almanac 
2017–2020 (to be published in early 2021, covering 
the project’s second full four-year cycle of research).

For this pilot survey, 2019 Zero Project Awardees and 
Participants were asked about the potential impact 
that the Project has had on them. The survey was 
distributed in November and December 2019, and 57 
recipients from 22 countries responded – the largest 
number coming from Austria (10), Israel (6),and the 
United States (5). The survey included seven ques-
tions designed to elicit a clearly defined result, which 
could only by answered with (1) Yes, (2) Maybe/A 
little, or (3) No. Three additional questions were more 
open-ended, asking for other impacts and for sugges-
tions to improve the Zero Project. 

In this section the results of the survey are described 
and analyzed. The order of the seven questions has 

been changed from the original survey such that they 
are now ranked in the order of their impact, according 
to the survey participants. The three open-ended 
questions regarding further impacts are covered at 
the end of this section.

Confidence and self-esteem

“The Zero Project/Zero Project Conference 
 increased my/my organization’s confidence and 
self-esteem, with tangible results.”

Yes: 30
Maybe/A little: 11
No: 16

Average: 1.72

It seems natural that taking part in an international 
conference at the United Nations Office in Vienna, with 
many respondents receiving an award, would result in 
growing confidence and self-esteem, and thus it is not 
surprising that this response was the strongest. The 
Zero Project survey also asked for tangible results, 
which most of the respondents described. Some 
examples (names of organizations are withheld):

“The Zero Project and Conferences created opportu-
nities for us to meet and learn from the experiences of 
so many organizations from around the world.”

“It is great to know that what we do is in line with 
international standards and practices worldwide.”

Connections and other conferences

“Because of the Zero Project/Zero Project Confer-
ence, I/my organization was invited to other interest-
ing conferences (exhibitions, meetings, etc.) abroad.” 

Yes: 31
Maybe/A little: 5
No: 21

Average: 1.79

The average response for each question has 
been measured on a scale of 1 to 3, with 1 rep-
resenting all “yes” responses and 3 represent-
ing all “no” responses.
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This kind of impact is mentioned almost as often as 
the increase in self-esteem. Still, the lack of fund-
ing for travel is a major constraint here, which was 
mentioned by several respondents, so that invitations 
were offered but could not be accepted. 

Here are some examples and anecdotes:

“We gained confidence in our own work and started 
seeking more opportunities for presenting it at other 
conferences. Our abstracts were accepted and we 
gave presentations at the Asia-Pacific Community 
Based Inclusive Development Conference in Mongolia 
and at the Global Business and Disability Network 
Conference in Geneva.”

“We met (our new partner) and were impressed by 
their results. Now we started our club for people with 
psychosocial disabilities.”

“I met great organizations in your conference last year, and 
I invited several to present at our own November summit. 
One of them moderated an impressive workshop.”  

Recognition in the home country

“The Zero Project Award/Zero Project Conference 
helped us/me/my organization to raise our profile/
recognition in our home country, with tangible 
results.” 

Yes: 25
Maybe/A little: 13
No: 19

Average: 1.86

Receiving an international award or speaking at an 
international conference in a United Nations setting 
clearly has the potential to raise the recognition of 
an organization in its home country, and more than 
40 per cent of the respondents agreed that the Zero 
Project provided them with this kind of value. Almost 
two third of respondents replied that it did so at least 
“a little,” and a great deal of anecdotal evidence was 
provided, such as:

“We are recognized by our government, particularly the 
Department of Transport, as being highly competent 
in the field of providing advice around accessibility. 
Through that recognition we have recently been able 
to form a professional body (African Association of 
Access Professionals).”

“All together it made our government adopt the pro-
gramme and aim for the development of a disability- 
inclusive society.”

“We were able to procure the help of fellow advocates 
and supporting organizations.”

“We use our participation in the Zero Project Con-
ference in our marketing material and also in our 
discussions with donors as evidence that we have 
international recognition.”

Reflection and understanding

“The Zero Project/Zero Project Conference supported 
me/my organization by providing a better understand-
ing of our own work/role/model, with tangible results.”

Yes: 25
Maybe/A little: 12
No: 20

Average: 1.88

For many organizations, although doing excellent 
work, it is still difficult for them to understand fully 
their own model or to explain to others the distinctive-
ness of their model. The Zero Project, with its inde-
pendent research and the global conference, provides 
this opportunity. Some 40 per cent of recipients 
agree that this is another important result of their 
participation in the Zero Project and Conference.

“It was effective to compare our work with the experi-
ences of other NGOs.”

“We were able to learn about similar tools developed by 
other organizations, which helped us to better under-
stand the strengths and weaknesses of our own model.”

“It was great to see where we are compared to what 
others are doing. I was very excited by work being 
done in Israel and in India.”

“The support of Ashoka has helped in the presentation 
and development of our Theory of Change.”

NOTE: The previous comment was made from partici-
pants of the Zero Project–Impact Transfer, the accelera-
tor programme of the Zero Project organized jointly with 
Ashoka since 2018 (see page 132 in Section 4). 

“I am still getting responses from all around 
the world, from different cities . . . . I am 
actively sharing information with India, Aus-
tralia, Singapore, Thailand, and many coun-
tries in Africa.”
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Access to stakeholders

“Because of the Zero Project/Zero Project Confer-
ence, I/my organization gained access to important 
stakeholders (funding agencies, corporations, 
universities, UN agencies, etc.) in my home country or 
country of implementation.” 

Yes: 19
Maybe/A little: 14
No: 24

Average: 2.05

Starting from this question, the averages drop below 
2.0, meaning that a majority of the respondents did 
not see this particular form of impact created for 
them. Nonetheless, fully a third of the respondents 
agree that they made meaningful contact with stake-
holders that are important for them, and well over half 
agree that the Conference provided such contact at 
last somewhat. 

“We are exploring a cooperation with (another Awar-
dee of the Zero Project) to use their knowledge and 
experience on supporting parents with children with 
an intellectual disability.” 

“Our participation has resulted in (contacts with) the 
European Union in Erasmus+ (joining a consortium 
that received funding from the EU) , lectureships at 
universities, etc.”

“Prominent universities now tap us for lectures and 
access audits.”

Media coverage

“Because of the Zero Project/Zero Project Confer-
ence, I/my organization were covered by newspapers, 
TV, radio, social media, or other media.” 

Yes: 10
Maybe/A little: 15
No: 32

Average: 2.34

Some of the awardees as well as speakers at the 
Zero Project Conference received national or regional 

media coverage, or their award/presence at the Zero 
Project Conference was covered broadly by social 
media (Facebook, Twitter, etc.). The results here are 
surprisingly low, with only a handful of organizations 
acknowledging a substantial media or social media 
impact. This result shows there is room for improved 
impact, arguably with closer cooperation between the 
Zero Project and its many partners in sharing existing 
resources and channels.

“Trailers about inclusive sports (on national television, 
reports in regional newspapers.”

“We leveraged the message and were pro-active.”

“Our organization was well covered in Internet news, 
social media sites, and TV.”

Access to financial resources

“Because of the Zero Project/Zero Project Confer-
ence, I/my organization got access to new financial 
resources.” 

Yes: 3
Maybe/A little: 6
No: 48

Average: 2.74

Fundraising is a major challenge for almost every 
organization, so it is not surprising that gaining ac-
cess to new financing partners ranks lowest among 
these seven questions. Still, nine respondents sug-
gest that the Zero Project was at least somewhat 
helpful in their gaining access to financial resourc-
es. And it is not only about access to new grants, as 
responses demonstrate, but also about re-affirming 
ties with existing funding partners or the ability to 
raise fees.

“(A donor) will fund the start of a new portal in (our 
country of implementation). We are discussing a po-
tential funding partnership with a foundation that was 
also present at the Zero Project Conference in 2018.”

“We secured a new donor for a two-year project with a 
total sum of €290,000.”

“We are able to charge significantly higher rates due to 
our raised profile.”

“I did not find any new funders or prospects at the 
conference, but I was thrilled that someone who is 
already a major funder of our work was involved, and I 
got to spend more time with her. She is fantastic!”

“Information about our participation in 
the conference was disseminated via 
mass media and social networks.”
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“We met a donor that is helping us to build a new 
centre and to increase our service capacities towards 
greater financial sustainability.”

“Our involvement in the Zero Project has helped 
further our relationship with (a major foundation) that 
is funding us, and other partners, to help create an 
international hub of knowledge on criminal justice and 
disability issues.”

As noted above, the survey included three more 
general questions designed to illicit comments on oth-
er impacts and on possible improvements for future 
Conferences. These are as followed: 

Expansion and improvement of services

“The number of beneficiaries/customers and/or the 
quality of service delivery has increased as a result of 
the Zero Project, because . . .” 

To be candid, it is difficult for the Zero Project to 
estimate the direct impact on the lives and rights of 
persons with disabilities given that almost all the work 
and impact are indirect. Sometimes not only one but 
several agents are between the work of the Zero Pro-
ject and someone with a disability who experiences 
an improvement. And in almost every instance, these 
improvements cannot be solely attributed to the Zero 
Project. 

That said, to keep the Zero Project in line with its mis-
sion to work for a world without barriers, and to con-
tinuously improve our methodology, measurements 
have to be identified and applied. This question was 
meant to be a pilot question in this respect. Answers, 
quite expectedly, referred mostly to indirect impacts, 
but some provided quite specific information about 
an impact. Most importantly, respondents referred to 
improvements in their strategy or concrete measures 
of service providing. One respondent expanded the 
programme because of growing self-esteem, and 
another described the impact of the Project on the 
members of his/her organization. 

“We better shaped our strategy and we introduced 
different interventions in terms of our services.”

“We have been awarded a number of government con-
tracts recently, and surely the connections developed 
through the Zero Project helped somewhat.”

“We felt it important to make our tool multilingual and 
added new language options.”

Other impacts

“In addition, I would like to mention another impact of 
the Zero Project (on us or on others)”

There is one impact that seems to be shared by 
almost everyone who has attended the Conference: a 
sense of joining a network of people with inspiration, 
a network of peers, and a joint willingness to connect 
with each other. Participation in the Conference is by 
far the most important factor for creating this impact, 
as it is the underlying source of the materialization 
of togetherness and inspiration. Respondents who 
have not attended a Conference responded in a much 
more restrained manner.

“Networking! The chance to meet colleagues from our 
own country and from many other countries is hugely 
beneficial to our organization and to my personal 
professional work.”

“First of all, the conference itself was inspirational! I 
have never been to such an accessible conference 
and I am trying to do the same in our conferences. 
And meeting all these people and their programmes, 
exchanging ideas, keeping in touch . . . .”

“Networking! Best Practices all around the world, and 
the sense of belonging to ‘a family’.”

“I believe these connections are the heart of creating 
sustainable change at a local, state, national, and 
international or global level.”

“We are able to charge significantly 
higher rates due to our raised profile.”

IMPACT THAT MEMBERS OF THE ZERO 
PROJECT HAVE REP ORTED IN THE SURVEY

• confidence and self-esteem

• connections and  presentation at other conferences

• recognition in the home country

• better reflection and understanding

• access to important stakeholders

• media coverage 

• additional funding

• expansion and improvement of service
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SECTION 2:

Factsheets
Factsheets from all 11 Innovative Policies 2020 ranked by 
country of implementation.

Life Stories
Persons with disabilities or their peers explain how  
selected Innovative Policies have changed their life. 

Innovative  
Policies 2020
on Inclusive Education
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A rights-based approach for young people 
to have a place in mainstream classrooms
AUSTRALIA / QUEENSLAND, DEPARTMENT OF EDUCATION – INCLUSIVE EDUCATION POLICY

The Department of Education’s Inclusive Education Policy, implemented in 2018, is designed to en-
sure that students with disability in Queensland state schools receive the support they need to belong 
to the school community. It includes all state schools and educational settings, and obliges them to 
comply. Each school is allocated appropriate resources and funding, for example, to improve school 
accessibility and make reasonable educational adjustments. In 2019, 103,542 students with disabilities 
attended Queensland’s 1,241 state schools.

Deborah Dunstone, Deborah.dunstone@qed.qld.gov.au 
https://education.qld.gov.au/students/inclusive-education

Problems Targeted
The 2017 Queensland Disability Review found that 
while there was commitment and evidence of good 
practice among Queensland state schools, there was 
a need for further improvement to lift outcomes for 
students with disabilities.

Solution, Innovation, and Impact
The policy enables all children and young people 
across Queensland – from all social, cultural, com-
munity, and family backgrounds – to attend their local 
state school. Specifically, it provides four main areas 
of support: (1) to attend and participate in school, 
(2) to learn in a safe and supportive environment, 
(3) to achieve success academically and socially 
through reasonable adjustments, and (4) to access 
and participate in education. The policy is supported 
by a coordinated systematic approach, led by senior 

executives across central and regional offices. Indi-
vidual implementation support is provided by regional 
inclusion coaches.

There are 1,241 state schools in Queensland 
with a total of 53,000 teachers and 19,000 support 
teachers, who are responsible for making reasonable 
adjustments for students with disability. In 2019, more 
than 103,500 students received reasonable adjust-
ments as a result of their disability to enable them 
to access and participate in education on the same 
basis as their similar-aged peers. Moreover, various 

therapists, nurses, and coaches provide further 
support. The policy is enforced through monitoring 
academic achievement, attendance, and absenteeism 
related to behaviour, and the number achieving a 
certificate of education.

Funding, Outlook, and Transferability
The budget for 2019/2020 is US$1.04 billion and the 
Department of Education allocates resources to state 
schools based on the level of reasonable adjustment 
needed to enable students with disability to access 
and participate.

Other Australian states have adopted elements of 
the policy; and the Department of Education believes 
that the policy could be easily replicated, since the pol-
icy itself and supportive materials are publicly available.

FACTS & FIGURES Start: 2018

• In 2019, 95 per cent of students with disabil-
ities attended mainstream state primary and 
secondary schools.

• In 2019, Queensland had 53,000 teachers 
and 19,000 support teachers.

“Mercedes loves going to school 
because she has many friends and 
receives a lot of support there.”

Renée, mother of a child with a disability

Children with and without disabilities are learning together 
in school.

mailto:Deborah.dunstone@qed.qld.gov.au
https://education.qld.gov.au/students/inclusive-education
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A municipal-level pilot project towards 
continuous schooling of children with autism
AUSTRIA / CITY OF VIENNA, BILDUNGSDIREKTION – CHILDREN WITH AUTISM PILOT-PROJECT

This pilot project of the City of Vienna is geared towards all compulsory education facilities in the 
country state to achieve a continuous and successful school process for children with autism. While 
the policy focuses on training teachers, there is also a strong emphasis on supporting and counselling 
parents. Individual solutions are created for each child, in accordance with the Basic Law on Equal 
Treatment and the Federal Disability Equality Act. Since 2015, the number of children with autism who 
complete compulsory schooling has increased from 50 per cent to 95 per cent.

Elisabeth Jencio Stricker
elisabeth.jencio-stricker@bildung-wien.gv.at
www.wien.gv.at/bildung/stadtschulrat

Problems Targeted
For a long time, children with autism were excluded 
from regular school attendance because the schools 
lacked competence in pedagogical diagnostics and 
professional handling.

Solution, Innovation, and Impact
The policy is an initiative of the Department of Edu-
cation of the City of Vienna (Bildungsdirektion fuer 
Wien), implementing the Federal Disability Equality 
Act. Begun in 2015, children with autism were signifi-
cantly involved in the project’s design, and they were 
able to communicate their needs and wishes for a 
learning environment in which they could develop.

The policy uses a holistic approach involving 
key actors both within institutions of education (e.g., 
teachers) and outside such institutions (e.g., families, 
therapeutic professionals). From kindergarten on-
wards, children are accompanied through all systemic 
transitions by trained teachers and by mentors who 
work in and outside class and who assist parents with 
out-of-school issues, such as therapies.

In school, there are special learning materials 
such as visual aids and cards with written tasks to fa-
cilitate communication, and mentors work with regular 
teachers on the best ways to facilitate the inclusion of 
children with autism.

Since the project’s start in 2015, more than 800 
children with autism have benefitted.

Funding, Outlook, and Transferability
The personnel cost of the mentors is spread over 
several organizations, including the Department of 
Education (DoE), Fonds Soziales Wien (a public fund-
ing agency and service provider), and the Austrian 
Autism Aid Organization (an NGO).

The DoE is currently working on three objectives 
for the future: the creation of a legal basis for the 
implementation of equalization of disadvantaged 
groups (which is currently not available to children 
with autism) or a binding decree by the Education 
Directorate for all types of schools; the further open-
ing of secondary schools; and networking to enable 
education up to the age of 18.

FACTS & FIGURES Start: 2015

• In 2019, 550 children with autism received 
support in primary school and 230 in sec-
ondary school.

• There are currently ten mentors supporting 
approximately 1,000 teachers in the Vienna 
school system.

“I learned how to behave in a way 
that others understand me better.”

Christopher, a pupil with autism

A variety of special learning materials, such as visual aids and 
cards as well as assistive technolgies, are used in school.

See corresponding Life Story on page 45 .

http://elisabeth.jencio-stricker@bildung-wien.gv.at
https://www.wien.gv.at/bildung/stadtschulrat/
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Building capacity to support the Inclusive 
Education of children and youth with autism
CANADA / NEW BRUNSWICK, EECD – NEW BRUNSWICK PROVINCIAL AUTISM TRAINING

In 2012, the Department of Education and Early Childhood Development (EECD) introduced the New Brun-
swick Provincial Autism Training (PAT). PAT is a programme to support preschool and education personnel, 
families, and service providers in gaining the skills required to meet the needs of preschool-aged children, 
and students within an Inclusive Educational context. Through online learning and onsite coaching, profes-
sionals learn how to implement inclusive and evidence-based practices from preschool to high school. In 
2019, 594 parents and 1,871 professionals as well as external partners completed the training.

Isabelle Cowan
isabelle.cowan@gnb.ca – www.gnb.ca/content/gnb/en/services/
services_renderer.13836.Services_for_Preschool_Children_with_
Autism_Spectrum_Disorders.html

Problems Targeted
In order for children with autism to be successfully 
included within the classroom and school context, it is 
essential that personnel have the necessary knowl-
edge and skills.

Solution, Innovation, and Impact
The PAT programme supports preschool agencies 
in meeting the standards for the delivery of intensive 
intervention services for preschool children with Autism 
Spectrum Disorder (ASD). The programme is made 
up of three levels of training, with introductory training 
being delivered to educators, parents, and service 

providers, and more advanced training for professionals 
designing and overseeing programmes for learners with 
autism. It is a government service delivered through 
the Department of EECD, which includes funding for 
educators to become Board Certified Behavior Analyst. 
In addition, the Department has contracted one agency 
that delivers services in each of the seven school 
districts for children who have not yet started school.

The introductory level of training, ASD & Behaviour-
al Interventions, is an online training programme offered 
to preschool autism agency and education personnel as 
well as to the parents of children with autism.

The second level, Learning for Teaching, is an 
advanced training programme designed for behaviour 
consultants, clinical supervisors (preschool agencies), 
and education support teachers. The third level, Con-
tinuing Education, helps those wishing to acquire new 
skills and knowledge of best practices, and offers 
professional learning opportunities through webinars 
and workshops.

Funding, Outlook, and Transferability
All funds are provided by EECD. Preschool autism 
agencies receive funding upon confirmation that their 
employees have completed the introductory online 
training. The annual budget for the PAT programme 
is $940,000. The Department plans to expand the 
training offerings for families and day care centres, 
and to provide advanced training to educators to 
teach functional skills to further support learners in 
reaching their postsecondary goals.

FACTS & FIGURES Start: 2012

• All levels of training are offered in both 
French and English.

• Almost 300 education and preschool per-
sonell have completed the advanced level of 
the training.

“The Provincial Autism Training framework 
has allowed schools to have access to 
competent professionals in the field of 
applied behaviour analysis.”

Donna Lagacy, Education Support Services 
Coordinator, Anglophone East School District

Autism learning partnership.

mailto:isabelle.cowan@gnb.ca
http://www.gnb.ca/content/gnb/en/services/services_renderer.13836.Services_for_Preschool_Children_with_Autism_Spectrum_Disorders.html
http://www.gnb.ca/content/gnb/en/services/services_renderer.13836.Services_for_Preschool_Children_with_Autism_Spectrum_Disorders.html
http://www.gnb.ca/content/gnb/en/services/services_renderer.13836.Services_for_Preschool_Children_with_Autism_Spectrum_Disorders.html
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700 early childhood centres 
across the whole country
DOMINICAN REPUBLIC / INAIPI – INTEGRATED EARLY CHILDHOOD CARE MODEL

In 2015, the National Institute for Comprehensive Early Childhood Care (INAIPI) launched the Integrat-
ed Early Childhood Care Model to introduce comprehensive early childhood care centres for children 
with and without disabilities aged 45 days to 5 years. The centres provide education, health, and 
nutrition services as well as assistance to families. An essential part of the model is the detection of 
disabilities and the assurance that children with disabilities receive support and equal opportunities. In 
2019, there are almost 700 centres throughout the Dominican Republic, with some 11,000 employees.

Elena Beato
elena.beato@inaipi.gob.do – www.inaipi.gob.do

Problems Targeted
Many young children with disabilities in the Dominican 
Republic do not access early diagnosis and support 
due to a lack of awareness, lack of follow-up by par-
ents and medical staff, a lack of specialists, and few 
facilities to provide them with care.

Solution, Innovation, and Impact
The programme model foresees six components for 
successful and effective early childhood intervention. 
During the initial education component, assistants 
and education coordinators observe the first signs of 
deviation from regular development and make the ap-
propriate referral for adequate support. This includes 
therapeutic support and inclusion in classrooms that 
have special equipment to play and learn. The training 
and education of parents supports violence prevention 
and facilitates greater awareness and acceptance by 
families. Finally, health and nutrition requirements are 
adjusted to the needs of the young children.

The children attend the early childhood care cen-
tres eight hours per day, Monday–Friday, for 11 months 
of the year. For children entering primary school there 
is a transition protocol whereby they are supervised for 
a year to ensure their support and inclusion.

Since 2015, more than 195,000 children have 
enrolled, and 1,144 children have received support.

Funding, Outlook, and Transferability
INAIPI has an annual budget assigned by law as well 
as annual operating and purchasing plans. In 2019, 
the budget is $97 million.

To enforce the policy, there are regular visits 
and checks from INAIPI staff to the centres and to 
parents. In addition, there are permanent awareness 
training campaigns for most of the 11,000 personnel 
to keep them up to date with the most recent devel-
opments in early childhood care.

INAIPI plans to improve the programme by 
maintaining and expanding agreements with other 
organizations to provide specialized care, and to 
further train staff to identify and support children with 
disabilities and their families.

FACTS & FIGURES Start: 2015

• Since 2015, more than 195,000 children 
have attended the centres, and 1,144 have 
received support.

• In 2019, there were 7,000 trained educators 
and therapists working in the centres.

“Once my grandson got into the 
programme, he began to receive 
therapies for free and got health 
insurance.”

Dania Payano, grandmother of a beneficiary

Children attend the early childhood care centres eight hours 
per day, Monday to Friday.

See corresponding Life Story on page 45.

mailto:elena.beato@inaipi.gob.do
http://www.inaipi.gob.do
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Supporting inclusion of children with 
disabilities in mainstream preschools
IRELAND / DEPARTMENT OF CHILDREN AND YOUTH AFFAIRS – AIM MODEL

Launched in 2016, the Access and Inclusion Model (AIM), a government initiative for children with a dis-
ability aged two years and eight months to five years and eight months, supports access to early child-
hood care and education. The model helps preschool providers to deliver an inclusive experience via 
applications for support, equipment, and grants filled out by preschool providers and parents. AIM offers 
seven levels of progressive support, from universal to highly targeted, based on the needs of the child 
and the preschool. In 2018/19, some 8,500 children with disabilities are benefitting from AIM.

Paul Gleeson
paul.gleeson@dcya.gov.ie – 
http://aim.gov.ie/wp-content/uploads/2016/06/AIM-Policy.pdf

Problems Targeted
Ireland introduced universal free preschool in 2010, 
an equivalent to kindergarten, but many children with 
disabilities could not access or participate meaning-
fully due to physical barriers and lack of resources 
and/or staff training.

Solution, Innovation, and Impact
AIM is a nonbinding standard for early intervention 
service support. It is not embedded in legislation but 
works with the voluntary cooperation of early learning 
and care centres. The focus of AIM is on empower-
ing preschools to build inclusive environments that 
understand the diverse needs of children, especially 
those with a disability.

Preschools can apply, in agreement with parents, 
for seven different support measures, such as men-
toring from a team of qualified access and inclusion 
specialists, support equipment and alteration grants, 
targeted therapy services, plus additional personnel in 
the classroom.

The central government provides funding to 
government agencies to facilitate programme 
support. AIM also offers an early learning and care 
setting self-audit tool for preschools to help them 
determine their support needs. In addition to main-
stream settings, preschool services are also offered in 
special preschools and early intervention classes that 
exclusively serve children with disabilities.

In 2018, after two years of AIM, the proportion of 
children with disabilities participating in mainstream 
education had risen from 45 per cent to 65 per cent. 
Additionally, 78 per cent of parents reported their 
child had benefited from AIM and that it had made the 
culture at their preschool more inclusive. In the 2018/19 
academic year, 8,500 children received AIM support.

Funding, Outlook, and Transferability
The 2019 AIM budget was €35 million and is in-
creased to €43 million in 2020. Spending is monitored 
by the Department of Children and Youth Affairs.

To enforce the model, compliance checks on the 
use of funds are being introduced from 2019 onwards, 
and a comprehensive evaluation of AIM will start in 
early 2020. Subject to the evaluation findings, First 5 
(the 2018–2028 national strategy for babies, young 
children, and families) has committed to considering 
the extension of AIM.

FACTS & FIGURES Start: 2016

• In 2019, 2,861 preschools are receiving sup-
port from the programme.

“AIM is  empowering providers 
to create nurturing and inclusive 
environments.”

Teresa Heeney, CEO, Early Childhood Ireland

Some important elements of the AIM model.

mailto:paul.gleeson@dcya.gov.ie
http://aim.gov.ie/wp-content/uploads/2016/06/AIM-Policy.pdf
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Supported education services for people 
with serious mental health issues
ISRAEL / MINISTRY OF HEALTH – SES PROGRAMME

In 2010, the Israeli Ministry of Health began to support education services for persons with severe 
mental health issues aged 18 to 55. The SES programme, as it is known, is part of the Ministry’s rehabil-
itation package and is operated by various service providers and universities. Following the formation of 
a personal rehabilitation plan, professional coordinators assist each individual with academic, emotional, 
and social challenges during their studies. The policy promotes life-long learning from the completion of 
secondary education to higher education. In 2018, 2,400 people participated in the SES programme.

Vered Speier Keisar
vered.speier@gmail.com – www.health.gov.il

Problems Targeted
Research shows that most serious mental health is-
sues are only discovered between the ages of 18–24.

Solution, Innovation, and Impact
In 2000, Israel passed a rehabilitation act targeted at 
persons with mental health. This was the foundation 
of various mental health laws, such as the “Supported 
education policy for adult people with mental health 
issues in the community.”

Specifically, the law envisions a four-part pro-
gramme. First, higher education mentoring is geared 
towards students who are already in higher educa-
tion, and this part is attended by about 220 persons 
each year. Second, supplementary education services 
provide coursework for improving Hebrew language 
skills and basic computer knowledge, and thus enable 
scholars to complete their education. This part of the 
programme has about 1,500 students each year.

The third part is a preparation course for higher 
education, attended by about 350 persons each year. 
Finally, the fourth part is designed to integrate the 
individual into his or her community and to reduce the 
digital divide.

Service standards are monitored on a monthly 
basis, and each service recipient is required to fill out 
a questionnaire to evaluate outcome measures once 
a year. The data are entered into a Quality Basket 
Model, which is aimed at incentivizing quality from 
service providers.

Funding, Outlook, and Transferability
The programme cost $3.7 million per year and is 
budgeted with a 10 per cent annual increase. The 
MoH is cooperating with various service providers 
such as Nathan, Eshnav, and Macshava as well as Tel 
Aviv University, Hebrew University, and Haifa Universi-
ty to implement the programme.

In the short term, the MoH intends to increase 
the annual number of service recipients and to create 
better access to all academic frameworks. Long-term 
goals include strengthening the interface between 
employment and education and promoting the 
inclusion of programme graduates in the open labour 
market.

JDC Israel, the National Insurance Institute, and 
the Ministry of Social Affairs are currently building 
similar projects for other disabilities.

FACTS & FIGURES Start: 2010

• The number of programme participants 
has grown from 1,400 in 2014 to more than 
2,400 in 2019.

• More than half of all participants attend the 
supplementary education services.

“The mentoring gives me more freedom 
and order in my mental world.”

Student of supported education programme

A training session for academic mentors from all institutions.

mailto:vered.speier@gmail.com
http://www.health.gov.il
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A new set of provisions for the further 
implementation of Inclusive Education
ITALY / MINISTRY OF EDUCATION – LAW 107/2015 AND DECREE 66/2017

The Italian Ministry of Education, Universities, and Research (MIUR) has a long history of supporting In-
clusive Education, with inclusive schools being introduced as early as 1977. More recently, Law 107/2015 
came into force, further reforming the Italian school system. The law has eight legislative decrees to 
improve the system, of which Decree n. 66/2017 aims to improve initial and in-service teacher training 
and to ensure better coordination among teachers, service providers, and families. As a result of the 
law, there is a wide range of new support measures for Inclusive Education.

Rosaria Maria Petrella
rosariamaria.petrella@istruzione.it – www.miur.gov.it

Problems Targeted
At a 2015 students’ hearing on inclusion organized by 
the MIUR, students asked for several improvements 
to the education system.

Solution, Innovation, and Impact
The Good School Reform Act (Law 107/2015), which 
initiated an overall reform of the Italian school system 
and was implemented in 2017, consists of eight 
decrees, including Decree 66, which puts the focus 
on the school environment and enhances individual 
education plans (IEP) for pupils aimed at identifying 
barriers and facilitators in school life. Parents submit 
information about their children, so schools can 
provide all supports needed. In addition, families are 
eligible for other help measures, including financial 

support, according to the national health plan.
In every school there is a working group for 

inclusion (teacher, support teachers, administrative 
staff). Decree 66 has a special focus on monitoring 
and evaluation of school inclusiveness, realisation of 
an inclusive curriculum, specific training for teaching 
and non-teaching staff in inclusive strategies, territori-
al support centres, which create networks and spread 
knowledge and ICT for Inclusive Education.

Furthermore, the law provides for more support 
teachers who are assigned to classes where there 

are children with disabilities. They are part of the 
team of class teachers, and they participate in all 
planning and assessment activities and decisions.

Funding, Outlook, and Transferability
The 2015 Stability Law created a specific fund to 
finance the school reform. In 2015, €1 billion was 
invested, rising to €3 billion a year since 2016. In 2019, 
Decree 66 was amended after a year of experimen-
tation. It will increase its focus on the evaluation of 
school inclusiveness, school staff training, providing 
schools with Inclusive Educational tools, empower 
inclusion groups at all territorial levels and improve 
the accessibility of school buildings.

FACTS & FIGURES Start: 2017

• In 2019, there were nearly 260,000 children 
with disabilities in the Italian school system.

• In 2019, Italy had 150,609 support teachers, 
an increase of more than 35,000 since 2017.

“We ask politicians to firmly commit them-
selves to remove all barriers that hinder our 
self-achievement and pursue our participa-
tion, empowerment, and citizenship.”

A student during a 2015 hearing on inclusion

In recognition of the importance of Inclusive Education pol-
icies, Italian President Sergio Mattarella meets people with 
disabilities. 

© www.quirinale.it/elementi/5381#&gid=1&pid=4

mailto:rosariamaria.petrella@istruzione.it
http://www.miur.gov.it
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Inclusive Education policy in Namibia
NAMIBIA / MINISTRY OF EDUCATION – SECTOR POLICY ON INCLUSIVE EDUCATION

In 2013, the Namibian Ministry of Education introduced the Sector Policy on Inclusive Education to 
support all children to learn and participate fully in the education system. The policy is mandatory for 
all government bodies and all subsidized institutions responsible for education, from early childhood 
to the post-secondary level. Setting out eight guiding principles of implementation, the policy foresees 
teacher training and the support of assistant teachers in the classroom to facilitate inclusion. In 2019, 
2,328 children with disabilities directly benefitted from the policy.

Regina Hausiku
rhausiku@gmail.com – www.moe.gov.na

Problems Targeted
Children with disabilities in Namibia often face discrimi-
nation in schools and do not have full access to educa-
tion. In addition, many have to travel great distances to 
accessible schools, especially in rural areas.

Solution, Innovation, and Impact
Before the policy was established, the Ministry of 
Education (MoE) carried out a campaign to identify 
the needs of all learners in schools and in the com-
munity. After consultations with parents, community 
leaders, teachers, disability organizations, and NGOs, 
an Inclusive Education policy was developed. It is 
geared not only towards children with disabilities but 
also includes all vulnerable children and children from 
disadvantaged communities.

The policy has eight guiding principles, which 
range from the setting of legal frameworks to 
awareness raising and the support to invest in more 
resources, both in infrastructure and staff.

Schools apply directly for support, for example, 
for infrastructure adaptations or accessible learning 
materials. Other measures concern a curricular 
review to reflect the diversity of needs of all learners, 
the development of teacher education and training 
for support staff, and a mechanism for monitoring and 
evaluating the implementation of the policy.

In 2019, inclusive schools have been established 
in seven of Namibia’s 14 regions. In addition, en-
rolment of children with disabilities has increased, 
special schools have been transformed into resource 

schools for mainstream schools, and Inclusive Educa-
tion officers have been appointed to support schools.

Funding, Outlook, and Transferability
The Ministry of Education funds the policy at a total 
of $170,000 per year, with support from UN agencies 
and NGOs that carry out the funded projects. All 
schools receive funds directly, depending on their 
number of learners.

The policy is enforced and monitored through reg-
ular questionnaires and school visits. The MoE wants 
to extend access to quality education further, especial-
ly for educationally marginalized learners, and plans to 
increase its support to early childhood development.

The MoE believes that the policy can be repli-
cated in different environments by adopting the eight 
guiding principles to local requirements.

FACTS & FIGURES Start: 2013

• Since 2013, 2,233 teachers in primary and 
secondary schools have been trained.

• In 2019, seven of the country’s 14 regions 
have inclusive schools.

“The basic pre-vocational course is exciting, 
as it has given me hope that I will get a job in 
the future in the open labour market.”

Malakia Auguste, a learner from the School for Visual Impairment

Many special 
schools 

are being 
transformed 

to prepare 
students for 
mainstream 

schools. 

mailto:rhausiku@gmail.com
http://www.moe.gov.na
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A countrywide policy framework 
for lifelong inclusive learning
NEPAL / MINISTRY OF EDUCATION – INCLUSIVE EDUCATION POLICY 2016

The Inclusive Education Policy of 2016 targets the right to lifelong education in one’s own community in 
a non-discriminative environment by respecting cultural, class, caste, and geographical diversities from 
preschool to higher education. The policy consists of 43 working policies, 17 strategies, and 13 guiding 
principles, and is implemented by programme committees at the local and provincial level, as well as by 
NGOs under the supervision of the Ministry of Education, Science, and Technology. The policy foresees 
specific teacher training; accessible ICT as an integral part of Inclusive Education; and the early assess-
ment of physical, mental, sensory, and intellectual functions of children.

Hari Prasad Lamsal
hlamsal@gmail.com

Problems Targeted
In Nepal tens of thousands of children with disabili-
ties –particularly children with intellectual disabilities, 
autism, or Down Syndrome, or who are deaf or blind 
– remain out of school.

Solution, Innovation, and Impact
After Nepal ratified the CRPD in 2010, local DPOs 
started to work on an Inclusive Education policy and 
formed a draft taskforce. The draft policy was opened 
for feedback from concerned stakeholders, and a 
website was provided whereby disability leaders 
could give comments. These recommendations were 
then taken into consideration in the formulation of an 
Inclusive Education Policy.

The policy has been adopted by the Federal 
Government and is mandatory across the country, but 
it does not have the status of law. There is flexibility 
in terms of the adoption of specific curriculum and 
school implementation at the province level based on 
local circumstances.

In order to increase school participation there are 
continuous assessments of children with disabilities, 
the promotion and distribution of accessible ICT, and 
the implementation of accessibility measures in all 
school infrastructures.

Other accessibility priorities concern curricula 
and textbooks. In 2019, there are 380 resource class-
es, 32 special schools, and 22 integrated schools for 
the education of the deaf, children with visual impair-
ments, and children with intellectual disabilities.

Funding, Outlook, and Transferability
The 2019 programme budget is $10 million. The Min-
istry has allocated grants for the operation of each of 

the 380 resource classes as a preparatory class for 
mainstreaming children with disabilities across the 
country.

The Ministry estimates that further funding is 
needed to provide accessible teaching and learning 
materials as well as reading devices. In the immediate 
future, investments are targeted at ensuring that the 
infrastructure and environment of all schools are 
accessible.

Another focus is to promote disability-friendly, 
girl-friendly, and child-friendly attitudes among 
students, teachers, and communities. Since the policy 
has already been successfully implemented, there is 
strong interest from other countries to replicate it.

FACTS & FIGURES Start: 2017

• In 2017, there were 64,660 children with 
disabilities, roughly 1 per cent of all children 
attending school.

• In 2019, there are 22 integrated and 32 spe-
cial schools for children with disabilities.

Teaching in one of the inclusive schools.

mailto:hlamsal@gmail.com
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A national Inclusive Education policy 
promoting respect and lifelong learning
SAMOA / MINISTRY OF EDUCATION – INCLUSIVE EDUCATION POLICY

In 2014, Samoa’s Ministry of Education, Sports, and Culture (MESC) introduced the Inclusive Education 
Policy for Students Living with Disability, which regulates access to basic learning and recognizes diver-
sity, culture, respect, and acceptance. The policy targets inclusive and equitable quality education and 
promotes lifelong learning opportunities for all. The MESC is the main monitoring agent for the policy. 
The National Inclusive Education Policy Implementation Plan guides collaborative implementation by the 
MESC and NGOs. .

Jennifer Seipua Afutiti Pemila
j.pemila@mesc.gov.ws – http://mesc.gov.ws

Problems Targeted
Lack of school attendance by young people with disabil-
ities in Samoa can be due to community attitudes such 
as shame, superstition, and lack of understanding.

Solution, Innovation, and Impact
With help from the Australian Government, the MESC 
introduced a national disability policy, which consists 
of regulations regarding early childhood education, 
national safe schools, Inclusive Education for stu-
dents with disabilities (IEP), and minimum service 
standards for primary and secondary schools.

IEP relates to all children and students with 
disabilities from birth to 21 years, and also includes 
specific group of vulnerable students. The govern-
ment itself is implementing the policy and has created 
a five-year Educational Sector Plan, which involves 
several ministries and NGOs that assist with the 
implementation and monitoring.

The policy applies a holistic approach, covering 
areas such as school access, attitudes and values, 
accessible learning materials, teacher training, and 
support services. In addition to qualified personnel 
in Samoa, technical advisors from Australia and New 
Zealand provide the required expertise.

While the policy implementation is still in its early 
stages, between 2014 and 2019 the number of stu-

dents with disabilities attending mainstream schools 
increased from 133 to 469.

Funding, Outlook, and Transferability
The Government of Samoa provides funding for 
students with disabilities in all schools through the 
One Government Grant. The Government of Australia 
funds Inclusive Education service providers and 
special schools.

To monitor implementation, there is a funding 
agreement between the Government of Samoa and 
NGOs specifying how the funds are to be spent, and 
the NGOs are required to submit work plans and 
quarterly reviews to the MESC.

The MESC intends to implement a capacity-de-
velopment plan for principals, teachers, and support 
personnel, and to roll out technical vocational and 
early childhood education training by 2024.

FACTS & FIGURES Start: 2014

• In 2019, 44 per cent of children with disabili-
ties attended school.

• Currently, there are nearly 64,000 children in 
the Samoan school system (public & private).

“My daughter is deaf and attends a main-
stream classroom. Our family learned sign 
language so that she can communicate with 
us and be included in our decision-making.”

Mother of a deaf student

Hands-on activities in the the classroom.

mailto:j.pemila@mesc.gov.ws
http://mesc.gov.ws
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Department testing innovative approaches 
towards more inclusive careers for students
UNITED STATES / US DEPARTMENT OF LABOR – PATHWAYS TO CAREERS PROGRAMME

In 2014, grants were given by the US Department of Labor (Office of Disability Employment Policy) to 
community colleges in the states of New York and Tennessee to test the Pathways to Careers (PTC) 
model. PTC aims to increase retention, academic success, and career development for young people 
with disabilities. Approaches include improving campus accessibility, supporting career planning, and 
providing work-based learning for students with disabilities. Since 2014, 425 students with disabilities 
have taken part in the two Pathways models.

Janet Brown
Brown.Janet.C@dol.gov – www.pstcc.edu/upep

Problems Targeted
In the United States, young adults with disabilities 
lag behind their peers in terms of academic comple-
tion rates. Postsecondary programmes are not well 
equipped to address their success.

Solution, Innovation, and Impact
The goal of the Pathways effort is to increase the 
capacity of community colleges to provide inclusive 
integrated education and career development and 
training services for young adults with disabilities. The 
objectives are to (1) increase credential and job attain-
ment of students with disabilities, (2) increase their job 
placement, and (3) decrease the wage-earning differ-
ential between students with and without disabilities.

The Pathways models support students with a 
variety of disabilities to access campus services, use 
accommodations, and study towards their academic 
and career goals. Collaboration between career and dis-
ability services on the one hand and staff development 
in Universal Design for Learning (UDL) on the other is 
helping to create inclusive campus environments.

The programme has already tested various mod-
els and proven them successful, such as new models 
for training and certification in UDL, student learning 
contracts with companies, internships and summer 
programmes, and quality online career assessment 
to facilitate the cooperation between students and 
future employers.

Since the programme’s launch in 2014, there 
has been a 60 per cent increase in annual student 
enrolment.

Funding, Outlook, and Transferability
The Pathways programme has a yearly budget of $1 
million, provided by the Department of Labor, which 
ends in June 2020. Future funding depends on the in-
tegration of disability services, academics, and career 
services departments at the colleges.

PTC has a comprehensive monitoring process, 
which includes monthly calls, quarterly reporting, 
and annual compliance site visits. There is concrete 
interest to replicate the model, notably from the North 
Carolina Community College System, which seeks to 
examine its career development efforts and to train 
staff in its 58 community college campuses.

FACTS & FIGURES Start: 2014

• In 2018 and 2019, the three-year graduation 
rates of Pathways students were on par with 
those of students without disabilities.

• More than 450 members of faculty and staff 
have been trained in Universal Design for 
Learning.

“Teachers and staff can usually find 
out who I need to talk to, so I get the 
answers I need.”

Joel, Mechanical Engineering student

A certified 
 expert in Univer-

sal Design.

mailto:Brown.Janet.C@dol.gov
http://www.pstcc.edu/upep
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THE STORY OF CHRISTOPHER (16),  
A HIGH-SCHOOL STUDENT WITH AUTISM

“We used pictures so I could  
better understand the rules.”
Vienna, Austria

The start to Christopher´s school career was not 
particularly successful. He felt sad, misunderstood 
by teachers, and avoided every challenge or game by 
becoming defensive or running away.

After being diagnosed with autism, things started to 
improve when his teachers got support from the Kom-
petenzzentrum für SchülerInnen im Autismus-Spektrum, 
an institution of the City School Council for Vienna. 
“First, I worked alone with Sabrina, my mentor, since my 
classroom was much too noisy and chaotic,” recalled 
Christopher. Later, a daily agenda was developed, which 
proved particularly successful in getting tasks done and 
in helping Christopher to follow rules. “Those rules, we 
always used pictures to discuss them, and I even drew 
them myself to fully understand them,” the young stu-
dent explained. Each day other children were invited to 
learn and play together, so Christopher learned to share, 
switch roles in games, and how to ask for something in a 
polite way. Reading, writing, and calculating also entered 
slowly into the routine.

After one year Christopher changed to another class, 
and in 2019 he moved to a gymnasiale Oberstufe (an 
Austrian high school), where he will get his degree in four 
years. He still has a contact person in school, but most 
of the time he manages his daily routine completely on 
his own.

See also “Children with autism pilot project,” page 
35.

THE STORY OF CRISTIAN  SEVERINO (5),  
A USER OF AN EARLY-CHILDHOOD CENTRE

“The facilities create and adapt 
the programme, the space, and 
the attention provided.”
Dominican Republic

Cristian is a child with cerebral palsy. Before Cristian 
entered the programme of the Instituto Nacional 
de Atención Integral a la Primera Infancia (National 
Institute for Early Childhood Care – INAIPI), serving 
under-five children and their families, he did not have 
a birth certificate, was neglected by his parents, and 
did not have access to care facilities or contact with 
other children. 

When Cristian first entered the programme he re-
ceived a birth certificate, managed by the Birth Reg-
istry Department at INAIPI, and because of that he 
now also has health insurance. Cristian now receives 
support from the Multidisciplinary Department, which 
creates, trains, supervises, and manages access to 
the various services provided by other institutions, 
such as health, nutrition, dentistry, legal services, 
emotional health, child protection, early stimulation, 
education, etc. Importantly, because INAIPI has many 
centres throughout the country, Cristian could easily 
get transferred from one centre to another if his 
family were to move to a different community.

See also “INAIPI – Integrated Early Childhood Care 
Model,” page 37.

Life Stories from Austria and the 
Dominican Republic
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SECTION 3:

Innovative  
Practices 2020

Factsheets
Factsheets of all Innovative Practices 2020 ranked by 
country of implementation.

Life Stories
More than 20 personal stories from users and 
 beneficiaries of the Innovative Practices 2020.

on Inclusive Education
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A video book library of children’s 
stories read in sign language
ARGENTINA / CANALES – VIDEOBOOKS

Canales – a Buenos Aires-based NGO that supports access to education for deaf children – has creat-
ed Videolibros enseñas, the first virtual video library of Spanish-language children’s literature available 
in several sign languages. The videos are accompanied by voice-over so that deaf children can read 
stories with their hearing parents or with teachers and peers in the classroom even if they do not know 
sign language. Since its creation in 2011, Canales has been used on average more than 2,000 times 
every month.

Silvana Veinberg
silvein67@gmail.com – www.videolibros.org

Problems Targeted
More than 90 per cent of deaf children in Argentina 
have hearing parents and teachers who cannot 
communicate in sign language. Further, 80 per cent of 
these children are at risk of becoming functionally illit-
erate in adulthood because they have limited access 
to literature in their native language.

Solution, Innovation, and Impact
Videolibros enSeñas is a free online library of ‘video 
books’ – videos in which stories are presented in sign 
language. Every video book in the library presents 
a Spanish-language story in three formats: through 
written text and illustrations, a presenter signing the 
text in one of the available sign languages, and a 
voice-over of the text. This combination allows deaf 
children to be exposed to literature while sharing the 
reading experience with hearing parents, who in turn 
also become more familiar with sign language. The 
project started in 2011 with 15 video books in Argen-
tine Sign Language, and by 2019 the number had 
quadrupled. Today, the library also includes stories 
in Uruguayan and Paraguayan sign language. Each 
video book is produced by a team of deaf and hearing 
persons.

Most users are based in Argentina, but the library 
has been accessed by users in another 40 countries.

Funding, Outlook, and Transferability
Some video books are funded by UNICEF and others 
through company and school sponsorships, as well 
as donations from the Government of Argentina and 
international cooperation partners. In 2016, Canales 
created a video book production protocol, which any 
individual or organization can use to make similar video 
books. Videolibros enSeñas has been included as a 
resource for teachers in the national Connect Equality 
programme of Argentina’s Ministry of Education and 
is being used by UNICEF and Canales as a model for 
improving deaf children’s access to literature interna-
tionally. Canales plans to expand its video book library, 
to further streamline its production process to reduce 
the time and cost of making a video book, and to train 
local teams and sign language interpreters in other 
countries (Nicaragua and Mexico initially) to produce 
video books in other sign languages.

FACTS & FIGURES Start: 2011

• On average, the virtual library receives 
2,000 unique visits per month.

• Books are presented in three sign languages 
as well as in written and spoken Spanish.

“They were voiceless, invisible, excluded  
deaf children who did not know 
 traditional children’s stories. Today, 
these children enjoy video books,  
books read in sign language.”

Silvana Veinberg, Executive Director, Canales

The book is told in sign-language and voice-over text so that the 
deaf child can follow the story and share it with parents, grand-
parents, or teachers, even if they do not know sign language.

mailto:silvein67@gmail.com
http://www.videolibros.org
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Supporting smooth and inclusive transitions 
from preschool to primary school
ARMENIA / BRIDGE OF HOPE – SMILE FOR CHILDREN PROGRAMME

Bridge of Hope is an Armenian NGO supporting rights and inclusion for young people with disabili-
ties in the Yerevan and Tavush provinces. Bridge of Hope’s SMILE for Children programme creates an 
inclusive learning environment and facilitates a smooth transition from preschool to primary school for 
children with disabilities. The programme includes the training of kindergarten teachers in inclusive 
learning methods and educating parents on the benefits of inclusion. As of 2019, 145 children with dis-
abilities have been supported across 23 kindergartens.

Susanna Tadevosyan
bridgeofhopearmenia@gmail.com – http://bridgeofhope.am

Problems Targeted
Poor inclusion and a difficult transition from preschool 
to primary school can have long-term effects on the 
inclusion and participation of children with disabilities.

Solution, Innovation, and Impact
SMILE for Children follows a multi-method approach 
to increase inclusion in preschool and to ensure 
that children with disabilities, their parents, and their 
teachers all experience a smooth transition to primary 
school. It offers capacity-building training for teachers 
on Inclusive Education, including child-centred teach-
ing and how to develop a supportive learning envi-
ronment. It also includes monthly mentoring visits to 

support the implementation of the new practices. All 
parents are educated about the benefits of inclusion, 
and parents of children with disabilities are supported 
to be active participants in their children’s education. 
Furthermore, SMILE encourages close and trans-
parent cooperation between teachers and parents. 
Seven kindergartens and seven primary schools in 
Yerevan province and 16 kindergartens and 21 primary 
schools in Tavush province have been supported. In 
addition, four case studies were conducted, which 
showed improved enthusiasm among parents and 
embracement of the inclusive practices by teachers.

Funding, Outlook, and Transferability
At the local level, the organization aims to support all 
kindergartens in Tavush province, and to support the 
chair of Preschool Education at the Pedagogical Uni-
versity in Yerevan to incorporate inclusive pedagogy 
and school-to-school transition in all the university’s 
preschool courses. Bridge of Hope has also devel-
oped a “Guide to Support Smooth Transition from 
Preschool Institutions to Primary School,” which can 
assist in its replication in other regions.

Project costs between 2016 and 2019 totalled 
€283,000, with €213,000 coming from the Open 
Society Foundation and the remaining covered by 
Bridge of Hope.

FACTS & FIGURES Start: 2016

• 145 children with disabilities have been sup-
ported in 23 kindergardens.

• 234 preschool and primary school teach-
ers have participated in training or other 
capacity- building activities.

“My son now has a positive relationship 
with teachers and classmates, and he 
feels positive about himself as a learner.”

Mother of a 6-year-old boy

Inclusive preschool education at work in a kindergarden in 
the Berd region.

See corresponding Life Story on page 65.

mailto:bridgeofhopearmenia@gmail.com
http://bridgeofhope.am
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University inclusion programme for 
persons with intellectual disabilities
AUSTRALIA / CENTRE FOR DISABILITY STUDIES – UNI 2 BEYOND

Uni 2 beyond is a social inclusion initiative of the Centre for Disability Studies (CDS), which enables 
individuals with intellectual disabilities to experience university life at the University of Sydney and to 
undertake a paid internship while receiving peer support and career advice. As of 2019, 43 persons 
with intellectual disabilities have participated in the initiative.

Patricia O’Brien
cds@cds.org.au – https://cds.org.au/uni-2-beyond

Problems Targeted
Persons with intellectual disabilities are at risk of so-
cial exclusion, especially in higher education settings, 
due to attitudinal barriers and a lack of opportunities 
for inclusion and participation.

Solution, Innovation, and Impact
Participants in Uni 2 beyond audit classes at the Uni-
versity of Sydney for two years. They attend lectures 
and tutorials with the support of peer mentors, and 
have the opportunity to join university clubs to form 
new social relationships. Participants also gain work 

experience in their chosen field by completing a paid 
internship, during which they receive support from a 
workplace mentor and have access to personalized 
career advice. The initiative was piloted in 2012 with 
five students. As of 2019, CDS has supported 43 
persons with intellectual disabilities through Uni 2 
beyond, with the involvement of approximately 150 
mentors and over 100 lecturers. Since 2017, eight 
internships have been successfully completed. As 
a result of Uni 2 beyond, participants report feeling 
more independent, confident, job-ready, and socially 
connected. University lecturers state that the initiative 
promotes diversity, respect, and inclusion, and enrich-
es the learning experience of all students.

Funding, Outlook, and Transferability
It costs around $21,000 for one student to participate 

in Uni 2 beyond, undertake an internship, and receive 
career advice. These costs are mainly covered by the 
National Disability Insurance Scheme (NDIS), which 
provides funding directly to individuals with disabil-
ities for support and services, and a grant from the 
Australian Government (lasting until 2021). CDS will 
increase the number of new students from ten every 
two years to ten every year, thereby reaching the 
maximum capacity.

The Centre will also work with other universi-
ties in Australia and internationally to replicate the 
initiative. CDS anticipates that when the NDIS is fully 
rolled out across Australia in 2020, it will be easier to 
replicate the practice since students will be able to 
secure funding for their participation in Uni 2 beyond 
on an individual basis.

FACTS & FIGURES Start: 2012

• The programme involves some 150 mentors 
and 100+ lecturers from eight out of nine 
faculties at the University of Sydney.

• Since 2017, eight internships have been 
completed by Uni 2 beyond participants at 
six businesses.

“The students stand a mile higher than 
before they attended Uni 2 beyond. They 
network with other university students,  
and no longer feel different.”

Patricia O’Brien, Director, Centre for Disability Studies

Kylie and her peer monitor, Olivia, join university clubs and 
form new social relationships.

See corresponding Life Story on page 64.

mailto:cds@cds.org.au
https://cds.org.au/uni-2-beyond
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Early-learning technology for children 
who are blind or visually impaired
AUSTRALIA / SONOKIDS – BALLYLAND

Sonokids is an Australian social enterprise that produces Ballyland, a range of gamified education-
al software programmes and apps for children who are blind or visually impaired. The apps support 
children to acquire foundational (assistive) technology skills and to practice their orientation, spatial 
awareness, memory, and listening. Since its launch in 2013, an estimated 50,000 children have used 
the Ballyland suite of educational apps.

Phia Damsma
phia@sonokids.com – www.sonokids.org/ballyland-early-learning

Problems Targeted
Young students who are blind or visually impaired are 
often disadvantaged in education. In addition, using 
(assistive) technology often requires special skills.

Solution, Innovation, and Impact
The Ballyland range of software programmes and 
iPad apps allows children who are blind or visually im-
paired to acquire foundational (assistive) technology 
skills that enable them to use computers and mobile 
devices from the age of four. The use of images, 
voice-overs, audio effects, stories, and songs creates 
a barrier-free and inclusive learning environment. 
Blind or visually impaired teachers and students are 
involved throughout the app development process 

as design consultants and for beta testing, feedback, 
and voice-overs.

In 2013, Sonokids launched its first Ballyland early 
keyboarding software, followed by a series of apps to 
introduce children to touch screen interaction in the 
years thereafter (in particular Voice-over, the built-in 
screen reader on iOS devices). In 2018 and 2019, 
Sonokids released three more apps to teach compu-
tational thinking and coding and to introduce tactile 
learning tools.

All Ballyland apps are available in English (two 
having been translated into Spanish and Dutch) and 
have reached thousands of students at home and 

through schools across Australia, Canada, Europe, 
New Zealand, and the United States.

Funding, Outlook, and Transferability
Sonokids Australia is a social enterprise financed 
by sales, but more importantly by grants and other 
types of funding. The sales price of apps is kept 
intentionally low. Going forward, the company will 
continue to expand the range of apps and will design 
them for use on platforms other than iOS. Sonokids 
also plans to produce apps in additional languages, 
introduce the functionality of connecting the apps to 
mainstream educational programmes, and create an 
animated Ballyland TV series. The vision of Sonokids 
is to keep expanding the Ballyland range of educa-
tional apps as an accessible learning platform.

FACTS & FIGURES Start: 2014

• Currently there are nine English-language 
apps for iOS.

• The Ballyland range of products has been 
used by an estimated 50,000 children at 
home and in school.

“As a teacher, I can not thank Sonokids 
enough for what they have done so far to 
allow children with and without a visual 
impairment to play and learn together.”

Prof. Boguslaw Marek, Centre for Inclusion 
of Students with Special Needs

A range of software programmes and iPad apps supports 
children from the age of 4 onwards.

mailto:phia@sonokids.com
http://www.sonokids.org/ballyland-early-learning
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Free online training for sighted people 
to learn Unified English Braille Code
AUSTRALIA / ROYAL INSTITUTE FOR DEAF AND BLIND CHILDREN – UEB ONLINE

The Royal Institute for Deaf and Blind Children (RIDBC) is Australia’s largest non-governmental provider 
of education, therapy, and cochlea implant services for children and adults with vision or hearing loss. 
RIDBC created UEB Online, a free and fully accessible online course targeting sighted people who want 
to learn Unified English Braille Code, such as educators, families, allied health professionals, education 
administrators, and policy makers. The course includes modules on literacy and mathematics.

Trudy Smith
trudy.smith@ridbc.org.au – https://uebonline.org

Problems Targeted
Blind or visual impaired students have difficulty learn-
ing literacy or math if teachers, families, and support 
professionals do not understand Braille or how to 
modify print-based activities.

Solution, Innovation, and Impact
UEB Online, which was developed and tested with 
the support of blind RIDBC employees, allows anyone 
who is interested in using Braille as a means of 
accessing information and communication to learn 
Unified English Braille Code online, for free and at 
their own pace. The learning platform is accessible 

for a broad range of needs – being available in visual 
access mode, high contrast mode, and non-visual 
access mode (for use with a screen reader) – and 
requires only an Internet connection and a computer 
to access. UEB Online was first launched in 2014, 
offering two modules on Braille literacy. In 2019, 
RIDBC released an introductory mathematics module 
focused on primary school-level mathematics. A 
certificate is issued when all exercise-based lessons 
in a module have been completed. As of 2019, UEB 
Online has currently more than 15.000 users from 174 
countries. Six per cent of UEB Online subscribers use 
the platform through its non-visual access mode.

Funding, Outlook, and Transferability
UEB Online is funded entirely through donations from 
philanthropic organizations. The cost of developing 
the literacy modules was $34,000, and the cost of 
creating the mathematics modules was $71,000. In 
addition to its primary mathematics module, UEB 
Online will launch modules on advanced mathematics 
and extension mathematics (corresponding to the 
junior and senior years of secondary schooling) in the 
second half of 2019.

RIDBC also plans to develop additional UEB On-
line modules on science, engineering, and technology, 
and to collaborate with the World Braille Council and 
countries that wish to develop online Braille training 
programmes in other languages. Moreover, RIDBC 
plans to create video resources for emergent Braille 
literacy and the use of Braille writing equipment.

FACTS & FIGURES Start: 2014

• As of 2019, UEB Online had more than 
15,000 users.

• Current modules focus on literacy and math-
ematics, and more will be added.

“I have gained many skills and teach 
students and other teachers how to 
write and read it. I am now taking the 
RIDBC UEB course over the Internet 
and it is so great!”

Banga, a teacher of the vision impaired

The online 
tool allows 

anyone 
around the 

world to 
learn Unified 

English Braille 
Code for free.

mailto:trudy.smith@ridbc.org.au
https://uebonline.org
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An inclusive post-secondary programme 
for students with intellectual disabilities
AUSTRIA / PÄDAGOGISCHE HOCHSCHULE SALZBURG – BLUE UNIVERSITY PROGRAMME

The Pädagogische Hochschule Salzburg is a university for pedagogical professions that has devel-
oped the BLuE University Programme. This inclusive eight-semester programme allows students with 
intellectual disabilities to create and study a personalized curriculum alongside teacher-training stu-
dents who play the role of tutors. Started in 2017, the programme enrols two students with intellectual 
disabilities per academic year, each of whom works with four to five teacher trainees.

Wolfgang Plaute
wolfgang.plaute@phsalzburg.at – www.phsalzburg.at

Problems Targeted
People with intellectual disabilities have limited 
access to tertiary education in Austria, and where 
courses exist in other countries, they are not always 
inclusive.

Solution, Innovation, and Impact
Students undertaking teacher-training courses act 
as tutors to support students with intellectual disa-
bilities to select and undertake three to four courses 
per semester from the university’s primary teacher 
programme. The students with intellectual disabilities 
receive a BLuE certificate upon completion of the 
course, which is recognized by the Austrian Cham-
ber of Commerce and the Arbeitsmarktservice (the 

national employment support agency). The teach-
er-training students receive credits towards their 
studies. The programme was developed in coopera-
tion with Western Carolina University, located in the 
US state of North Carolina. Students with and without 
disabilities from that programme visited Salzburg to 
support the programme’s development. Additionally, 
BLuE students with and without disabilities take part 
in ongoing meetings to assist further development 
of the BLuE course. The programme began with the 
intake of two students with intellectual disabilities in 
2017/18, with an additional two joining each year. By 
2021 the programme will have reached its maximum 
capacity of eight students. The programme has led to 
the increased self-esteem, social skills, and independ-
ence of those involved.

Funding, Outlook, and Transferability
The programme is organized as part of regular 
teacher-training at the Pädagogische Hochschule 
Salzburg without the need for additional funding. 
However, funding is being sought from public insti-
tutions to optimize and expand the programme. This 
low-cost model would allow easy replication at similar 
institutions. The university is aiming to replicate the 
practice at other academic institutions across Europe 
through formalized partnerships, as well as to improve 
the student support system by working with students, 
professors, and external partners.

FACTS & FIGURES Start: 2017

• As of academic year 2018/19, four students 
were enrolled in the programme.

• Pädagogische Hochschule Salzburg plans 
for a total of eight students to be enrolled at 
any time from 2021 onwards.

“I didn’t know how cool 
it is to be a student.”

A BLuE student

Students with their tutors in the cafeteria of the university.

mailto:wolfgang.plaute@phsalzburg.at
http://www.phsalzburg.at
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Multi-stakeholder groups developing 
accessibility solutions in museums
AUSTRIA / KHM-MUSEUMSVERBAND AND OTHERS – ARCHES

Accessible Resources for Cultural Heritage EcoSystems (ARCHES) is a three-year, EU-funded project 
that brings together 12 European partners from the fields of culture, technology, and academia, as well as 
people with disabilities. The programme develops, tests, and implements solutions for improving museum 
accessibility so that people with various disabilities can experience museums independently. Notable inno-
vations include tactile art and a soon-to-be-released smartphone app to aid museum navigation. Between 
September 2016 and November 2019, 166 workshops were held to identify and design innovations.

Rotraut Krall
rotraut.krall@khm.at – www.arches-project.eu

Problems Targeted
Attending museums for learning and culture can be 
difficult for people who are blind or deaf, or for people 
with learning difficulties, due to barriers to navigation 
and to understanding exhibits.

Solution, Innovation, and Impact
ARCHES brings together people with disabilities, 
technology companies, universities, and museums to 
design and implement solutions to improve access to 
culture. Participative workshops consisting of around 
20 people with a variety of disabilities create, discuss, 
test, and improve solutions for enhancing museum 
accessibility, with an initial focus on six museums in 
London, Madrid, Oviedo (Spain), and Vienna.

Innovations include tactile reliefs of museum 
artwork for people with visual impairments, with an 
individual relief created at each of the six participating 
museums. Participants with various disabilities select 
which piece of artwork they want to work with and 
test all phases of development.

Another innovation is an app to aid independent 
navigation and learning about exhibits within the 
museums, which will be released on Android and iOS 
in 2020. In addition, the project has created a publicly 
available how-to guide on inclusive museum activities 
entitled “Towards a participatory museum.”

Funding, Outlook, and Transferability
ARCHES is funded by the European research and 
innovation programme HORIZON 2020 (project no. 
693229). Further development and implementation 
of new measures will be covered by participating 
museums, if the project is not extended.

The project has been designed such that it can 
be easily implemented in other museums and lan-
guages. Training sessions on how to use the app and 
relief will take place in other EU countries, including 
France, Italy, and Germany. In addition, the project 
has led to participating museums to consider other 
accessibility measures. For example, the Kunsthis-
torisches Museum offers regular barrier-free guided 
tours since October 2019.

FACTS & FIGURES Start: 2016

• 166 participative workshops have been host-
ed by six museums.

• An average of 20 people have participated 
per museum in each workshop.

“True inclusion means working hard 
and creatively. That’s what I learned 
from being part of the ARCHES 
workshops.”

Sabine Gruber, workshop participant

Participants in the ARCHES project engaged in discussions.

See corresponding Life Story on page 64.

mailto:rotraut.krall@khm.at
http://www.arches-project.eu
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Holistic support system from early 
childhood to vocational training
BANGLADESH / DISABLED REHABILITATION & RESEARCH ASSOCIATION – LEARN FOR LIFE

The Disabled Rehabilitation & Research Association (DRRA) is one of the largest NGOs working in the 
field of disabilities in Bangladesh, operating in 25 districts. The Learn for Life programme started in 
1998 and offers a holistic model for supporting children with a variety of disabilities to achieve more in 
school. The programme provides learning materials, assistive materials, financial support, and training 
for teachers, and has supported around 8,000 children in furthering their education.

Farida Yesmin
ed@drra-bd.org – www.drra-bd.org

Problems Targeted
Disability law is in place to support inclusive schooling 
in Bangladesh, but this does not always mean schools 
are sufficiently set up to provide an inclusive learning 
experience.

Solution, Innovation, and Impact
Learn for Life provides a range of support mech-
anisms to allow children with disabilities, including 
intellectual disabilities and cerebral palsy, to advance 
in the education system.

The project supports young people at all stages 
of schooling, from early childhood intervention start-
ing at age three to supporting inclusion in vocational 
training up to 25 years. For school-aged children, 

DRRA provides supplementary learning materials, 
assistive technology, and financial support, along 
with support for teachers, parents, and therapists. 
The programme works with a range of stakehold-
ers, including local disabled persons organizations 
(DPOs), parent groups, and the government, to 
embed the methods within the schools and the wider 
community. Local DPOs then assume leadership of 
the programme and continue the work of DRRA after 
its support is phased out.

The programme started by supporting 20 schools 
in one district of Bangladesh between 1998 and 2012. 

As of 2018, Learn for Life has embedded methods 
in 120 primary schools and 12 special schools in 19 
districts.

Funding, Outlook, and Transferability
As of 2019, project costs are approximately €250,000 
per year with 90 per cent coming from three interna-
tional donors Liliane Fonds, CBM and Niketan and 10 
per cent through corporate and community funding. 
The practice has already proven its replicability within 
Bangladesh, while elements of the model have also 
been implemented in India. DRRA is planning to make 
the resources to replicate this practice available 
online through e-learning for interested DPOs and 
parent associations in disability-inclusive formats.

FACTS & FIGURES Start: 1998

• Dropout rate of children with disabilities 
reduced from 57 per cent to 37 per cent 
across ten years of the programme.

• Grown from supporting 20 primary schools 
in one district in 1998 to 132 schools in 19 
districts by 2018.

“The initiatives were my own, the wish to go 
on was my decision. My family had a pos-
itive attitude towards my journey, and the 
DRRA has always been beside me. That is 
why I am now stable and independent.”

Sondha Rani Sarker, Learn for Life beneficiary

Inclusive teaching is supported by a variety of additional 
learning materias and assistive technology.

See corresponding Life Story on page 65.

http://ed@drra-bd.org
http://www.drra-bd.org
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A broad, low-cost, and comprehensive 
model to create accessible schools
BANGLADESH / SAVE THE CHILDREN INTERNATIONAL – HOPE PROGRAMME

Save the Children is an international NGO with the mission to improve the lives of children. In 2016, the 
organization started its HOPE programme in three rural districts of Bangladesh, a low-cost model to 
ensure and increase the enrolment of out-of-school children – including children with disabilities. This 
is done through improving school accessibility and by establishing community-based rehabilitation 
centres, which offer rehabilitation and therapy. Between 2016 and 2019, the school enrolment rate of 
children with disabilities has increased from 52 per cent to 74 per cent.

Md Shahinujjaman, md.shahinujjaman@savethechildren.org 
https://savethechildren.net

Problems Targeted
Despite progress in access to primary education, 4 
million school-aged children, including children with 
disabilities, are still out of school in Bangladesh.

Solution, Innovation, and Impact
The success of HOPE is the result of two key mech-
anisms. First, the programme works closely with 
local governments to ensure sufficient budgets are 
allocated for improving school accessibility, for exam-
ple, by building ramps and accessible bathrooms, and 
by providing assistive devices and transportation to 
schools.

In addition, HOPE offers teacher training and 
awareness campaigns for parents, including in-
formation about support possibilities. The second 
mechanism is the establishment of the Union Disa-
bility Service Centre, where children with disabilities 
who are out of school are readied for school through 
rehabilitation therapy and counselling services.

When creating the project, Save the Children 
involved out-of-school children, children already 
attending school, and children with disabilities.

The HOPE model is currently implemented in 
45 schools, located in three rural districts, targeting 
children between 6 and 14 years. Between 2016 and 
2019, around 1,400 children with disabilities were 
prepared for enrolment.

Funding, Outlook, and Transferability
The initial budget of $1.5 million was provided by the 
IKEA Foundation. The annual operational budget of 
$500,000, which covers school accessibility meas-
ures, teacher training, monitoring, and evaluation, is 
funded by the local government. The original phase 
of the project was three years, and although this has 
now ended, the approach continues in the region 
thanks to its ownership being transferred to the local 
government. This includes the Union Disability Service 
Centre, which continues to offer services. HOPE is 
a replicable model, and Save the Children intends to 
expand it to more districts going forward. The HOPE 
approach has influenced the Directorate of Primary 
Education under the Ministry of Primary and Mass 
Education, resulting in an inclusive teacher-training 
curriculum in the three districts.

FACTS & FIGURES Start: 2016

• Between 2016 and 2019, 709 children with 
disabilities were enrolled in school.

• In 2019, there are 45 schools in three rural 
districts participating in the programme.

“My daughter improved significantly  
through the services of the Union 
 Disability Service Centre. Priyanka  
is now going to school.”

Mother of Priyanka

Inclusion in progress at the Union Disability Service Centre.

mailto:md.shahinujjaman@savethechildren.org
https://savethechildren.net
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Providing accessible books and 
learning materials to blind students
BANGLADESH / YOUNG POWER IN SOCIAL ACTION – AUDIOBOOK PROGRAMME

Young Power in Social Action (YPSA) is a Bangladeshi NGO that supports poor and vulnerable pop-
ulations, mainly in the city of Chittagong. In 2013, YPSA started a project to make books available in 
accessible formats for students with visual and print disabilities. The project uses globally accepted 
standards for audiobooks and open source technology to convert books into audio formats, while also 
partnering with international organizations to make existing audiobooks available. As of 2019, YPSA has 
created some 1,000 audiobooks and made a further 500,000 already existing audiobooks available.

Vashkar Bhattacharjee
vashkar79@gmail.com – www.ypsa.org

Problems Targeted
Students with visual impairments in colleges and 
universities of Bangladesh have difficulties in studying 
due to a lack of accessible books and study materials.

Solution, Innovation, and Impact
The project uses international publishing standards, 
such as Digital Accessible Information System 
(DAISY), Electronic Publishing (EPUB 3.0), and open-
source technology, to convert textbooks into acces-
sible formats. College and university students can 
access either e-books that are readable through any 
screen reading software, or audio versions of books, 
making it a cost-effective solution for accessing 
educational reading material.

The project is run by a team composed of over 
80 per cent people with disabilities. YPSA also works 
closely with Bookshare, a virtual library of accessi-
ble books (another Innovative Practice of the Zero 
Project 2020), and the Accessible Book Consortium, 
a global alliance of organizations working to make 
books accessible to persons with disabilities. Through 
this global cooperation, the project has created an 
immense library of already-accessible books.

YPSA has also made suggestions to the Nation-
al Curriculum and Textbook Board on accessible 
publishing,

Funding, Outlook, and Transferability
There is no charge to the end user for the books as 
the project is funded by external donors, most notably 
the World Intellectual Property Organization (a body 
of the United Nations) and the Accessible Book Con-
sortium. YPSA also received technical assistance and 
training from the DAISY Consortium and a2i (Access 
to Information) of the Bangladesh Government.

YPSA plans to make more books accessible and 
to make them more widely available. The Government 
of Bangladesh funds many such initiatives under the 
banner of Digital Bangladesh. YPSA is also working to 
establish a National Accessible Library to make more 
books available to everyone.

FACTS & FIGURES Start: 2013

• The project has created an immense library 
of accessible books, benefiting more than 
10,000 people.

• 80 per cent of staff (32) are people with 
disabilities.

“With this initiative, YPSA came a bit closer 
to its dream of building a fully accessible 
and inclusive society where people with 
disabilities can live independent lives.”

Vashkar Bhattacharjee, Team Leader, YPSA

Recording an audiobook.

See corresponding Life Story on page 76.

mailto:vashkar79@gmail.com
http://www.ypsa.org
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Universal design-based practices for 
public early childhood education
BRAZIL / MAIS DIFERENÇAS AND PARTNERS – PROJETO BRINCAR

Projeto Brincar is a project implemented by the São Paulo-based disability NGO Mais Diferenças, in part-
nership with the Volkswagen Foundation (Fundação Volkswagen) and São Paulo’s Municipal Secretariat 
of Education. Educators and families are trained in accessible and inclusive pedagogical practices based 
on Universal Design principles to make early childhood education more inclusive for children with disabil-
ities living in São Paulo. The project began as a pilot in 13 schools, training in its first year 406 educators. 
In 2019, the project reaches more than 500 schools, having training over 2,100 educators.

Carla Mauch
md@md.org.br – http://maisdiferencas.org.br/projeto/brincar

Problems Targeted
Many children with disabilities still miss out on 
educational opportunities because inclusive teaching 
practices are not always used in public education.

Solution, Innovation, and Impact
The project promotes accessible and inclusive 
pedagogical practices in public preschool education 
by training educators in theory and method, by giving 
practical support to educators in the classroom, 
and through conducting workshops with families of 
preschool-age children. Such workshops include 
music and painting activities performed by children 

both with and without disabilities as well as their 
families. Moreover, the project supports the produc-
tion and the dissemination of pedagogical resources 
for Inclusive Education. The practices proposed by 
Projeto Brincar follow Universal Design principles, 
such as the use of pictures and other visualizations 
as well as audio-descriptions in order to benefit all 
children. Expert advice is given by a group of ped-
agogical consultants, which includes persons with 
different types of disabilities. As of November 2019, 
over 500 municipal schools have been reached and 
2,109 educators have been trained. Notably, 98 per 
cent of training and workshop participants agree that 
the practices proposed by Projeto Brincar positively 
impact the development of all students.

Funding, Outlook, and Transferability
The project is entirely funded by the Volkswagen 
Foundation, and is implemented by the NGO Mais 
Diferenças in partnership with São Paulo’s Municipal 
Secretariat of Education. It has an annual budget of 
$232,000. Mais Diferencias believes that to replicate 
the project successfully it is important to cooperate 
with all levels of the municipal education management 
and to seek dialogues with teachers, children, and 
their parents. The project’s methodology and lessons 
learned have been shared among state and munic-
ipal education departments throughout Brazil and 
were also included in the early childhood education 
curriculum of the City of São Paulo. Mais Diferenças’ 
objective is to expand Projeto Brincar to as many 
schools as possible in São Paulo, with plans to reach 
an additional 100 schools in 2020 for a total of 600.

FACTS & FIGURES Start: 2017

• Over 500 municipal schools and 2,100 edu-
cators were trained by 2019.

• 4,222 have participated in workshops for 
families.

• 30,000+ children with and without disabili-
ties have benefited.

“We often think there is a model to 
be followed, but each child is unique,  
each class is unique. This guarantees a 
fulfilling childhood.”

Maria Tereza Mora, Assistant Director of a beneficiary school

Workshops are 
based on play, pic-

tures, and music.

See corresponding Life Story on page 77.

mailto:md@md.org.br
http://maisdiferencas.org.br/projeto/brincar
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Training educators and municipalities 
in inclusive physical education
BRAZIL / RODRIGO MENDES INSTITUTE AND PARTNERS – OPEN DOORS TO INCLUSION

Open Doors to Inclusion is a joint project of the Rodrigo Mendes (RM) Institute, a Brazilian NGO working 
on Inclusive Education, UNICEF, and the FC Barcelona Foundation. The project promotes the inclusion of 
students with disabilities in Brazilian schools by training educators and policy makers in inclusive physical 
education and related topics, such as accessibility regulations and the development of inclusive school 
projects. The Open Doors to Inclusion course has been delivered in person by Inclusive Education ex-
perts and made available online. More than 46,000 people attended the online course in 2018 and 2019.

Rodrigo Mendes
rodrigo@rm.org.br – http://rm.org.br/portas-abertas

Problems Targeted
Physical education is often one of the least inclusive 
school activities.

Solution, Innovation, and Impact
The RM Institute, UNICEF, and the FC Barcelona 
Foundation launched the in-person Open Doors 
to Inclusion course in 2013, during which Inclusive 
Education experts trained 450 teachers from the 
Brazilian cities that would be hosting the FIFA World 
Cup in 2014. Participants identify barriers to the 
inclusion of children with disabilities in their schools, 
and design and implement their own inclusive physical 
education activities involving staff, students, families, 

and the wider community. Participating policy makers 
from municipal Secretariats of Education assess local 
public education policies and propose improvements 
to the services offered to students with disabilities. As 
a result, several cities have taken actions focused on 
accessibility and Inclusive Education.

The in-person course was held from 2013 to 
2016, reaching 16 Brazilian municipalities. In 2018 the 
online version was created Since then, the course has 
been used across all 26 Brazilian states.

Funding, Outlook, and Transferability
Open Doors to Inclusion was first launched with fund-
ing from the FC Barcelona Foundation. Developing 
the online version of the course cost approximately 
$137,000, and the RM Institute has established an 
endowment fund to finance future course develop-
ments, which is supported by the US-based invest-
ment firm JP Morgan Chase.

Since the online version of Open Doors to Inclu-
sion is freely available, it can be easily used and repli-
cated. The RM Institute plans to translate it into English 
and Spanish. The organization will also establish an 
award programme to recognize the best practices 
created by course participants so that these can be 
shared and adopted by educators and policy makers.

FACTS & FIGURES Start: 2013

• The online course has drawn participants 
from all 26 states of Brazil.

• Person-to-person courses were held in 16 
municipalities.

“We not only have to get out of the 
comfort zone but get others  
out of it. To think about inclusion is 
to think about our practices and our 
own disabilities.”

Gilberto Junior, course participant from Maceió

Participants design and implement their own inclusive physi-
cal education activities.

See corresponding Life Story on page 76.

mailto:rodrigo@rm.org.br
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Digital game design by children with 
and without intellectual disabilities
BRAZIL / UNIVALI UNIVERSITY – DIGITAL GAME DESIGN

In 2015, two teachers at the Univali University in Brazil started a project in Itajaí, Santa Catarina, based 
on their doctoral theses to develop digital games. The project encourages the creation of digital 
games by children through a framework named “I’ve made my game,” involving children with and with-
out disabilities. The process, based on collaboration, allows children to be involved in intellectual and 
affective activities of negotiation, ideas development, results analysis, and interaction. In 2019, around 
50 children participated in the project, including those with intellectual disabilities.

Adriana Gomes Alves
adriana.alves@univali.br – www.univali.br – 
https://univalildi.wixsite.com/univalildi

Problems Targeted
Schools often do not include children with intellectual 
disabilities in technology design, causing them to miss 
out on important developmental opportunities.

Solution, Innovation, and Impact
The process involves undergraduate students and 
researchers conducting 90-minute workshops once 
a week across an eight-month programme. It begins 
by building trust with students, then moves on to 

improving the children’s knowledge of digital and 
analogue games by using board and card games as 
well as computers and smartphones. With support 
from undergraduate students from several academic 
fields, such as computer science, design, and educa-
tion, the children then begin to create plots, conflicts, 
and rules for their games before proceeding to their 
final creation.

The project started at one school with four 
nine-year-old students, including two with intellectual 
disabilities, which led to the creation of a digital game 
called “Os brinquedos que criam vida” (Toys that cre-
ate life), available for free on Google Play. The project 
has been expanded to two schools in 2019, involving 
around 50 students in total, including seven children 

with intellectual disabilities and autism. The new 
games will be available online in 2020 and include 
characters such as ninjas and diamond thieves in 
fantasy worlds.

Funding, Outlook, and Transferability
The project receives financing from university grants 
and scholarship programmes, with the majority 
coming from the National Council for Scientific and 
Technological Development, which provided $127,500 
of the approximately $155,000 project budget, which 
covered the first two years.

Univali University intends to implement the prac-
tice in a permanent way in pilot schools in the coming 
years.

FACTS & FIGURES Start: 2015

• Starting with just four students in 2015, the 
project now enrols about 50 students. 

• In 2019, the project includes seven children 
with intellectual disabilities.

“The project contributes significantly to 
the teaching and learning processes 
of students, both with and without dis-
abilities, and stimulates the creativity 
and autonomy of all our students.”

Prof. Ronan Adinael Pinheiro

Children co-develop games by creating plots, conflicts, and 
rules.

See corresponding Life Story on page 77.
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Alternative communication platform 
for people with learning difficulties
BRAZIL / LIVOX INTERNATIONAL LLC

Livox International LLC is a Brazilian social enterprise that has developed Livox – an alternative communi-
cation platform that can be used on Android devices. It enables people who cannot communicate verbally 
and people with learning difficulties to communicate and learn. Users select virtual cards with pictures and 
phrases, which can be shown to others or read aloud. The software uses Artificial Intelligence to respond 
to the needs of the user. Livox generates income from licenses, currently has more than 25,000 users in 11 
countries, is compatible with 25 languages, and is looking to expand to other geographies.

Carlos Pereira
carlos@livox.com.br – https://livox.com.br

Problems Targeted
People who cannot communicate verbally, or those 
with learning difficulties, are at risk of being excluded 
from the education system.

Solution, Innovation, and Impact
Livox displays virtual cards showing, for example, 
pictures of objects, places, or emotions, or illustrated 
short phrases such as “I want to… “or “I am…,” which 
a person can then select to communicate. Livox uses 
intelligent algorithms and machine learning to ensure 
the platform is responsive to the user’s needs. For 
example, it learns to correct touch if someone has 
difficulty touching the screen or responds to blinking 
if that is someone’s preferred communication method.

It adapts to the context and displays cards that 
are relevant to the time or location. Livox can be 
voice-activated to allow others to talk to the user, 
using artificial intelligence technology to help them 
answer. Students use Livox in schools to communi-
cate with their teachers and peers, leading to greater 
inclusion as students can interact and take part in 
discussions and activities in a meaningful way.

Livox‘s online tool allows caregivers or support 
professionals to monitor progress. Education content 

can be created by users using the inbuilt content 
creator, or existing content can be shared online.

Funding, Outlook, and Transferability
Livox’s revenue comes from selling licenses for the 
software to users, ranging from individuals and families 
to schools and governments. The cost of a license 
varies from $35 to $63 a month, depending on the 
functionality. In 2016, Livox also received a $550,000 
grant from Google to develop its technology.

Livox has developed a partnership with an organ-
ization in the Middle East to make Livox available in 
Saudi Arabia, Egypt, Djibouti, and Sudan. The local 
partner is responsible for translation, localizing, and 
marketing. It has also run pilots in other countries and 
will continue to improve its algorithms to allow more 
meaningful conversations between people who can 
and cannot speak.

FACTS & FIGURES Start: 2011

• By the end of 2019, Livox is used by over 
25,000 people in 11 countries.

• The software is compatible with 25 languages.

“When Emanuel realized that he could 
communicate with Livox, we found  
out who he was, what he felt, and what 
he thought, and he has continued 
surprising us in many ways since!”

Marina Gaya, mother of a Livox user

Livox learns to correct touch if a user has difficulty touching 
the screen.

mailto:carlos@livox.com.br
https://livox.com.br
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A worldwide online library of good 
practices in Inclusive Education
BRAZIL / RODRIGO MENDES INSTITUTE – DIVERSA WEB PORTAL

The Rodrigo Mendes Institute is an NGO founded in 1994 in São Paulo, which aims to improve access 
to quality education for children with disabilities. In 2011, it started a web portal called DIVERwith the 
support of the Brazilian Ministry of Education. The website serves as a resource bank on Inclusive 
Education for educators, policy makers, professionals, and families of children with disabilities in Brazil. 
DIVERSA offers more than 140 articles and almost 300 practices and solutions. Although the site is 
available in Portuguese only, DIVERSA has had users from 110 countries since 2011.

Rodrigo Mendez
rodrigo@rm.org.br – www.diversa.org.br

Problems Targeted
Due to a lack of knowledge, resources, and infor-
mation about best practices, Brazilian teachers and 
educators face a significant challenge providing 
Inclusive Education.

Solution, Innovation, and Impact
DIVERSA’s goal is to support educational networks 
in serving students with disabilities in mainstream 
schools. The website includes disability data, policies, 
and strategies as well as stories and articles. Since 
2009, DIVERSA has published 145 articles; and there 

are case studies from Brazil and other countries, 
including Argentina, Denmark, France, and the United 
States. All of DIVERSA’s online content is compliant 
with the accessibility standards of the World Wide Web 
Consortium, Web Content Accessibility Guidelines, and 
e-Mag, which is the accessibility standard of the Bra-
zilian Government. The online forum is a space where 
people working in the area of Inclusive Education and 
disability can exchange ideas and information and also 
post queries, if any. In addition, there is a possibility to 
gain knowledge through face-to-face meetings with 
partners in education facilities that promote dialogues 
about difficulties faced by educators in mainstream 
schools. Launched in 2011, the platform has grown to 2 
million users from 110 countries.

Funding, Outlook, and Transferability
DIVERSA receives funding from private sector com-
panies, such as IBM and J.P. Morgan, among others. 
The Rodrigo Mendes Institute has also created an 
endowment fund to further contribute to DIVERSA. 
Other education platforms, such as Nova Escola 
and Porvir, have replicated the content of DIVERSA, 
though there are copyright and creative commons 
license issues when using the DIVERSA content. 
Notably, UNICEF and the Government of Angola hired 
the Rodrigo Mendes Institute to help create a national 
policy on Inclusive Education, which was finalized and 
implemented in 2017.

FACTS & FIGURES Start: 2011

• DIVERSA’s website has 295 best practic-
es on Inclusive Education from countries 
outside Brazil, including Argentina, Denmark, 
France, and the United States.

• From 123,000 visitors in 2011, DIVERSA has 
grown to over 2 million users in 2019.

“The contents of DIVERSA broadens 
our knowledge on Inclusive 
Education and questions the school 
practices that we are used to.”

Maria de Lourdes de Moraes Pezzuol,  
a DIVERSA user from São Paulo

The online forum is a space where people working in the area 
of Inclusive Education and disability can exchange ideas and 
information and also post queries.

mailto:rodrigo@rm.org.br
http://www.diversa.org.br
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A systematic approach to creating 
inclusive school environments
BULGARIA / ASSOCIATION OF SHARED LEARNING ELA – ONE SCHOOL FOR ALL PROGRAMME

The Association of Shared Learning ELA, an education-focused NGO based in Sofia, has developed 
the One School for All programme to help schools to organize their processes and resources to be-
come more inclusive. It offers schools a structured and systemic approach in four key areas: school 
leadership, classroom practices, partnership with parents, and child safety. In 2019 it expanded from 
supporting 12 schools in Bulgaria and, in collaboration with partner organizations in three other coun-
tries, to nine further schools through EU funding.

Iva Boneva
i.boneva@cie-bg.eu – www.ela-bg.eu/en

Problems Targeted
Although Inclusive Education legislation was intro-
duced in Bulgaria in 2016, following 14 years of inte-
gration, teachers lack support to implement Inclusive 
Education and negative attitudes persist.

Solution, Innovation, and Impact
The One School For All programme supports school 
teams to lead and initiate changes at all levels – 
culture, policies, practices – to make their schools 
inclusive. The structured two-year programme starts 
with a self-assessment by the whole school team 

against key indicators in four main areas (school lead-
ership, classroom practices, partnership with parents, 
and child safety). Using this assessment, the school 
selects priorities and objectives and sets indicators 
of success. The school then develops an inclusion ac-
tion plan, with assigned roles and deadlines. The next 
step is implementation of the plan and monitoring of 
its progress. Finally, the plan is reviewed and updated. 
The programme provides mentorship and training for 
the school leadership team and teachers to support 
them in this process.

Evaluation of the programme shows an improve-
ment in teachers’ understanding the concept of 
Inclusive Education and their specific responsibility. 

Teachers are more confident in communicating with 
parents and students are more accepting of diversity.

Funding, Outlook, and Transferability
The programme costs €5,200 annually for one school 
in Bulgaria, including eight training sessions, mentor-
ship support, and printed materials (plus travel costs). 
The programme was funded by the America for 
Bulgaria Foundation from 2014–2019.

The practice has grown in Bulgaria from five 
schools in 2014/15 to 12 schools in 2018/19. From 
2019, the programme is being scaled up to nine 
schools in Greece, Portugal, and Romania through 
an Erasmus+ funded project. Through this project, a 
‘train the trainer’ approach has been developed, as 
well as a free Inclusive Education e-learning course in 
English.

FACTS & FIGURES Start: 2014

• Following the programme, there is a 34 per 
cent improvement in teachers’ understand-
ing of Inclusive Education.

• Since 2014, 376 teachers have participated 
in the programme.

“The One School for All programme helps 
schools to create an inclusive environment 
so students feel comfortable, parents are 
satisfied, and teachers are successful.”

Emilia Manolova, Principal, 97 School 
Bratya Miladinovi in Sofia

School teams are supported to lead and initiate changes at 
all levels – culture, policies, practices – to make their schools 
inclusive.

http://i.boneva@cie-bg.eu
http://www.ela-bg.eu/en
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THE STORY OF BEN DOMINISH,  
A STUDENT USING UNI2BEYOND

“Uni2beyond is a great 
way to experience  
university.”
Australia

My name is Ben and I am a Uni2beyond 
student who has enjoyed experiencing 
studying at university. I feel like I have 
become a wiser person due to stud-
ying there and learning about a lot of 
different things – from the history of 
classical music to the fun and creative 
learning to become an art teacher who 
can teach art to kids in different forms. 
The Uni2beyond programme has made 
me a lot happier and a lot stronger, not 
only because I am gaining knowledge 
but also because I am meeting wonder-
ful people, including my mentors.

I would recommend Uni2beyond 
because it’s a great way to experi-
ence university. You can study a lot of 
fascinating subjects and you are always 
surrounded by genuine people.

See also the Factsheet on 
 Uni2beyond, page 50.

THE STORY OF THOMAS KOECK (39),  
A USER OF ARCHES ACCESSIBLE MUSEUMS PROJECT

“There are now guided tours in the  
museum for people with different needs 
and abilities.”
Vienna, Austria

Since the age of ten I have had issues with balance, motor senses, 
and speech. I am very much interested in visual arts, and a friend in-
troduced me to Rotraut Krall and her team at the Kunsthistorisches 
Museum, working on the ARCHES programme. They organized a 
series of workshops, including people with various disabilities, which 
I was invited to join. Working with them was inspiring, and jointly we 
pointed out a lot of improvements that can be made at the museum. 
Unfortunately the project is over, but now there are guided tours in 
the museum for people with different needs and abilities, and we 
hope that the project will be continued in the future.

See also the Factsheet on the ARCHES programme, page 54.

Life Stories from Armenia, 
Austria, Australia & Bangladesh
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THE STORY OF GOR BALASYAN (6), BENEFICIARY OF THE SMILE PROJECT

“A smooth transition to school, without stress and fear,  
is the most important achievement for Gor.”
Achajur, Armenia

My name is Arev Mezhlumyan, and I am the mother of 6-year-old Gor Balasyan. 
We live in the village of Achajur, in the Tavush province of Armenia. From the age 
of 4, Gor has been attending Achajur kindergarten. At the beginning, it was hard to 
break the existing stereotypes in our community and especially among kindergar-
ten teachers regarding people with disabilities. But due to my close cooperation 
with teachers and my readiness to support my son, and also due to the series of 
trainings organized by Bridge of Hope, the attitude and behaviour of the teachers 
has changed. They are not afraid to teach in groups that include children with 
diverse learning and development needs.

Now my son is equally participating in group activities. Trainings and peer 
support meetings organized for parents has helped us to learn tools for positive 
parenting, and a series of joint activities were organized between the kindergarten 
and the school prior to the new school year. I did not have high expectations, but 
to my surprise, Gor is actively involved and included in classroom activities and 
discussions. He has positive relationships with teachers and classmates and feels 
positive about himself as a learner.

See also the Factsheet on Bridge of Hope, page 49.

I am currently working with young people in an organization for people with disabil-
ities while also finishing my final year of courses for a B.A. degree, but the journey 
has not been simple. At the age of 8 my parents realized that I have cerebral palsy 
and so I am dependent from a wheelchair in my whole life. I even had difficulty 
holding my pen. At first, my parents tried to admit me at a private school, but they 
failed because the other parents didn’t want me there.

After a year, I was admitted to a pre-primary school run by the Disabled 
Rehabilitation & Research Association (DRRA), and from there I got the chance 
to go to a public primary school. Because of the advocacy of DRRA, the school 
authorities provided me with an accessible toilet and arranged extra time for me to 
take exams according to my needs.

Now I am in the last year of my B.A. degree, but it would not have been possi-
ble without the support of the DRRA. I receive five euro monthly as an education 
stipend from the government, but my need is about 40 euro. DRRA employs me 
part time to cover the difference, and based on my work experience, I founded 
SNUS, an organization for people with disabilities in the city of Satkhira.

We currently work with 90 youth and are an inspiration for all children with 
disabilities. Now many get a government scholarship because of our advocacy.

See also the Factsheet on DRRA, page 55.

THE STORY OF FARHAD, A STUDENT SUPPORTED BY DRRA

“Now many young people with disabilities get a  
government scholarship because of our advocacy.”
Bangladesh
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Subscription-based online education 
platforms that also work without Internet
CAMEROON / EDUCLICK – KAMER BIG BANG PLATFORM AND EDUCLICK PLATFORM

educlick is a Cameroonian social business supporting access to education. Since 2015, educlick offers 
two platforms: Kamer Big Bang, an online resource centre for matching users with jobs and learning 
opportunities; and the educlick platform, a mobile phone-based e-learning system whereby users 
undertake courses via text message. Originally targeted to people displaced through armed conflict, it 
became popular with people with disabilities. Of the 6,000 people who have taken courses via edu-
click, around 1,000 are people with disabilities and use system features like voice activation.

Blandine Angele Messa
blandinemessa@gmail.com – https://kamerbigbang.com

Problems Targeted
Due to armed conflict in the region, over 300,000 stu-
dents in Cameroon can no longer attend mainstream 
education, including around 20,000 with disabilities.

Solution, Innovation, and Impact
educlick’s online Kamer Big Bang platform, launched 
in 2015, provides courses and job opportunities for 
people who are no longer able to attend education, 

for example, where schools have been destroyed by 
conflict. The platform allows users to log in at a time 
and place convenient for them. educlick then matches 
students with a course and an instructor. educlick’s 
second platform, which takes the educlick name, uses 
USSD communications – an international communica-
tions protocol for two-way open communication be-
tween mobile phones and computers. Users receive 
and respond to educational content and questions, 
such as in the national curriculum or on vocational 
training, via SMS messages on their mobile phone, 
thus eliminating the need for an Internet connection.

Although not originally the target market, people 
with disabilities began giving positive feedback about 
the platforms, which led to the inclusion of basic 
accessibility features, such as voice activation.

Funding, Outlook, and Transferability
Both platforms have various options for payment, 

including per course or per subscription. Typical 
costs are around $2 weekly or $44 annually. educlick 
works with civil society organizations to pay subscrip-
tions for much of the target audience who are unable 
to pay for themselves. Most fees are covered by 
the Norwegian Refugee Council and the Cameroon 
branch of the UNHCR In addition, it has received 
funding from the African Union on Education. Overall 
costs of the programme are approximately $35,000 
annually.

Prototypes of the educlick platform have been 
successfully tested in other countries, such as Chad 
and Senegal. educlick is currently building and testing 
an online version of the platform, which will be available 
across Africa; and it is signing partnerships with DPOs 
in the Cameron cities of Buea, Douala, and Limbe.

FACTS & FIGURES Start: 2016

• Out of 6,000 users of the platform, about 
1,000 are people with disabilities.

• USSD technology is utilized to allow users to 
take courses without an Internet connection.

“Thanks to educlick, I realise that my 
daughter is one of the smartest people 
I know. And she can code!”

Alice Magne, mother of a student with one arm

Training of 
educlick  

professionals.

mailto:blandinemessa@gmail.com
https://kamerbigbang.com
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Rating-based training of 
accessibility assessors
CANADA / RICK HANSEN FOUNDATION – ACCESSIBILITY CERTIFICATION

In 2017, The Rick Hansen Foundation, an NGO based in Richmond, Canada, launched a programme 
called the Rick Hansen Foundation Accessibility Certification (RHFAC), which uses a comprehensive 
rating system to measure meaningful accessibility in the built environment. The foundation also start-
ed a training course for professionals in the built environment to promote the RHFAC and Universal 
 Design principles in general. Since its launch, the programme has trained over 200 professionals, 
including architects, urban planners, designers, and contractors.

Amanda Basi
abasi@rickhansen.com – www.rickhansen.com

Problems Targeted
Designers, architects, and other professionals in 
Canada working on the built environment often do not 
take accessibility into account.

Solution, Innovation, and Impact
Through the RHFAC Training, participants learn to 
deliver evaluations that determine the accessibility 
of buildings and sites for people with disabilities. The 
training is based on the RHFAC rating survey, which 
is the only tool in Canada to certify accessibility of 
built environments. The training curriculum includes 
topics such as disability awareness, legal compliance, 
and construction plans and documents. It also trains 
participants to prepare reports that identify key areas 
of improvement or success with respect to a site’s 
accessibility.

Two government bodies in Canada have made 
the RHFAC ratings a mandatory practice, with more 
institutions adopting the scale in their policies. The 
programme is available in five institutions spread 
across Canada. Between 2017 and 2019, over 200 
professionals have taken the course. By end of 2019, 
70 people had received the RHFAC professional 
designation.

Funding, Outlook, and Transferability
The foundation administers the training in private 
post-secondary institutions through revenue-sharing 
agreements. The course fee ranges from $1,000 
to $1,200, depending on the institution hosting the 
course. Tuition subsidies are available for participants 
with disabilities.

The course is easily replicable as it has a stand-
ardized curriculum and structure. The foundation will 
release an online version in January 2020, in part-
nership with Athabasca University, which will include 
virtual reality as part of the training to evaluate 
accessibility in the built environment.

FACTS & FIGURES Start: 2017

• Since 2017, 70 participants of the training 
programme have received the RHFAC pro-
fessional designation.

• Trained professionals across Canada have 
completed over 1,350 ratings of buildings 
and sites since the launch of the course.

“RHFAC is a meaningful pursuit. You’re 
helping others. Not just those who are go-
ing to be directly benefitting, but all busi-
nesses that strive to be accessible.”

Daniel Westley, RHFAC Professional 
and Accessibility Champion

Participants learn to evaluate the accessibility of buildings.

See corresponding Life Story on page 77.

mailto:abasi@rickhansen.com
http://www.rickhansen.com
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A three-year vocational training programme 
for students with intellectual disabilities
CHILE / UNIVERSIDAD DE ANDRÉS BELLO – SOCIO-LABOUR TRAINING PROGRAMME

Universidad Andrés Bello (UAB) is a private Chilean university with a main campus in Santiago, and further 
campuses in Concepción and Viña del Mar. It has developed a structured three-year vocational training 
programme for students with intellectual disabilities, fully housed within the university campuses. The pro-
gramme develops employment skills in specific industries and supports students’ transition to work. Since 
2006, there have been 360 graduates, 72 per cent of whom are now employed. The programme runs at 
all three campuses and has been replicated in universities in Argentina, Mexico, and Spain.

Maria Theresa von Fürstenberg Letelier
mvonfurstenberg@unab.cl – www.unab.cl/en

Problems Targeted
In Chile, young people with intellectual disabilities 
have limited access to vocational training in main-
stream higher education settings, and often have to 
attend specialist education centres instead.

Solution, Innovation, and Impact
The first year of the programme focuses on develop-
ing the cognitive, linguistic, and social skills necessary 
for future work activity. In the second year, students 
acquire specific skills by choosing modules in one of 
five areas: administration, education, catering, garden-
ing, and veterinary skills. In the third year, students 

gain work experience at companies in their chosen 
fields. Learning materials are designed to be acces-
sible to students with intellectual disabilities, and 
personalized support is offered by teachers as need-
ed. Students have access to all the extracurricular 
activities on campus, for example, sports programmes 
and dance classes, and meet peers from other study 
programmes through these activities.

At the end of the programme, students graduate 
with a job skills diploma. Throughout the programme 
university staff also work with potential employers 
to identify the key skills needed in each industry, 
and they support employers to offer inclusive work 
environments to graduates of the programme.

Funding, Outlook, and Transferability
Students pay a fee of approximately $5,000 per year, 
in line with fees for other programs at the university. 
Those who cannot afford the fee are granted schol-
arships through donations from private companies, 
banks, and other institutions. In 2019, 30 per cent of 
students were supported by scholarship.

The fee finances the cost of teachers, assistants, 
labour supervisors, and materials. The university 
provides the infrastructure and general administration 
expenses. There is no state contribution. The pro-
gramme started with 35 students in Santiago in 2006 
and had 136 participants across its three campuses in 
2018. As well as replicating the programme to its oth-
er campuses, UAB has also supported three universi-
ties to replicate the programme in Argentina, Mexico, 
and Spain, and it is looking to expand it further.

FACTS & FIGURES Start: 2006

• In 2018, 136 students were enrolled in the pro-
gramme over the university’s three campuses.

“The resilience and perseverance 
of my students has taught me 
much more than I ever imagined.”

Sibelle Bagu Aybar, computing teacher

Students 
gain work 

experience at 
companies, 

such as at an 
online radio 
programme.

See corresponding Life Story on page 93.

mailto:mvonfurstenberg@unab.cl
http://www.unab.cl/en
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Sign bilingual education from 
infancy to secondary school
CHINA / CENTRE FOR SIGN LINGUISTICS & DEAF STUDIES, CHINESE UNIVERSITY OF HONG KONG

In 2006, the Centre for Sign Language and Deaf Studies at the Chinese University of Hong Kong 
introduced the Sign Bilingual and Co-enrolment in Deaf Education Programme (SLCO), targeting deaf 
and hard of hearing children from infancy to secondary education. Deaf and hearing students study 
together in the same classroom, receiving sign language and oral instructions simultaneously. In 2019, 
124 deaf children enrolled in the programme. .

Chris Kun-man Yiu
chrisyiu66@gmail.com – www.cslds.org/v3/?log=en

Problems Targeted
Due to an emphasis on oral learning and teaching 
in Hong Kong, deaf children do not have access to 
a comprehensive education, which further leads to 
lower social and academic performance.

Solution, Innovation, and Impact
The programme starts from infancy with a sign 
bilingual class, whereby deaf children up to the age 
of three learn sign language along with their parents. 
When they grow older, they are enrolled in the sign 
bilingual reading class to begin developing their liter-
acy skills. Once in kindergarten, a hearing and a deaf 
teacher teach together in oral and sign language, 
creating a multi-sensory environment for all students. 
Finally, the children enter primary and secondary 
schools, where they continue to receive bilingual 
education.

The ratio of students is usually one deaf or hard 
of hearing child to three or four hearing children in 
each class. The Child Assessment Service of the 
Hong Kong government recommends the SLCO 
model to parents of deaf children; and in Macau, the 
government introduced a new policy to give deaf 
children preferential admission to the SLCO nursery 
programme. The SLCO model includes the training of 
deaf adults to become teachers and sign language 
trainers for both students and parents.

As of 2019, five crèches, one kindergarten, two 
primary schools, and one secondary school use the 
SLCO model. There are also new programmes started 
in Singapore, Macau, and the province of Quzhou in 
Mainland China.

Funding, Outlook, and Transferability
Because there is no government support for sign lan-
guage in mainstream schools, SLCO relies on funding 
from charities and trusts.

In terms of transferability, the Singapore Ministry 
of Education started a similar programme in 2018, 
and SLCO receives regular queries and visits from 
educators in other countries, including Belgium, Neth-
erlands, Japan, and Sweden. Going forward, SLCO 
plans to organize training and workshops to support 
organizations that wish to replicate the model.

FACTS & FIGURES Start: 2006

• Since 2006, the number of deaf students 
supported by the programme has increased 
from 13 to 124.

• In 2019, the SLCO model is followed in nine 
schools and crèches across Mainland China, 
China - Hong Kong and Macao.

“Growing up in a silent world, I am so grate-
ful to have met the SLCO teachers in a 
happy learning environment. My biggest 
dream is to be a deaf teacher in future.”

Heidi, a deaf girl who has been with SLCO for 13 years

Deaf and hearing students study together in the same 
classroom, receiving sign language and oral instructions 
simultaneously.

mailto:chrisyiu66@gmail.com
http://www.cslds.org/v3/?log=en
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Person-centred support model 
for university students
ECUADOR / UNIVERSIDAD POLITÉCNICA SALESIANA UNESCO CHAIR ON SUPPORT TECHNOLOGIES

Universidad Politécnica Salesiana (UPS) is a university based in Quito, Ecuador, which implements the 
UNESCO Chair on Support Technologies for Educational Inclusion project. Students with disabilities 
receive support based on a holistic, person-centred approach and a reasonable accommodation plan, 
which includes use of assistive technology, adapted teaching and learning evaluation methods, sign 
language interpretation, and peer support. In 2018, more than 186 students with disabilities at UPS 
received support.

Miriam Gallegos
mgallegos@ups.edu.ec – http://catedraunescoinclusion.org

Problems Targeted
University students with disabilities in Ecuador face 
barriers to learning because assistive technologies 
are often unavailable and teaching and learning evalu-
ation methods are not inclusive.

Solution, Innovation, and Impact
UPS students with disabilities and their families 
participate in a functional assessment of their 
educational needs and preferences to develop a 
person-centred support plan and a reasonable 
accommodation plan. Students learn the same 
academic content as their peers, but professors make 
reasonable adjustments to their teaching and learning 
evaluation methods. The students manage their own 

learning process and support needs by drawing on a 
variety of resources, including assistive technology, 
sign language interpretation, and a peer support 
programme between students with and without 
disabilities. The university also runs workshops for 
teachers and families on person-centred educational 
planning. Through the UNESCO Chair project, UPS 
has supported students with visual, auditory, and 
motor impairments, autism spectrum disorders, and 
intellectual disabilities. In 2015, 92 students with 
disabilities attended UPS; and by 2018, that number 
had more than doubled to 186.

Funding, Outlook, and Transferability
The project has an annual cost of about $100,000. 
Students pay tuition but are eligible for a full or partial 
scholarship according to their financial situation. The 
university allocates $30,000 to such scholarships 
annually. Students with disabilities in Ecuador also 
receive a monthly stipend through a government 
programme. The university’s person-centred support 
has been successfully replicated across its other two 
campuses and has been shared with other universi-
ties in Ecuador. UPS plans to offer transition pro-
grammes to graduating students, with an emphasis 
on internships and soft skills development to improve 
job-readiness and will engage student associations 
to become more involved in the peer-support pro-
gramme.

FACTS & FIGURES Start: 2015

• Since 2015, more than 800 students with 
disabilities have received support at UPS.

• $30,000 in scholarships is awarded annually.

“One of my dreams is to finish college and 
work in a foundation. In this way, I feel 
that I can help and support other people.”

Valeria Analuisa, a psychology student 
with a visual impairment

UPS uses a variety of learning materials and teaching meth-
ods, including theatre.

mailto:mgallegos@ups.edu.ec
http://catedraunescoinclusion.org
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Training teachers of mainstream 
schools in sign language
ETHIOPIA / FELM IN PARTNERSHIP WITH EECMY-DASSC – SIGN LANGUAGE TRAINING

Felm is an NGO of the Evangelical Lutheran Church of Finland working in 30 countries to support 
 human dignity and justice. Since 2003, Felm has run the Social and Educational Programme for the 
Deaf jointly with EECMY-DASSC in Ethiopia, which provides training for teachers in mainstream 
schools in the use of sign language. This allows lessons to be provided bilingually in spoken and sign 
language, thus enabling deaf students to avoid specialist boarding schools. The number of teachers 
trained in sign language has risen from 100 per year to over 150 in 2018.

Mekonnen Mulat
mekonnen.mulat@felm.org – https://felm.org

Problems Targeted
There are more than 500,000 deaf people in Ethiopia, 
with fewer than 10 per cent having access to formal 
education, and there are few support systems or 
teachers trained in sign language.

Solution, Innovation, and Impact
The project, that Felm has developed in partnership 
with the Ethiopian Evangelical Church Mekane Yesus 
– Development and Social Services Commission 
(EECYM-DASSC) focuses on training teachers in 
rural areas to include sign language in their lessons, 
along with providing educational materials and 
assistive devices to students with disabilities.

Begun in the Hosaina region of Ethiopia, it has 
since reached teachers in many regions across the 
country. The project was developed through a work-

shop of deaf and hard of hearing teachers of deaf 
and hard of hearing children along with representa-
tives from the national association of the deaf.

Over the project’s 16 years, more than 35,000 
deaf and hard of hearing children have gained access 
to education. During this same time, around 2,000 
teachers, 1,000 parents, and 300 education officials 
have received training or support in providing sign 
language and other inclusive classroom methods. 
In addition, the project has influenced the Special 

Needs/Inclusive Education Strategy of Ethiopia, 
including the provision for deaf and hard of hearing 
students to learn sign language in preschool, ready 
for entering primary school.

Funding, Outlook, and Transferability
The project’s annual budget is €70,000, of which 
€42,000 covers the teacher-training component. 
The Ministry of Foreign Affairs of Finland covers 92.5 
per cent of the budget and 7.5 per cent is covered 
by donations from Finnish foundations and Christian 
congregations. Additionally, the Ethiopian Govern-
ment provides in-kind funding, such as training venues 
and accessories.

Felm aims to expand into rural Ethiopia, where 
around 80 per cent of people with disabilities reside.

FACTS & FIGURES Start: 2003

• Since 2003, 35,000 deaf or hard of hearing 
children have accessed education.

• In-service training has been provided for 
2,000 teachers.

“Teachers go far beyond their duties to 
provide sign language and awareness 
training for parents and the community. 
This motivates us to continue.”

Asefa Guta, a deaf social worker and trainer

Around 2,000 teachers, 1,000 parents, and 300 education 
officials have received training or support in providing sign 
language and other inclusive classroom methods.

mailto:mekonnen.mulat@felm.org
https://felm.org
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Action plans to support the transition 
from secondary school
FINLAND / KVPS – ON THE VERGE OF ADULTHOOD

The Finnish Service Foundation for People with an Intellectual Disability (KVPS) has developed On the 
Verge of Adulthood – a programme designed to assist people with disabilities to transition from sec-
ondary education to the next phase of their life. KVPS works with schools, municipalities, and NGOs to 
support people aged 13–25 and their families. In a first step, a personal action plan is created on key 
areas like work and housing; and in a second step, the necessary support is provided to carry out the 
transition. Since 2013, 434 young people have been supported.

Kirsi Konola
kirsi.konola@kvps.fi – www.kvps.fi/en/home

Problems Targeted
Young people with disabilities and their families do not 
have adequate access to information and support to 
plan their future once the young person leaves school.

Solution, Innovation, and Impact
In each municipality, KVPS convenes a steering group 
of the local municipality, schools, NGOs, and families, 
which then develops a local action plan and agrees 
how to work together on key transition areas, such 
as education, employment, and housing. Once the 
local action plan is agreed upon, the focus moves to 
individual and family goals. Young people and their 
families get workbooks and other person-centred 
planning tools to help them determine their wishes 
and goals. At the meetings, families receive peer 

support, input from KVPS, and information about 
access to local support from schools, local authority 
representatives, and other services. At the end of the 
process, there is a meeting to finalise the individual 
goals of young people and their families and to decide 
how local stakeholders will take this forward. By the 
end of 2019, KVPS has supported 434 young people, 
and feedback shows that participants find the pro-
cess meaningful and that afterwards they are more 
certain on what they want in the future. In addition, 

local support services learn new tools to work with 
families on future planning.

Funding, Outlook, and Transferability
The project is funded by the Finnish Funding Centre 
for Social Welfare and Health Organizations, and 
in-kind support comes from the municipalities that 
offer venues to support the project. There is no fee 
for young people and their families. The practice has 
been scaled in 35 municipalities, and the core model 
and activities are scalable and can be adjusted to 
meet local and individual needs. To support further 
replication, KVPS wants to train other professionals 
on the model and further formalise their processes.

FACTS & FIGURES Start: 2013

• Between 2013 and 2019, KVPS has support-
ed 757 family members.

• In 2019, KVPS has worked with 505 profes-
sionals across 35 municipalities.

“On the Verge of Adulthood has 
brought all of us in this municipality 
together to focus on our children’s 
future. Now we feel that we as a  
family are not alone.”

Anneli Palonen, mother of Otto

A family in a local On the Verge of Adulthood workshop.

See corresponding Life Story on page 92.

mailto:kirsi.konola@kvps.fi
http://www.kvps.fi/en/home
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Training people with disabilities 
to be museum guides
GERMANY / CAPITO MECKLENBURG-VORPOMMERN – NEW WAYS TO EXPERIENCE ART

capito is an Austrian social franchise network active in 20 locations in Austria, Germany, and Switzer-
land. capito Mecklenburg-Vorpommern (capito MV), based in Germany, has worked in partnership with 
the Staatliches Museum Schwerin, a museum and art gallery, to develop a training course for people 
with disabilities to conduct art tours. The project creates job opportunities for people with disabilities 
and improves the accessibility of museums’ education content. Seven guides have been trained since 
the project started in 2017.

Nils Wöbke, mv@capito.eu – 
www.capito.eu/team/capito-mecklenburg-vorpommern

Problems Targeted
Informational and educational content in museums 
are often not accessible to visitors with disabilities, 
which also makes professional participation in muse-
ums more difficult for people with disabilities.

Solution, Innovation, and Impact
Two education experts from capito MV worked 
alongside a colleague from the education department 
at the Staatliches Museum Schwerin to deliver the 
training course. Trainees helped determine the design 
of the course and suggested key modules, for exam-
ple, the use of digital media in art education.

In addition to art history, the course covers 
such competencies as communicating with different 
visitors and handling difficult situations. Some of the 
training materials are also available in easy language 
formats, and ten training workshops have already 
taken place. The project works on several levels. Peo-
ple with disabilities experience cultural participation, 
function as inclusion consultants within the museum, 
and create an inclusive consciousness in society 
through their encounters with visitors and media ap-
pearances. The project is currently developing a new 
job profile for people with disabilities in museums.

More than 500 people have attended one of the 
25 tours given by museum guides trained by capito 

MV. The museum guides themselves have expressed 
a desire for further vocational training in the museum 
sector, and that desire is being pursued.

Funding, Outlook, and Transferability
Until 2019, the project has not had any specific funding, 
and costs have been covered by existing budgets 
within capito MV and the Staatliches Museum Schw-
erin. Additional funding is being sought to develop the 
project further. In October 2019, the Federal Academy 
for Cultural Education in Germany and the German 
Museum Association cooperated to develop a job de-
scription and training profile for people with disabilities 
to become museum guides. This project will support 
the development of more accessible training materials, 
for example, in easy language formats and with a read 
aloud function. This would then be translated into other 
languages to support replication in other countries.

FACTS & FIGURES Start: 2017

• More than 500 people have attended one 
of the 25 tours given by the museum guides 
trained by capito MV.

“The project has made me more confident. 
I have expanded my knowledge of art and 
have met many people who have helped 
me to demonstrate what I am capable of.”

Felix Jedlink, museum guide

A capito-trained tour guide at work in the Staatlichen 
 Museum Schwerin.

mailto:mv@capito.eu
http://www.capito.eu/team/capito-mecklenburg-vorpommern
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People with intellectual disabilities train 
peers to use digital media and ICT
GERMANY / PIKSL IN DER GEMEINDE LEBEN – PIKSL MOBIL

PIKSL is a social enterprise in Düsseldorf, Germany, which runs projects to support people with intel-
lectual disabilities. In 2014, PIKSL launched PIKSL Mobil – a peer-to-peer teaching approach whereby 
people with intellectual disabilities teach other persons with disabilities and seniors living in residential 
facilities to use digital media and information and communication technologies independently. Three 
two-hour courses are held weekly, which involve around 250 people per year.

Tim Neumann, tim.neumann@igl-duesseldorf.de 
https://piksl.net/bildungsangebote

Problems Targeted
People with learning difficulties and senior citizens 
are often excluded from the use of information and 
communication technologies, creating a vast digital 
divide, especially affecting those who live in super-
vised accommodations.

Solution, Innovation, and Impact
PIKSL Mobil was developed by people with intellec-
tual disabilities who identified training and education 
needs that had not been covered by traditional 
education facilities, such as adult education centres. 
People with intellectual disabilities were trained by 
PIKSL in using digital technology and how to train oth-
ers, such as how to use mobile phone and computer 
applications. The trained trainers collect a backpack 

from PIKSL with technical equipment, including a 
router, tablet computers, and headphones, and then 
proceed to residential facilities and senior citizen 
centres. There, they offer a short introduction to the 
devices before giving one-to-one training, for exam-
ple, on how to use news sites, play games, and make 
video calls. Instead of a fixed training programme, 
content is based on the needs, abilities, and pace of 
each participant.

As of 2019, ten trainers with intellectual disabil-
ities are training groups of up to eight people living 
in homes for the elderly and in communal residential 
facilities for people with intellectual disabilities and 
people who have suffered brain damage.

Funding, Outlook, and Transferability
The Federal Ministry of Family Affairs, Senior Citizens, 
Women, and Youth together with the German Asso-
ciation of Organizations for Seniors fund the PIKSL 
Mobil services offered in facilities for seniors. Funding 
for the In der Gemeinde leben programme for those 
living in residential facilities comes from PIKSL’s own 
budget. PIKSL Mobil is part of the educational cata-
logue of PIKSL Laboratories. In 2019, the laboratories 
are being scaled to establish a nationwide network of 
Inclusive Education locations. Going forward, PIKSL 
Mobil hopes to provide digital education for people 
with disabilities and senior citizens throughout the 
country.

FACTS & FIGURES Start: 2014

• Ten people with intellectual disabilities have 
been trained as trainers.

• Around 1,000 people have received training 
in ICT skills.

“PIKSL Mobil breaks down barriers 
and puts people with a high need for 
support in contact with technologies.”

A PIKSL Mobil beneficiary

People with intellectual disabilities are trained by PIKSL in 
using digital technology and how to train others.

See corresponding Life Story on page 92.

© Benjamin Freese

http://tim.neumann@igl-duesseldorf.de
https://piksl.net/bildungsangebote
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Free open-source electronic 
games for children
GREECE / SCIFY – GAMES FOR THE BLIND

SciFY is a non-profit organization based in Athens that created Games for the Blind, a series of free 
electronic games designed for blind children as well as an online platform allowing anyone to create 
and share their own game. More than 30 accessible electronic games have been created using Games 
for the Blind since 2016.

Vasileios Giannakopoulos
info@scify.org – http://gamesfortheblind.org

Problems Targeted
Play-based learning opportunities are often not 
accessible to children with visual impairments. Many 
blind children therefore miss out on opportunities to 
acquire and practice new skills or to play with their 
peers.

Solution, Innovation, and Impact
Games for the Blind is a series of games for blind 
children aged six and over that employs 3D sound 
technology and an accessible interface. The games 
are designed to familiarize children with computers, 
and to allow them to practice their hearing and other 
skills while having the option to play with their peers.

The games include tennis, through which children 
practice sensing movement, speed, and depth; tic-
tac-toe, to practice spatial orientation and strategy; 
and Curve, a game that uses sounds to express the 
graphs of mathematical functions. Games for the 
Blind was created in consultation with blind children, 
special education teachers, and organizations for the 
blind. It is also a platform that allows anyone, including 
children themselves, to create and share their own 
game. As of 2019, more than 25,000 people have 
played Games for the Blind.

Funding, Outlook, and Transferability
Total development cost was €65,300. The platform 
receives funding from civil society and businesses, 
and was initially set up through an EEA Grant (funded 
by Iceland, Liechtenstein, and Norway). SciFY part-

nered with Ionian University for the creation of certain 
games, such as tennis, tic-tac-toe, and Curve. The 
games are available in English, Greek, and Norwegian 
and can be easily further developed because they are 
open source, freely available, and simple to translate. 
SciFY has also published guidelines for those who 
are interested in creating new games. Games for the 
Blind has been endorsed by the Greek Ministry of Ed-
ucation for use in schools. To date, the practice has 
been replicated multiple times locally (Athens), na-
tionally (other Greek cities), and in various countries 
such as the Czech Republic and Norway. SciFY is 
currently investigating the possibility of implementing 
educational electronic games for children with autism, 
the ultimate goal being that all children, regardless of 
the type of disability, have equal opportunities in play, 
education, and skills development.

FACTS & FIGURES Start: 2014

• In 2019, 25,000+ people have played Games 
for the Blind.

• Games are currently available in English, 
Greek, and Norwegian.

“I really liked it. The only problem 
is that I want to play more!”

A blind child who played Games for the Blind

Games are designed to familiarize children with computers 
and to allow them to practice their hearing and other skills.

mailto:info@scify.org
http://gamesfortheblind.org
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THE STORY OF FELIPE, USER OF 
OPEN DOOR TO INCLUSION

“The teacher created a 
new game – Felipeball.”
Rio de Janeiro, Brazil

Felipe was attending the fifth grade of 
a mainstream public school in Rio de 
Janeiro. He has cerebral palsy and was 
always excluded from the physical ed-
ucation classes. Things changed when 
Felipe’s teacher, Luiz Gustavo, attended 
the Open Doors to Inclusion course and 
began to modify the rules of the sports 
offered to his classes. First, he explored 
basketball, which allowed Felipe to 
participate with his classmates, but still 
in a very limited way. Luiz noticed that 
Felipe could do more, and so he decided 
to create a new sport: “Felipeball.”

Felipeball is an inclusive game. 
Everyone moves around supported by 
the other four team members, which is 
the position that maximizes the mobility 
of Felipe. The game is played with the 
hands, and only the goalkeeper can 
stand up. All students like the new 
game and it became the most popular 
activity of the school. Says Felipe: “I 
used to play by standing still on a chair. 
Now I feel that I am really participating. 
I make somersaults, score many goals, 
and celebrate with my friends.”

See also the Factsheet on Open 
Doors to Inclusion, page 59.

THE STORY OF UMME SALIMA CHOWDHURY,  
BENEFICIARY OF YPSA’S CAPACITY-BUILDING INITIATIVE

“Using DAISY digital books 
helped me find a goal in my life.”
Bangladesh

My name is Umme Salima Chowdhury. I have three sisters, and all four 
of us are blind since birth. However, I am from a prosperous family.

During my time at the Muradpur government school for the blind 
and later during my college life, like other visually impaired persons 
in Bangladesh, I faced tremendous obstacles regarding my studies. 
At that time the reading materials were not available apart from a 
few Braille books, and there were never enough copies. Reading 
materials in Daisy, E-Pub, accessible audio, or digital Braille were out 
of the question. Eventually, I passed the SSC level exam in 2006, 
and two years later I passed the HSC exam from Chittagong Gov-
ernment City College. Later, I completed my Master’s degree in 2015 
from the department of Sociology of the University of Chittagong.

In the meantime, I came in contact with YPSA and I became 
one of the hundreds of beneficiaries of the organization’s capaci-
ty-building initiative. It was also the turning point in my life, because 
after being involved in this project I found my life’s goal, which is to 
become a teacher. I feel much more confident, and I have enrolled 
for my BA in Teachers Training College, Chittagong.

This project has changed the lives of hundreds of visually 
impaired persons like me by producing and distributing DAISY digital 
talking books along with relevant training.

See also the Factsheet on YPSA, page 57.

Life Stories from Brazil,  
Bangladesh, and Canada
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THE STORY OF MÁRIO,  
MEMBER OF THE PROJETO BRINCAR TEAM

“My own school life would have 
been very different if Projeto Brin-
car had  already been around.”
Brazil

My name is Mário Paulo Bovino Greggio, and I am 40 
years old and have Asperger’s Syndrome. Currently, 
I am attending Computer Science College, and I also 
work with the monitoring and evaluation team at Mais 
Diferenças, a Brazilian non-governmental organization 
whose aim is to promote, construct, and implement 
inclusive practices in several sectors of society, with 
a focus on the rights of people who face physically 
disabling barriers. Here I am responsible for inserting 
data about the activities of Projeto Brincar into our 
database.

Among my daily tasks, the ones I like most are 
uploading photos and videos into the Projeto Brincar 
image bank and monitoring teachers’ attendance at 
the project’s events. This year in particular, I truly en-
joyed taking part in the school workshops in order to 
talk about autism with teachers who mostly had never 
met an adult with autism. I talked about my school life 
in special and regular schools, which, I now realise, 
would have been pretty different if I had attended a 
regular school where there were projects such as 
Projeto Brincar.

See also the Factsheet on Projeto Brincar, 
page 58.

I am Igor. I am in the fourth grade and my group name is Itajaí. I have many friends and they are 
very nice. We started a project creating toy prototypes in groups of students. We played several 
games to understand how they worked, and after that we learned a little bit about how to create 
games from scratch. We then designed our game and we played the first prototype. Weeks later, 
we played the game beta version and then the final version, but the dragon phase was still missing.

This game creation helped me to work together as a team and to strengthen friendships. It 
also helped to direct me towards my future profession – to become a game designer!

See also the Factsheet on Univali, page 60.

THE STORY OF DANIEL WESTLEY,  
CERTIFIED ACCESSIBILITY EXPERT

“You’re looking at it from a perspec-
tive that they probably haven’t yet.”
Canada

Before he became an 
RHFAC Professional, Daniel 
Westley was an accom-
plished Paralympian. When 
he retired from skiing and 
racing, he moved on to 
handle customer service 
and public affairs, and for 

the past ten years he has sold home medical equipment. Daniel 
was already familiar with the Rick Hansen Foundation – in fact, it 
was meeting Rick that inspired his athletic career – so when he 
heard about RHFAC, he saw it as a great opportunity to become 
self-employed in a meaningful field.

Daniel acknowledges the growing need for Universal 
Design in the built environment, which factored into his decision 
to take the training. When rating sites, he has noticed how 
many people are touched by disability in some way. He looks at 
assessments in two parts. The first is a conversation using real 
examples on an organization’s site to explain meaningful acces-
sibility from the point of view of someone with a disability. The 
second is providing real solutions to areas they could improve.

“You’re looking at it from a perspective that they probably 
haven’t yet,” he explains, “so you give them some wonderful 
opportunities that they can jump on board with and feel good 
about.”

See also the Factsheet on the Rick Hanson programme, 
page 67.

THE STORY OF OF IGOR KUEHN FERREIRA (9), STUDENT AT UNIVALI SCHOOL OF APPLICATION

“The game creation helped me to work as a team  
and to strengthen friendships.”
Brazil
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Multilingual training platform 
for parents and guardians
GREECE AND OTHER EUROPEAN COUNTRIES / ELPIDA PROJECT

ELPIDA (E-Learning Platform for Intellectual Disability Awareness) is a grant-funded project launched 
by a consortium of European organizations – including an independent research centre, non-profit as-
sociation, social enterprise, state-funded resource centre, and university – to equip parents of persons 
with intellectual disabilities with the knowledge and skills to better support their children. As of Sep-
tember 2019, some 400 parents have completed this free, multilingual online course.

Luca Janka Laszlo
luca@parentsinternational.org – http://elpida-project.eu

Problems Targeted
Most approaches to supporting persons with intel-
lectual disabilities are focused either on the people 
themselves or on the professionals who work with 
them, while overlooking the importance of training 
parents and guardians.

Solution, Innovation, and Impact
The ELPIDA project meets the training and support 
needs of parents and guardians of persons with 
intellectual disabilities by offering an evidence-based 
online course about their children’s rights and needs. 
By educating parents, the project aims to create 
a positive secondary effect on the quality of life of 
persons with intellectual disabilities. Parents, practi-
tioners, and experts in human rights, disability rights, 

and parent rights collaboratively designed the course 
content to address topics identified as important by 
parents. The course is self-paced and comprised of 
six stand-alone modules: human rights, communi-
cation, stress management, transition to adulthood, 
sexual health, and ageing. Since its launch in October 
2017, the course, which is free of charge, has been 
taken by approximately 400 people in six different 
languages. As a result, parents report that they have 
a better understanding of their children’s rights and 
needs, can communicate more effectively with profes-

sionals about their children, and can better manage 
their own stress.

Funding, Outlook, and Transferability
The ELPIDA project is funded as an Erasmus+ project 
by the European Union with a grant of €188,578 
covering a two-year period (October 2017 to Sep-
tember 2019). The consortium will seek additional 
funding in 2020 and is maintaining all activities in 
the meantime. Further funds will be used to expand 
the parent training; to create a welcoming space for 
awareness-raising about intellectual disability inclu-
sion; to train persons with intellectual disabilities as 
self-advocates; and to expand the consortium.

Since the course content is based on expert evi-
dence-based input from multiple countries, the course 
can be easily replicated in additional languages.

FACTS & FIGURES Start: 2017

• The course is available in Danish, English, 
German, Greek, Norwegian, and Portuguese 
and has been taken by approximately 400 
parents, from 2017 to 2019.

“Rights-based trainings have a  
positive impact on the lives of persons 
with disabilities and their families.”

Albert Prevos, Member of the Executive 
Board, European Disability Forum

Courses can 
also be taken 

on smart-
phones.

mailto:luca@parentsinternational.org
http://elpida-project.eu
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Comprehensive Inclusive Education 
for indigenous communities
GUATEMALA / ADISA

ADISA is an NGO providing community-based Inclusive Education to children with disabilities from 
the indigenous community of Santiago Atitlán, Guatemala. Through its Inclusive Education Programme, 
ADISA trains teachers in inclusive teaching methods; offers parent workshops, early intervention thera-
py, and academic support to students at home; and raises awareness about disabilities in the commu-
nity. From 2017 to 2019, the programme supported more than 150 young people.

Francisco Sojuel
desarrolloadisa@gmail.com – www.adisagt.org/education

Problems Targeted
Educational opportunities are limited in the rural, 
indigenous, Tzutujil-speaking community of Santiago 
Atitlán, especially for children with disabilities whose 
needs and abilities are often not considered in regular 
schools.

Solution, Innovation, and Impact
When the Inclusive Education Programme began in 
2007, it consisted of just two teachers who trained oth-
er educators, raised awareness about disabilities, and 
taught three students with disabilities. Over time, ad-
ditional practices and teaching methods have evolved 
to include more innovative strategies. The workshops 
for parents, for example, tackle a wide range of topics, 
depending on the identified needs of the families.

In 2019, workshops centred on the topic of 
non-violent parenting strategies. In addition, monthly 
activities such as art therapy and yoga are organized 
for mothers of children with disabilities to foster a 
sense of community and to promote better mental 
health. Most of the children and their families also 
access ADISA’s complementary services, including 
physical, psychological, and language therapy.

Funding, Outlook, and Transferability
The annual cost of ADISA’s Inclusive Education Pro-
gramme is approximately $60,000. The programme is 
entirely funded by the Christoffel Blind Mission (CBM), 

the Strachan Foundation, and the Archdiocese of 
Osaka.

ADISA has replicated this practice with a partner 
organization in Chiquimula, adapting the programme 
to local needs (e.g., by focusing on teaching sign 
language, Braille, and orientation and mobility skills to 
students who have mostly visual and hearing impair-
ments). The NGO also supports the Resource Centre 
for Inclusive Education (CREI) in eight municipalities.

ADISA will continue supporting CREI in the 40 
schools of Santiago Atitlán. Ultimately, however, it 
expects the government to assume its responsibility 
to educate persons with disabilities, with ADISA in 
an advisory role in the design of policies and pro-
grammes.

FACTS & FIGURES Start: 2007

• Since its founding in 2007, more than 40 
teachers have been trained in Inclusive 
Education.

• 35+ parents of children with disabilities were 
supported from 2017 to 2019.

“Because of ADISA, I have learned so 
many things that I would never have 
had the opportunity to learn.”

Salvador Mendoza, former programme 
participant with a disability

Workshops for parents tackle a wide range of topics, de-
pending on the identified needs of the families.

mailto:desarrolloadisa@gmail.com
http://www.adisagt.org/education
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Grassroots self-advocacy for children 
through self-created comics
INDIA / CATHOLIC HEALTH ASSOCIATION OF INDIA – GRASSROOTS COMICS

The Catholic Health Association of India (CHAI) is the largest non-profit health care provider in India 
after the Indian Government. CHAI joined Grassroots Comics in a project that teaches children with 
various disabilities how to develop and produce hand-drawn comics on paper as a medium for self- 
expression and a tool for self-advocacy. The Grassroots Comics movement was initiated by World 
Comics India, and CHAI has been trained to develop the grassroots comics. Since 2016, more than 
1,000 Grassroots Comics have been created by children with disabilities in India each year.

Vishal Gupta
vishal-gupta@chai-india.org – https://chai-india.org

Problems Targeted
Children with disabilities in India – especially those 
living in rural areas – lack access to education, expe-
rience exclusion from families and communities; and 
have limited opportunities to express themselves.

Solution, Innovation, and Impact
Grassroots Comics offers an alternative form of 
communication that allows children with disabilities to 
express their personalities and opinions. The children 
begin with four days of comic development training 
with attendants to help in translation, communication, 
and articulation of the issues.

The training starts with a brainstorming session 
about the word “disability,” and the children then learn 
some examples on how to draw the human head and 
how to make drawings more expressive by adding 
text balloons. After this initial training, children draw 
their own story on paper, including the various narra-
tive elements such as an introduction, development, 
drama/plot twist, and conclusion.

After the completion of training, children are 
encouraged to train other children with disabilities in 
their communities. The A3-sized (30 x 42 cm) comics 
are displayed in various locations in the children’s 
communities; and CHAI compiles booklets of these 
comics, which are sent to government officials and 

other stakeholders. The number of comics produced 
annually has steadily grown, from about 1,000 in 2016 
to 1,500 in 2018.

Funding, Outlook, and Transferability
The cost of setting up Grassroots Comics in 2015 
was $64,000, which included training sessions, 
producing the comics, a communications campaign, 
and monitoring. The Liliane Foundation covered about 
90 per cent of the costs, and CHAI, as implementing 
partner, covered the remainder. Since then is has 
been integrated into CHAI’s regular budget, without 
requiring additional funds.

CHAI has trained other organizations to replicate 
the practice, and as of 2018 the project has been suc-
cessfully undertaken with CHAI’s partner organiza-
tions in eight out of 29 states in India. Going forward, 
the NGO plans to replicate the practice with 60 more 
partner organizations across India.

FACTS & FIGURES Start: 2015

• Children from eight out of India’s 29 states 
have participated. 

• Some 1,500 comics were created in 2018.

“An innovative, cost-effective, and replica-
ble method that provides great opportunity 
for direct representation of children and 
youngsters with disabilities.”

Vishal Gupta, Senior Programme Manager

Drawing your own comics with peer support.

See corresponding Life Story on page 93.

http://vishal-gupta@chai-india.org
https://chai-india.org
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Free online platform supporting families 
of children with intellectual disabilities
INDIA / NAYI DISHA RESOURCE CENTRE – ONLINE PLATFORM FOR PARENTS

Based in Hyderabad, India, Nayi Disha Resource Centre is an NGO that supports families of children 
with intellectual and developmental disabilities. Its free online platform offers evidence-based informa-
tion on topics such as education, therapies, and future planning for their children, as well as an online 
peer support community and a directory of verified services. Offline support is also available through 
workshops and support groups. The platform receives between 600 and 800 visits a day, mainly from 
parents across India.

Prachi Deo
prachi.deo@nayi-disha.org – www.nayi-disha.org

Problems Targeted
There is a lack of awareness and information for 
families of children with intellectual disabilities in India, 
which leads to delayed diagnosis and reduced uptake 
of services.

Solution, Innovation, and Impact
Nayi Disha Resource Centre has three sections 
online: a pan-India directory of services, a knowledge 
hub, and an online parent community.

The directory includes doctors, therapists, 
schools, and community support services. There 
are various search options, for example, by location 
or age of the child, and the directory also includes 

reviews from other parents. The knowledge hub has 
evidence-based information in Hindi, English, and 
Telugu. Topics include diagnostic assessments, ther-
apies, and age-relevant information, such as for early 
childhood or adolescence. The online support groups 
for parents allow families to share blogs, educational 
videos, and other information. Nayi Disha also offers 
offline support, including workshops, support groups, 
and family events, including some run by parents.

Since 2015, over 4,200 families have accessed 
online support or attended offline events.

Funding, Outlook, and Transferability
Nayi Disha was initially set up with no external 

income, and is now funded through corporate and 
individual donations, sponsorships, and parent contri-
butions, with an annual budget of $76,000 in 2019.

The organization is currently looking to diversify 
its future income. Since its launch in Hyderabad, 
Nayi Disha’s programme has been replicated in other 
Indian cities, including Pune, Mumbai, and Bangalore. 
The replication model is to identify early adopters to 
train as parent champions, develop networks with the 
local healthcare system, and partner with credible 
local organizations, providing them with the resources 
to adopt the model. Nayi Disha is currently creating 
multilingual information resources and upgrading its 
technology to support such replication.

FACTS & FIGURES Start: 2015

• The online platform has received 110,000 
visitors since it was launched in 2015.

• The online service directory lists 1,450 ser-
vices across 64 cities in India.

• The website hosts 330 articles on different 
themes and age groups.

“Nayi Disha helped me find new 
 avenues for my daughter. I found an 
art group, a vocational centre, and 
much more in the directory.”

Deepali Sengar, parent

The Knowledge Hub has books and learning materials in 
Hindi, English, and Telugu covering a variety of parenting and 
teaching-related topics.

http://prachi.deo@nayi-disha.org
http://www.nayi-disha.org
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Teaching architects and students to 
use Universal Design principles
INDIA / UNIVERSAL DESIGN CENTRE, BNCA UNIVERSITY – UDC CENTRE

BNCA University is based in Pune, Maharashtra. With the Universal Design Centre (UDC), BNCA has 
focused on bringing architectural education into the national education framework. The centre has de-
veloped curricula, content, and teaching/learning methods, as well as resources for the capacity-build-
ing of students and faculty of architecture to promote Universal Design. Starting from two architectural 
institutes in 2014, the practice has grown to more than 30 architectural and design institutes across 
India in 2018. More than 4,500 people have been trained from 2014 to 2019.

Kavita Murugkar, murugkar@gmail.com 
www.bnca.ac.in/bnca-cells/universal-design

Problems Targeted
Architectural education in India has failed to include 
Universal Design and accessibility in both the under-
graduate and postgraduate curricula.

Solution, Innovation, and Impact
Persons with disabilities have been engaged by 
BNCA University as core team members in formulat-
ing the curricula and creating course content for the 
Universal Design Centre. They have also been invited 
as user experts and resource persons for conducting 
the training programmes. In cooperation with pro-
fessional architecture and design bodies, UDC has 
compiled publications of academic projects, research 
papers, and scholarly articles based on Universal 
Design. It has also conducted state- and national-lev-
el conferences, roundtables, and seminars to create 
awareness and to overcome the challenges regarding 
the integration of Universal Design in architectural 
education and practice in India.

The workshops have a theoretical, practical, and 
creative component, featuring, for example, many 
easy-to-implement measures – such as doorknobs 
that require only a push or pull, or remote controls for 
smart homes with a limited number of buttons.

Since 2014, more than 3,000 students and 500 
teachers of architecture from over 30 institutes 
across India have participated in the programme, 
including the National Institute of Design and the 
National Institute of Technology.

Funding, Outlook, and Transferability
The Universal Design Centre is a voluntary, non-profit 
organization that does not charge for its services. 
Travel costs and overhead expenses are funded by 
BNCA or the participating architectural institution. As 
of 2019, the programme has been scaled to 30 partic-
ipating institutes, and UDC wants to actively engage 
with all 500 architectural institutions in the country. 
As a first step, regional sub-centres are being devel-
oped for conducting train-the-trainer programmes 
and to help institutions in making Universal Design an 
integral part of the design process.

Finally, UDC intends to introduce postgraduate 
courses in Universal Design in India.

FACTS & FIGURES Start: 2014

• Since 2014, more than 1,000 professionals, 
3,000 students, and 500 teachers in archi-
tecture have been sensitized and trained.

• UDC has already expanded to 30 institutes, 
and ultimately seeks to reach all 500 archi-
tecture and design institutes in India.

“The sensitivity of students towards 
 Universal Design has grown immensely.”

Dr. Aradhana Jindal, Head, M. M. School of Architecture

Workshops have a theoretical, practical, and creative 
 component.

mailto:murugkar@gmail.com
http://www.bnca.ac.in/bnca-cells/universal-design
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App-based family-centred early 
intervention therapy in rural communities
INDIA / AMAR SEVA SANGAM – TRAINING OF COMMUNITY REHABILITATION WORKERS

Amar Seva Sangam is an NGO in the Indian state of Tamil Nadu focused on the support of people with 
disabilities in rural areas. The organization has trained over 1,800 community rehabilitation workers to 
provide early intervention therapy in the home to children aged 0–6. It has developed an app whereby 
community rehabilitation workers, childcare workers, and health workers can access support from 
rehabilitation specialists. This addresses gaps in provision and ensures that children in rural areas 
receive quality therapies.

Sankara Raman Srinivasan
secretary.amar@amarseva.org – www.amarseva.org

Problems Targeted
There is insufficient access to early intervention 
therapy services for children in India’s rural areas due 
to a lack of trained professionals and long distances 
to urban areas.

Solution, Innovation, and Impact
The project offers community rehabilitation workers 
(CRWs) a three-day orientation, followed by a ten-day 
base training programme. Here, rehabilitation special-
ists such as physiotherapists and special educators 
teach basic knowledge and give demonstrations. 
Following base training, the CRWs have enrichment 
training every six months, including lectures, hands-on 
learning, and group work.

The CRWs receive ongoing support through 
the Mobile Village-Based Rehabilitation – Early 
Intervention app. The app has learning modules that 
CRWs can use to educate themselves and the family 

members of the children they support. Rehabilitation 
specialists do an initial assessment of a child and en-
ter their findings into the app, setting treatment goals 
and therapeutic protocols to be followed.

CRWs implement the treatment plan, and special-
ists track progress using standardized tools for motor, 
cognitive, mobility, and speech skills embedded in the 
app. Rehabilitation specialists visit each child once a 
month jointly with the CRW, providing therapy for the 
child and training for both CRW and parents.

Funding, Outlook, and Transferability
The development and scaling of the app and home-
based early intervention programme was grant fund-
ed by Grand Challenges Canada until March 2020, 
with additional funding from Handicare International 
and the Azim Premji Philanthropic Initiative.

Funding from the government of Tamil Nadu and 
Grand Challenges Canada in 2019–2020 will expand 
the programme to 2,100 additional children; and 
further government funding will allow other NGOs to 
scale the programme across the state._

The project’s ultimate aim is to cover all children 
with developmental disabilties living in rural Tamil 
Nadu (estimated at 54,000) by 2030.

FACTS & FIGURES Start: 2014

• 47,375 children have been screened for de-
layed development up to the end of 2019.

• 1,102 children have received early interven-
tion therapy.

• 2,033 health workers have been trained.

“No child should be denied the school 
experience because of a disability.”

S. Sankara Raman, Honorary 
Secretary, Amar Seva Sangam 

A therapy session at the early intervention centre.

mailto:secretary.amar@amarseva.org
http://www.amarseva.org
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Training teachers in inclusive 
techniques and learning materials
INDIA / LIGHT FOR THE WORLD AND PARTNERS – RAISE PROJECT

In 2016 Light for the World, a global disability and development NGO, launched a joint project called 
Regional Action for Inclusive Education (RAISE) along with CBM India and Jan Vikas Samiti, an NGO 
based in Varanasi, as well as 15 local NGO partners. The five-year project aims to increase the par-
ticipation of children with various disabilities in mainstream schools by training teachers on inclusive 
techniques. As of May 2019, 617 teachers have been trained and official partnerships have been set up 
with the government’s Education for All programme in five states of north-east India.

Eva Nittmann
e.nittmann@light-for-the-world.org – www.light-for-the-world.org

Problems Targeted
While India has made progress through its Education 
for All programme, many children with disabilities 
continue to be cut off from mainstream education due 
to inaccessible learning environments and untrained 
teachers.

Solution, Innovation, and Impact
RAISE partners with 15 NGOs in selected districts 
of five states in North-East India – Assam, Manipur, 
Meghalaya, Nagaland, and Tripura – and these NGOs 
now function as resource centres for Inclusive 
Education. These centres promote the access and 

increased participation and performance of children 
with disabilities in 78 government primary schools. 
They also train teachers, provide technical support 
to schools, and cooperate with education authorities. 
Teachers are trained in adapting or developing alter-
native learning materials and teaching aids, as well 
as in how to support a variety of disabilities, such as 
sensory, intellectual, learning, and multiple disabilities.

RAISE also supports schools in obtaining assistive 
devices and other aids for children through existing 
government schemes. 28 teachers have been enabled 
to lead and replicate the inclusion process in their own 
institutions as well as the government system.

As per May 2019, 617 teacher have been trained 
In addition,78 public schools have been selected 
and are being assessed with a view of implementing 
minimum standards for Inclusive Education.

Funding, Outlook, and Transferability
RAISE has received funds from CBM (more than €1 
million), Light for the World (€343,000), and Jan Vikas 
Samiti (€343,000). The funds cover the training and 
capacity development of local NGOs, teacher-training 
programmes, advocacy and awareness-raising, docu-
mentation, and administrative and salary costs.

The future aim is for the resource centres to 
become autonomous centres of expertise on Inclu-
sive Education for their respective states. Additionally, 
RAISE aims to replicate the project in other districts, 
while training and resource materials will be taken up 
within the government’s Education for All programme.

FACTS & FIGURES Start: 2016

• By the end of the project in 2020, 1,700 
teachers and 330 master trainers shall be 
trained.

“The students are now happier and 
more responsive, especially through 
group activities and good teaching 
aids and other materials.”

Phiriyooda Rymbai, Headteacher, Hope 
Centre Presbyterian School

Teachers are trained 
to use a variety of 

materials in the 
classroom.

See corresponding Life Story on page 93.

http://e.nittmann@light-for-the-world.org
http://www.light-for-the-world.org


85

Admission quotas and support 
services for university enrollment
INDONESIA / CENTRE FOR DISABILITY STUDIES AND SERVICES, UNIVERSITAS BRAWIJAYA

The Centre for Disability Studies and Services (CDSS) at Universitas Brawijaya, based in Malang 
City, Indonesia, runs an affirmative admission programme for students with various disabilities, which 
includes an admissions quota complemented by student support services. The Centre also raises 
awareness about disabilities at the university and advocates inclusive higher education at the nation-
al level. As of 2019, there are 165 students with disabilities (70 per cent of whom are deaf or hearing 
impaired) enrolled at Universitas Brawijaya.

Slamet Thohari
sthohari@ub.ac.id – http://psld.ub.ac.id

Problems Targeted
Only 0.9 per cent of the approximately 25 million people 
with disabilities in Indonesia access higher education 
due to poverty, scarcity of opportunity, lack of support 
services, and low levels of disability awareness.

Solution, Innovation, and Impact
Through its affirmative admission programme, CDSS 
has established a quota for 20 students per year 
with various disabilities to be admitted to Universitas 
Brawijaya. CDSS also provides services to support 
learning and inclusion. There are sign language 
interpreters for deaf and hard of hearing students 
during lectures, and peer supporters to take notes or 
assist otherwise. Reasonable accommodation is also 
practiced, and tutorials support students.

Tests and exams are made accessible, taking into 
account a variety of disabilities such as hearing and 
sight impairment, mobility issues, cerebral palsy, and 
autism. To attract peer supporters, CDSS offers train-
ings four times a year, teaching sign language and 
other support skills. In addition, disability awareness 
training is given to all academics at the university.

The practice started in 2012 by Slamet Thohari, a 
polio survivor and lecturer at the university. That year, 
the first 15 students with disabilities were enrolled; 
and as of 2019, 56 students have graduated.

Funding, Outlook, and Transferability
The entire programme costs $2,500 per year, which 
is provided by Universitas Brawijaya. This covers the 
cost for peer support services, tutors, and accessibil-
ity measures.

Indonesia’s Ministry of Higher Education incor-
porated CDSS’s affirmative admission practice as a 
model of Inclusive Education into a 2017 law. All Indo-
nesian universities are now obliged to admit students 
with disabilities and to provide them with necessary 
assistance. As of 2019, two state universities have 
successfully adapted the model: the State University of 
Surabaya and Universitas Airlangga, also in Surabaya.

CDSS plans to further optimize its disability 
support services by offering career assistance to 
graduates (through partnerships with employers), 
and to incorporate Inclusive Education practices in its 
university curriculum and teaching methods.

FACTS & FIGURES Start: 2012

• Each year 20 students with various disabili-
ties are admitted.

• Since 2016, 56 students have graduated.

“The Centre for Disability Studies and 
Services and their programmes are 
terrific. They gave me the services that 
I need for my study.”

Muhammad Hasanudin, deaf graduate of 
Department of Tourism, Universitas Brawijaya

Sign language interpreters and peer supporters at work in 
the classroom.

See corresponding Life Story on page 112.

mailto:sthohari@ub.ac.id
http://psld.ub.ac.id
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Online training for parents and teachers 
of children with learning disabilities
IRELAND / URABILITY – ASSISTIVE TECHNOLOGY TOOL

UrAbility is a company based in Cork, Ireland, offering face-to-face training courses for teachers and 
parents on how to use assistive technology (AT) to support their students and children with learning 
disabilities. In 2019, UrAbility launched its training programmes through an online tool that selects the 
most appropriate course for the user according to the type of AT most suitable for a particular child. 
Since January 2019, more than 400 teachers and parents have subscribed to the online platform.

James Northridge
james@urability.com – www.urability.com

Problems Targeted
With assistive technologies, children depend on their 
teachers and parents to assist them to use these 
technologies successfully. These supporting groups, 
however, often lack the relevant skills to do so.

Solution, Innovation, and Impact
On first accessing UrAbility’s online platform, users are 
guided through an AT selection tool. Using a decision 
tree, an algorithm chooses the best fitting AT for their 
student or child. Users are then auto-assigned courses 
based on their technical abilities, spoken language, 
and location. The courses offered by UrAbility contain 
video demonstrations of how to access and use the AT, 
additional resources, live Q&A sessions, and access to 
a closed meet-up group (which meets locally).

Each user can build a student profile, which can 
then be shared with other teachers or family mem-
bers. This allows all people in a student’s ecosystem 
to know which AT works best for his or her learning. 
UrAbility’s online training and selection tool grew 
out of five years’ experience providing in-person AT 
training, and two years of research involving children 
with learning disabilities, their parents, and schools in 
the United States and Ireland.

Since the platform was launched in January 2019, 
its users have completed more than 900 hours of 
online training.

Funding, Outlook, and Transferability
The base model of Urability is offered for free and 
encourages users to subscribe to auto-assigned 
courses based on the recommended AT at a later 
stage. UrAbility charges a monthly fee of €19 (€228 
yearly) for access to course materials and ongoing 
support via online workshops.

The company aims to launch the online training 
tool in the United Kingdom in 2020 and in Germany 
and Austria thereafter. Over the next three years, 
UrAbility will also provide online training to parents 
and teachers in the United States.

The AT selection tool will be developed into a 
stand-alone app, with the possibility of connecting it 
to school management systems so that all teachers 
can access AT training and know which technology 
their students with learning disabilities require.

FACTS & FIGURES Start: 2014

• By the end of 2019, more than 400 teachers 
and parents have subscribed to the online 
platform, and some 900 hours of online 
training have been completed.

“I would highly recommend the 
course to anyone interested in  
finding out more about the trans-
formative power of technology.”

Rachel Doody, teacher

A software algorithm chooses the best fitting technology 
and training for each student.

mailto:james@urability.com
http://www.urability.com
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A transition into adulthood programme 
for young people with disabilities
ISRAEL / ISRAEL ELWYN – CREATING A FUTURE

In 2009 the Jerusalem-based Israel Elwyn (IE), an NGO that focuses on fostering the independence of 
adults and children with disabilities, started a national project called Creating a Future. The project pre-
pares students between the ages of 16 and 21 for adulthood through employment skills and future orienta-
tion training, such as managing bank accounts and taking instructions at work. It also supports preparation 
for employment through an assessment of an individual’s interests and strengths as well as by providing 
work experience. Between 2018 and 2019, some 1,500 students participated in the IE programme.

David Marcu
marcu@IsraelElwyn.org.il – www.israelelwyn.org.il

Problems Targeted
After high school, young people with disabilities in 
Israel often enter sheltered programmes and employ-
ment, leading to very few opportunities and choices 
for their adult life.

Solution, Innovation, and Impact
Israel Elwyn runs the Creating a Future project in 
more than 60 special and inclusive schools across 
Israel, in partnership with the Ministry of Labour, 
Social Affairs, and Social Services as well as local 
municipalities.

The programme serves young people between 16 
and 21 years with many kinds of disabilities, working in 
groups for 30 months, and is divided into two phases. 
For the first six months, Israel Elwyn prepares stu-
dents for independence by providing training in such 
areas as time management, personal finances, social 
skills, safe use of electronic media, technology, and 
preventing sexual harassment. IE conducts one-on-
one meetings with the students, undertakes parental 
and teacher questionnaires, and searches for suitable 
work experience opportunities.

In the second phase, students undertake two 
work placements over two years based on their 
interests and strengths, so as to adjust to the work 
environment. The students receive support according 

to each student’s preference, recognizing additional 
support needs such as sign language or the use of 
assistive devices. Some 250 students complete the 
programme annually.

Funding, Outlook, and Transferability
Since 2009, Israel Elwyn receives 75 per cent of its 
funding through government grants and the remaining 
25 per cent from local municipalities. In 2017, Israel 
Elwyn was funded for a total of $1.6 million. Going 
forward, Israel Elwyn plans to continue to expand the 
programme nationally. To do so, it will pool resources 
with the Ministry of Labour, Social Affairs, and Social 
Services, the Ministry of Education, and various local 
governments. Israel Elwyn believes its model is easily 
replicable internationally given its documented model, 
which has now been running for over a decade.

FACTS & FIGURES Start: 2009

• 90 per cent of IE’s high school graduates go 
on to participate in inclusive programmes 
such as the National Social Service.

• Between 2018 and 2019, 1,500 students from 
60+ schools participated in Creating a Future.

“Thanks to the IE’s programme I have 
the confidence to advocate for my-
self, and I now feel ready to go for an 
interview and find a job.”

A service recipient

Students 
undertake 
two work 

placements 
over a  

period of 
two years 
based on 

their inter-
ests and 

strengths.

mailto:marcu@IsraelElwyn.org.il
http://www.israelelwyn.org.il
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Museum accessibility for visitors 
with intellectual disability
ISRAEL / AKIM ISRAEL – MUSEUM ACCESSIBILITY PROGRAMME

AKIM Israel – the National Organization for People with Intellectual Disability and their Families – is 
undertaking a national programme to make museums and leisure sites accessible for people with 
intellectual disability. Training and support are provided to participating museums in order to adapt or 
create accessible installations, for example, by creating large-scale models of exhibits or automated 
accessible explanatory videos on TV screens. In 2018, more than 3,300 people with intellectual disa-
bility used these new opportunities.

Roni Ankori
ronia@akim.org.il – www.akimisrael.com

Problems Targeted
People with intellectual disability may not be able to 
fully understand or enjoy museum exhibits due to 
inaccessible installations or complex explanations.

Solution, Innovation, and Impact
The project aims to improve understanding and 
increase knowledge of those working in museums 
about accessibilities for people with intellectual or 
developmental disabilities. This is done by focusing 
on accessible and simple data, clear guidance, and 
easy-to-use technology in order to reduce alienation 
and frustration. AKIM has worked with the City of 

David National Park, the Technoda Science Museum 
in Hadera, the Hiriya Recycling Park, and the Atlit 
Illegal Immigration Detention Camp Museum to train 
staff and create new accessible exhibits. For example, 
two large-scale models simulating garbage mountain 
were created in the Hiriya Recycing Park, and six TV 
screens showing easy-to-understand Hebrew videos 
have been installed in Technoda Science Museum. 
People with intellectual disability were involved in the 
evaluation process.

Funding, Outlook, and Transferability
Between 2014 and 2018 the project collaborated 
with leading organizations that promote the inclusion 
of people with disabilities. AKIM and the Shalem 

Fund, with support of government officials covered 
the costs of training and management ($8,300) and 
of research ($77,700), while development of the 
accessible installations was covered by the National 
Insurance Institute ($222,200) and the participating 
museums ($55,500).

Since the initial phase ended in 2018, AKIM has 
continued to train staff in other leisure organizations 
and institutes to duplicate the programme, including 
the Israel Nature and Parks Authority and the Jewish 
National Fund, which seek to apply the idea to forest 
areas. Training has also been given to new staff start-
ing at two of the original museums as well as to pro-
fessors and students working in the area of Inclusive 
Education. The long-term aim is for professionals and 
coordinators across a range of fields to make every 
aspect of their work more cognitively accessible.

FACTS & FIGURES Start: 2014

• More than 350 professionals have been 
trained in cognitive accessibility.

“Last year I visited the City of David 
in Jerusalem. I enjoyed being with my 
friends and learning about history.”

Nadra Shantizi, a woman from Tel Aviv 
with intellectual disabilities

Information is 
presented in a clear, 
simple, and easy-to-

use format.

mailto:ronia@akim.org.il
http://www.akimisrael.com
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Sharing personal experiences to improve 
the quality of inclusive teaching
ISRAEL / ACCESS ISRAEL – AWARENESS TRAINING FOR TEACHERS

Access Israel is an established NGO based in the metropolitan area of Tel Aviv. In 2012, it developed a train-
ing programme of lectures and personal meetings for teachers and school service providers that teaches 
how to work with students with disabilities. Experiential activities simulate life with a disability, and there are 
personal meetings with persons with disabilities who provide insights into the challenges of being a student 
with a disability. In 2018, some 2,000 teachers were trained. Access Israel wants to increase its outreach to 
more schools in Israel and to make the programme a part of the national teaching curriculum.

Sharon Kessler
k.sharon@aisrael.org – www.aisrael.org

Problems Targeted
Children with disabilities in Israel who are studying in 
mainstream schools often do not receive a quality In-
clusive Education due to the lack of trained teachers.

Solution, Innovation, and Impact
Persons with disabilities were actively involved in 
the development of the training as they gave their 
personal insights into life with a disability. During 
the programmes people with disabilities are actively 
involved in some stages of the training by sharing 
their story about the challenges and successes of 
being a student with a disability or a parent of such 
a student. These personal stories are very important 
and effective in helping teachers to understand better 
what is necessary for true inclusion.

The project itself includes four components: 
understanding disability through lectures, experiential 
activities and simulations, interactions with instructors 
with disabilities, and teaching tools for inclusive and 
accessible education.

The project started with the training of 30 teach-
ers in 2012, and this number has grown to approx-
imately 2,000 teachers in 2018. In 2019, Friends of 
Access Israel (FAISR) was established and they want 
to duplicate one of the projects of Access Israel and 

bring it to the United States – carrying forward the 
work of training teachers for Inclusive Education.

Funding, Outlook, and Transferability
The project received initial funding from foundations, 
and each school that receives teacher training sub-
sidizes these trainings with a small fee. In 2019, since 
Inclusive Education is becoming a matter of priority 
for schools, the cost of training and the project is cov-
ered primarily by the schools, with some support from 
the Ministry of Education and municipalities. Since 
the training programme is readily adaptable, it has 
been replicated throughout Israel. Access Israel also 
plays an advisory role to the Ministry of Education for 
accessible and Inclusive Education. In 2018, Access 
Israel, in collaboration with the Embassy of Israel in 
Latvia, presented the teacher-training model in Latvia.

FACTS & FIGURES Start: 2012

• Access Israel conducted over 100 training 
programmes in 2018 and trained some 1,000 
teachers.

“The meeting was well organized 
and fitted the way the children 
think. I learned a lot, and I believe 
that experiential activities are a 
must for all schools.”

Shoshana Cohen, teacher

Through experiential activities and simulations, understand-
ing und awarness is created.

mailto:k.sharon@aisrael.org
http://www.aisrael.org
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Social inclusion of persons with psychosocial 
disabilities through community centres
ISRAEL / THE ASSOCIATION OF COMMUNITY CENTRES (AMITIM) WITH THE MINISTRY OF HEALTH

Amitim is a joint project of Israel’s Ministry of Health and the Israeli Association of Community Centres 
– local meeting places that are open to everyone. Amitim has its own coordinators within the centres 
to provide people with psychosocial disabilities with social and educational support and to help them 
engage in joint activities. This innovative model aims to achieve the promotion of personal recovery via 
meaningful leisure and educational activities as well as the promotion of social change in the community.

Yael Mazor
yael.mazor@gmail.com – www.amitim.org.il

Problems Targeted
Persons with psychosocial disabilities often face 
stigma and exclusion from social and educational ac-
tivities because there is little awareness about mental 
health among support services and the general public.

Solution, Innovation, and Impact
Through the Amitim programme in community centres 
adults with psychosocial disabilities can participate 
in meaningful recreational and educational activities 
alongside other community members without disabil-
ities based on shared interests. Through activities as 
diverse as art, sports, cooking, and history, partici-
pants can develop social skills, form interpersonal 
relationships, improve their ability to live independent-
ly, and overcome loneliness. More than 100 mental 
impairment professionals work at the community 
centres to support participants in managing their 
individual well-being.

One of the keys to success is that people with 
psychosocial disabilities are part of Amitim at all 
levels – as directors, as mental health professionals, 
and as partners in designing activities. The Amitim 
coordinator that works in the community centres also 
promote discussions about mental impairments and 
raise awareness of psychosocial disabilities in the 
community through cultural and artistic events open 
to the general public.

As of October 2019, there were over 80 com-
munity centres nationwide serving more than 3,100 
adults with a psychosocial disability.

Funding, Outlook, and Transferability
The Amitim programme is jointly financed by Israel’s 
Ministry of Health and the Israeli Association of Com-
munity Centres, with an annual budget of $4.2 million. 
The Amitim programs in the community centres have 
been replicated in major and peripheral cities to cater 
to both Hebrew and Arabic-speaking communities, 
and the model is believed to be easily replicable in 
other countries. In 2020 another ten Amitim commu-
nity centres will open in Israel.

The project also aims to provide more services 
geared towards specific communities (such as Bed-
ouins and ultra-orthodox Jews) and to reach at least 
4,000 people through 100 centres.

FACTS & FIGURES Start: 2001

• Some 4,000+ participants have been served 
between 2016 and 2019.

• The centres employ 100+ mental health 
professionals.

• Currently, there are 80 community centres, 
with more planned.

“The Amitim course was part of my 
recovery process from a mental crisis.”

A programme beneficiary

Theatre performances are an important part of the commu-
nity centre’s activities.

mailto:yael.mazor@gmail.com
http://www.amitim.org.il
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One-year preparation programme for children 
with disabilities to enter mainstream schools
JORDAN / AL HUSSEIN SOCIETY – SCHOOL PREPARATION PROGRAMME

The Al Hussein Society is a leading Jordanian NGO that provides a range of rehabilitation and 
 educational programmes and services for people with disabilities. Since 2009, the society has run an 
intensive one-year course to prepare children with disabilities for joining mainstream schools. A multi-
disciplinary team provides services such as tuition and therapy, followed by an assessment. Since the 
beginning of the programme until 2019, 111 children with disabilities enrolled in the programme, with 77 
 admitted to mainstream schools.

Annie Mazagobian
execdirector@ahsrehab.org – www.ahs.org.jo

Problems Targeted
Children with disabilities who are not exposed to 
environmental and educational stimulants might not 
be accepted in mainstream schools based on below 
average IQ assessments.

Solution, Innovation, and Impact
The one-year intensive programme provides children 
aged 6–10 and their families with a tailored pro-
gramme to support their learning via such services 
as occupational therapy, assistive technology, and 
support from special education specialists, along 
with the creation of individual education plans. The 
services are designed to help children to prepare for 
and pass the entrance exam, which students with dis-
abilities must take in order to be admitted into grade 1 
of mainstream schools in Jordan.

Since the programme began, the Al Hussein So-
ciety has been successful in integrating an average of 
65 per cent of children into mainstream schools, with 
a rate of almost 85 per cent in the latest academic 
year, 2018/19. Aside from its focus on school admit-
tance, the programme improves students’ behaviour, 
participation in society, and social skills development.

Funding, Outlook, and Transferability
Funding for the Society comes mostly from its imple-

mentation of developmental and humanitarian projects 
using international donations, which provides 70 per 
cent of the project budget. The rest comes from 
contributions by caregivers and government funds. 
Additional income is derived from the Society’s gift 
shop, events, and donations.

Replication of this practice is possible if the same 
circumstances can be created, for example, a suitably 
trained network of rehabilitation and therapy profes-
sionals, plus parents willing to support their children in 
learning the skills necessary for first grade.

In the future, the Al Hussein Society plans to 
share the model and results of the practice with all in-
stitutions, associations, schools, and decision makers 
in Jordan and the wider Arab world.

FACTS & FIGURES Start: 2009

• 111 children with disabilities have enrolled in 
the programme, with 77 admitted to main-
stream schools.

• Almost 85 per cent of children with disabili-
ties entered mainstream schools in academ-
ic year 2018/19.

“Tears of joy started to fall when  
I entered the school because I never 
thought that my daughter could learn 
like everybody else.”

Mother of Tuleen

All ser-
vices are 
designed 

to support 
children 

with disabil-
ities to pass 

the school 
entrance 

exam.

See corresponding Life Story on page 131.

mailto:execdirector@ahsrehab.org
http://www.ahs.org.jo
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THE STORY OF ELLI (17), USER OF THE  
“ON THE VERGE OF ADULTHOOD” PROGRAMME

“We made new friends and started 
activities like Laughing Yoga.”
Viitasaari, Finland

My name is Elli, I am 17 years old, and I live with my family in 
Viitasaari, Finland. Before I joined the On the Verge of Adult-
hood programme I had lots of questions, such as: How can I 
make friends? How can I find a hobby? What should I study? 
What is my dream job? Where do I want to live? What are my 
dreams for the future?
My family and I started working with local services, the school, 
church, and KVPS [Finnish Service Foundation for People 
with an Intellectual Disability] to find answers to these ques-
tions. We got peer support, we made new friends, and we did 
activities like Laughing Yoga and making movies together. I 
also found something I wanted to study at Spesia Vocational 
College.

Through the programme, my family and I have felt more 
in charge of the process. It has strengthened my roots in the 
community, but it has also given me wings for the future. My 
questions have been answered and my path towards inde-
pendent living has been created.

See also the Factsheet on the On the Verge of Adulthood 
programme, page 72.

THE STORY OF DIETER KWIATKOWSKI (61), 
USER OF PIKSL MOBIL

“I like to travel via my tablet to 
countries where you speak 
Spanish, French, and Italian.”
Düsseldorf, Germany

I live in the Haus 
am Falder dormi-
tory in Düsseldorf 
with 13 other peo-
ple. This is a home 
for people who are 
affected by an ac-
cident, a stroke, or 

a similar condition that causes sudden damage 
to the brain. In various ways, I can learn again the 
things that are important for an independent and 
self-determined life.

In 2011 the PIKSL laboratory opened a 
location in Düsseldorf where digital barriers are 
being broken down in the environment for people 
with and without disabilities. Since 2014, the PIK-
SL lab has also come to our dormitory in order to 
reach people with acquired brain damage.

People like me, who cannot go to the PIKSL 
lab, are visited by PIKSL experts. They help 
me and my roommates to explore the digital 
world with tablet computers. In this way, we can 
participate in the digital life. For me, this means 
that once a week I can rediscover the world 
through travel reports on YouTube. For example, 
I like to travel via the tablet to countries where 
you speak Spanish, French, and Italian. I don’t 
know why, but after that I always speak Spanish 
very well, although I didn’t learn the language at 
school. I also like to watch documentaries about 
culinary specialties. Did you know that you have 
to pay several hundred euros for a kilogram of 
fillet of Japanese Wagyu beef?

See also the Factsheet on PIKSL Mobil, page 
74.

Life Stories from Chile, Finland, 
Germany, and India
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THE STORY OF ÁNGELA OLIVARES, STUDENT OF THE “DIPLOMA IN LABOUR SKILLS” PROGRAMME

“I now believe that I can have a job and be independent.”
Viña del Mar Headquarters, Valparaíso, Chile

My name is Ángela Olivares Tello, and I live with my mother, a sister, and my broth-
er-in-law in the city of Valparaíso. I am currently finishing my second year in the 
Diploma in Labour Skills programme, specializing in administration. I am doing my 
practice at the Valparaíso Real Estate Conservator, where I have learned a lot.

Before entering the programme I dedicated myself to massage work, but I 
decided to take a sabbatical because I was very tired. Studying in the programme, 
I have learned to be more responsible and independent. I now believe that I can 
have a job and be independent. I would also like to have my own apartment and my 
own car. In addition, I want to have my own family, like everyone else, and also have 
my own massage and manicure shop.

See also the Factsheet on Universidad Andrés Bello, page 68.

THE STORY OF FATHIMA SUBAIR (20), PARTICIPANT IN 
THE GRASSROOTS COMICS COURSE OF CHAI

“We drew comics about our lives and 
held an exhibition in the college.”
Kerala, India

My name is Fathima Subair, 
born with cerebral palsy 
and now using a wheelchair. 
My small family consists 
of my father, mother, and a 
sister. My father is a diabetic 
patient and he is unable to 
work. My mother does agri-
cultural work and is engaged 
in goat rearing and backyard 

poultry farming. Currently, I am a second-year economics stu-
dent in St. John’s College, Anchal. Unfortunately, however, there 
is no ramp or lift to go to classrooms. Therefore, my classmates 
would carry me to the second-floor classrooms. I also faced 
difficulties in using the toilets. There are four other youngsters 
like me with disabilities at this college, all with similar difficulties.

In August 2018, with the support of CHAI [Catholic Health 
Association of India] and its partner organization [Punalur 
Social Service Society], we all participated in a grassroots 
comics programme. We drew comics about our lives and 
held an exhibition in the college. As a result, the students and 
teachers came to better understand the practical and emo-
tional difficulties of the students with disabilities. For example, 
the second-year economics classroom was moved to the 
ground floor, and modifications were made so that I can use 
the toilet with my wheelchair without any difficulty.

See also the Factsheet on CHAI, page 80.

THE STORY OF JOSEF PERRIE BASHUWA  
SYIEM, USER OF THE RAISE PROGRAMME

“In just a matter of a month  
in that school, his speech 
started improving.”
Shillong, India

Like most other parents, we sent 
Joseph to preschool and nursery 
classes in two mainstream private 
schools in Shillong. Initially, his 
autism wasn’t noticed. However, 
he would not play with the other 
children, as he had a fear or anxie-
ty regarding it. Also, he could not 
perform his role/duties in a group 
during the school assembly.

We stopped sending Josef to school at some point, 
and sent him for diagnosis, which is when we discovered 
that he had autistic traits. It was then that we looked for 
a school with an Inclusive Education programme. Josef 
was admitted to Jyoti Sroat Inclusive School in Shillong 
later in the academic year.

In just a matter of a month in that school, his speech 
started improving. His social skills have also improved, 
especially with regards to mingling with his brother and 
his cousins at home. The flexible nature of learning and 
the freedom to walk around the campus safely makes 
Josef very happy to go to school. He certainly has a 
keenness for learning, and he has shown improvement 
beyond our expectations.

See also the Factsheet on the RAISE programme, 
page 84.
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Inclusive schools for students who 
are blind or visually impaired
JORDAN / ARAB EPISCOPAL SCHOOL IRBID

The Arab Episcopal School was opened in 2003 in the Jordanian city of Irbid with the support of the 
Anglican Church. An inclusive school and kindergarten for blind and visually impaired children, learn-
ing is supported by assistive devices and accessible materials such as magnifiers and Braille books. 
Children with and without visual impairments, and from different religions, learn together from infancy 
to age 16. In 2018, the school had 40 students who are blind or visually impaired.

Samir Esaid
stjohn_b@hotmail.com – www.aeschool.org

Problems Targeted
Because Irbid did not have schools where blind children 
could learn, the only option was for children to travel to 
Amman and live in a boarding school for the blind.

Solution, Innovation, and Impact
The Arab Episcopal School is an inclusive Christian 
school where students, both with and without disa-
bilities and of different religions, learn together. As of 
2019, the Arab Episcopal School is the second school 
in Jordan that works to integrate sighted, low-vision, 
and blind students. The school offers support meth-
ods to make the resources accessible for its stu-
dents. Currently, there are Braille computer keyboards 
and printers, camera magnifiers, and Braille books 

and boards to support blind or low-vision children with 
reading. Among the school’s 51 employees, five of the 
teachers are blind, and they not only support the blind 
students with class work but also assist them in their 
daily lives. Besides the regular curriculum, the school 
promotes ethnic and religious tolerance. Students 
learn respectful interaction with their fellow peers as 
well as life skills, such as healthy nutrition and envi-
ronmental protection. Registration has been growing 
since the school’s launch in 2003, with 275 students 
in academic year 2018/19.

Funding, Outlook, and Transferability
Approximately 60 per cent of the school’s funding 
comes from fees paid for by sighted students, other 
donors are the Dioceses of the Episcopal Church of 
Jerusalem and the Middle East, and Jordan’s Higher 
Council for the Affairs of Persons with Disabilities.

The Arab Episcopal School has not yet replicat-
ed its model, but it aims to expand with an inclusive 
workshop for grade-10 students with learning disa-
bilities, for which it is seeking funding. This workshop 
would aim to train students with professional skills 
and to support them in finding employment. The 
school also aims to establish a Braille-language 
teaching centre for the local community.

FACTS & FIGURES Start: 2003

• The number of students with disabilities in 
the school has grown from two in 2003 to 
40 in 2019.

• Five of the school’s 51 employees are blind 
teachers.

“I am so used to being with my 
blind friends, studying and playing 
together as if we were one.”

Mera, a ninth-grade student at 
Arab Episcopal School

Teachers not only support the blind students with class work 
but also assist them in their daily lives and teach tolerance 
for different ethnicities and religions.

mailto:stjohn_b@hotmail.com
http://www.aeschool.org
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Teaching reading and writing to adults with 
intellectual disabilities in institutions
KAZAKHSTAN / PSYCHOANALYTIC ASSOCIATION – ED-RECOVERY ACADEMY

In 2017 the Psychoanalytic Association, an NGO based in Almaty, Kazakhstan, launched the Ed-Recov-
ery Academy (ERA) – a programme designed to teach reading and writing skills to young adults with 
intellectual disabilities who are living in psychiatric institutions. The ultimate goal of ERA is to move 
people out of closed institutions, and as of 2019 some 100 people had completed the programme’s 
training.

Gulzhan Amangeldinova
psihoanaliticheskaya@mail.ru – www.analyskz.com

Problems Targeted
In Kazakhstan, people with intellectual disabilities 
over the age of 18 often lack access to educational 
opportunities and are usually locked away in psychiat-
ric institutions.

Solution, Innovation, and Impact
Ed-Recovery Academy started in 2017 with 20 people 
with intellectual disabilities taking part in a one-year 
pilot programme, and their input served for the design 
of the curriculum. ERA focuses on people with intel-
lectual disabilities with no literacy skills and teaches 
them reading, grammar, and math.

The teaching is done through an easy-to-read 
methodology and by incorporating life skills into 
the curriculum. Each student receives two hours of 
individual lessons twice a week and two hours of 
group work, plus regular homework. The Ed-Recovery 
Academy cooperates with another concept, called 
Training Café, whereby advanced students find work 
and continue with vocational training, such as cooking 
skills.

As of 2018, 70 persons with intellectual disabili-
ties have been trained.

Funding, Outlook, and Transferability
The Psychoanalytic Association runs both programs, 
the Ed-Recovery Academy and the Training Cafe, 

which provides supportive employment for people 
with intellectual disabilities. Funding for the education 
programme comes partly from sales generated by the 
Training Café, and the cost of the teaching staff cost 
is covered by the association.

Currently, the ERA programme runs only in 
Almaty, but it could be readily replicated in other 
Russian-speaking communities. The association is 
working on a collaboration to incorporate the pro-
gramme in other boarding houses in Almaty.

Looking further ahead, ERA aims to implement 
the programme nationally in psychiatric institutions, 
boarding houses, and especially places where people 
with intellectual disabilities do not have access to any 
education.

FACTS & FIGURES Start: 2017

• Between 2017 and 2019, the programme 
trained 100 people with intellectual disabil-
ities.

• The programme aims to move 100 people 
with intellectual disabilities out of closed 
psychiatric institutions by 2021.

“I was able to write but not to read. But 
my mentor was able to show me the 
way how to read. I don’t know how she 
did it, but I’m glad that I can read now!”

S., aged 32

A study group learning about nature.

mailto:psihoanaliticheskaya@mail.ru
http://www.analyskz.com
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Empowering non-formal 
schools in slum areas
KENYA / THE ACTION FOUNDATION – NON-FORMAL SCHOOL PROGRAMME

The Action Foundation (TAF), based in Nairobi, is a youth-led NGO supporting children with physical 
disabilities and their families. In 2015, TAF launched a project to promote early childhood care and 
education for children between the ages of four and eight, targeting low-cost, non-formal schools in 
poor residential neighbourhoods of Nairobi. Its holistic approach includes early identification, child 
safeguarding, creating enabling learning environments, and strengthening the ability of teachers and 
caregivers to interact with children in creative ways.

Maria Omare, maria@theactionfoundationkenya.org 
http://theactionfoundationkenya.org

Problems Targeted
In Kenya there exist low-cost, non-formal schools in 
poor residential neighbourhoods, offering basic edu-
cation and training. However, their standards often fall 
short of national quality standards due to the lack of 
teaching skills and infrastructure.

Solution, Innovation, and Impact
TAF initiated improvements to preschools using a 
child-centred model, which included teacher training 
in Inclusive Education, provision of volunteer special 
needs teachers, and low-cost learning materials.

The interventions started in the three informal 
settlements of Kibera, Kawangware, and Mukuru, 
targeting low-cost, non-formal schools. Teachers 
were motivated to interact with children in creative 
ways that encourage play and learning (e.g., by 
adapting teaching materials), while supporting the 
development of cognitive and motor skills. Initially, 16 
volunteer special needs teachers travelled to the local 
early childhood development centres to work along-
side 40 teachers, who have together reached 240 
mainstream teachers, 800 caregivers, and 21 heads 
of schools between 2015 and 2019.

For children with disabilities, the practice has in-
creased school enrolment, retention, and transition to 
mainstream education following their preschool years. 
In addition, the organization has developed an app 
and an online tool for peer learning and awareness 
about Inclusive Education.

Funding, Outlook, and Transferability
The annual budget of the early intervention and 
education model is $86,000. The TAF funding model 
is primarily based on sourcing donor funds through 
proposal development. Additionally, the organization 
sells handmade articles that are produced by caregiv-
ers. Moreover, partners, corporations, schools, and 
the community are asked to mobilize local resources 
to meet various needs, such as learning materials, 
physiotherapy equipment, and nutritional items.

TAF intends to expand the project to Kilifi and 
Makueni counties. The project is highly replicable, 
especially as the organization has developed a us-
er-friendly toolkit manual and an android application.

FACTS & FIGURES Start: 2015

• Since 2015, more than 1,600 children with 
and without disabilities have benefitted from 
the project.

• In 2019, there are 56 teachers working in 
three slum communities in Nairobi.

“I have developed a variety of 
strategies to include all learners.”

Njenga, a teacher and TAF project supporter

Teachers interact with children in creative ways that encour-
age play and learning.

mailto:maria@theactionfoundationkenya.org
http://theactionfoundationkenya.org
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Supporting schools to establish assistive 
technology labs for blind students
KENYA / INABLE – COMPUTER LABS

inABLE is a US-based NGO working across Kenya to increase access to assistive technology for stu-
dents who are blind or have low vision. It equips specialist schools with assistive technology computer 
labs, including PCs and software, and provides training for teachers and students. Since 2009, inABLE 
has enrolled over 7,700 students in these labs and has trained 195 teachers in six specialist schools. 
Going forward, it is looking to expand to all the specialist schools in Kenya, as well as to replicating the 
programme in other East African countries.

George Siso
George@inable.org – https://inable.org

Problems Targeted
Low access to assistive technology in Kenyan 
schools means that students who are blind or visually 
impaired graduate without the digital skills needed 
to communicate, access information, and secure 
employment.

Solution, Innovation, and Impact
inABLE provides schools with everything needed to 
set up an assistive technology computer lab. It installs 
the infrastructure, hardware, software, and acces-
sories, and provides skills training to students and 
teachers. The organization offers assistive technology 
skills training ranging from basic skills, such as typing, 
to more advanced job-focused skills, such as Java 

programming. The programme also encourages peer 
learning, whereby advanced students train fellow 
students. inABLE has developed a computer skills 
curriculum for blind students aged 6–20, including 
email, web browsing, productivity software, and HTML 
web page design.

Current annual enrolment is 1,500 students. Stu-
dents demonstrate increased proficiency with various 
devices, including desktop computers, laptops, and 
iPads, and they learn how to identify accessible hard-
ware and software. A nationwide survey of visually 
impaired students conducted by the Georgia Institute 
of Technology (US), showed that inABLE students 
had a more positive outlook and greater self-confi-
dence compared to students in other schools.

Funding, Outlook, and Transferability
inABLE was launched in 2009 in one school with 
100 students, and in 2019 it has grown to eight labs 
in six specialist schools. The cost of setting up a lab 
is approximately $325,000 over a three-year period. 
inABLE’s income is generated by fundraising from 
individuals, institutions, businesses, and events.

The goal is to replicate the model in the remaining 
specialist schools in Kenya, as well as to adapt the 
model for other disabilities and low-income countries.

In 2017, inABLE signed a Memorandum of 
Understanding with the Ministry of Education to 
increase access to education for students with visual 
impairments through digitalizing learning materials, a 
computer skills curriculum, and impact research.

FACTS & FIGURES Start: 2009

• Over 30,000 training hours provided.

• In late 2019, 155 desktop computers, 53 
laptops, and 61 iPads across six schools are 
maintained.

“When blind students access digital infor-
mation and communicate with the world, 
they are more hopeful about their future.”

Irene Mbari-Kirika, Founder and Executive Director, inABLE

The inABLE computer skills curriculum for blind students 
includes email, web browsing, productivity software, and 
HTML web page design.

© inABLE

mailto:George@inable.org
https://inable.org


98

24-hour TV station broadcasting 
in sign language
KENYA / SIGNS MEDIA KENYA LIMITED – SIGNS TV

In 2017, Signs Media Kenya Limited, a social enterprise supporting the talent of people with disabilites 
in Kenya, launched a 24-hour sign language television station called Signs TV. The station broadcasts 
content in sign language along with spoken words and audio. Broadcasting in 14 counties of Kenya, 
Signs TV presents informative, educational, and entertainment content along with a focus on deaf cul-
ture and disability rights. In 2019, Signs TV has an estimated viewership of 500,000 deaf persons, 1.2 
million with other disabilities, and 1.5 million adults and children wanting to learn sign language.

Luke Kizito Ojiambo Muleka
lmuleka@signsmediake.com – www.facebook.com/signsmedia

Problems Targeted
Television content is not accessible to deaf persons in 
Kenya, leaving out a significant viewership population. 
Their social invisibility and the lack of opportunities 
to produce content themselves further enhances the 
stigma of their disability.

Solution, Innovation, and Impact
Signs TV broadcasts content in sign language along 
with audio and voice, and was launched to produce 
accessible content for deaf persons and to make 
disability more visible in the public space in Kenya. 
The content covers an array of topics related to 
news, information, education, and entertainment, and 
is run by a team consisting of 60 per cent people 

with disabilities. The channel not only allows deaf 
people and people with hearing impairments to learn 
from the informative content, but it also provides the 
opportunity for friends and family members to learn 
sign language. By focusing on inclusive broadcasting, 
Signs TV has begun to influence the school system 
in Kenya, including working with schools to introduce 
sign language at an early age, and documenting inclu-
sion projects such as those by the Kenya Institute of 
Special Education.

Funding, Outlook, and Transferability
Funding for Signs TV comes through its advertising 
model. Apart from its original content, it broadcasts 
advertisements in sign language for a fee. The organ-
ization also offers sign language interpretation servic-
es and disability-friendly productions. Replication of 
this model should not be challenging since it has been 
tried and tested in Kenya, with good results. Signs TV 
plans to go national in 2020 and expand to 50 other 
African countries by 2025. The station is working 
closely with the government to develop opportunities 
for the employment of persons with disabilities, such 
as an employment quota for businesses. It also aims 
to include more educational programming, represent-
ing various schools and students with disabilities.

FACTS & FIGURES Start: 2017

• Signs TV currently broadcasts in 14 of the 
47 counties of Kenya.

• 60 per cent of employees at Signs Media 
Kenya Limited are people with disabilities.

“Promoting the social, economic, 
political, and talent development of 
persons with disabilities through 
Signs TV will greatly help to reduce 
stigma and discrimination.”

Luke Kizito Ojiambo Muleka, Founder/
Managing Director, Signs TV

Signs TV broadcasts content in sign language along with 
audio and voice, making disability more visible in the public 
space in Kenya.

mailto:lmuleka@signsmediake.com
http://www.facebook.com/signsmedia
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A low-cost approach to early 
childhood development
MALAWI / SIGHTSAVERS – EARLY CHILDHOOD DEVELOPMENT PROGRAMME

In 2016 Sightsavers, a UK-based NGO with a focus on eye-care in over 30 low income countries, 
launched a project in the Ntcheu and Chikwawa districts of Malawi to promote disability inclusion in 
early childhood and development education (ECDE) programmes. The organization works with local 
community-based childhood centres (CBCCs) and creates low-cost learning materials to make edu-
cation more inclusive for children with disabilities. Since 2016, the project has supported 20 CBCCs in 
the two districts, which include 179 children with disabilities.

Amanda Jordan
ajordan@sightsavers.org – www.sightsavers.org

Problems Targeted
Access to early childhood development and educa-
tion is limited for children with disabilities in Malawi 
due to negative social attitudes, inaccessible learning 
environments, and lack of investment.

Solution, Innovation, and Impact
The project has developed a local model of inclusive 
ECDE that relies on existing services and low-cost 
methods. First, information, education, and com-
munication materials were created and distributed, 
highlighting simple ways of supporting children with 
disabilities in centres and at home. Next, specially 
adapted bicycles for transport were provided.

The project was implemented in partnership with 
the Catholic Health Commission (CHC), the Centre 
for Children’s Affairs (CCA) and the Federation of Dis-
abled People’s Organisations in Malawi (FEDOMA). 
These partners were involved from the design stage 
to project completion.

As of 2019, 212 children with disabilities had 
enrolled in CBCCs, while 50 received home-based 
care. Additionally, screening for disabilities took place 
for 1,324 children. Anecdotal evidence suggests that 
children are successfully making friends and learning 
new skills, and that parents are pleased with their 
children’s progress. The Ministry of Gender, which is 
responsible for ECDE, has recognized the CBCCs as 
centres of excellence.

Funding, Outlook, and Transferability
The project received funding for three years from 
Comic Relief, a UK-based charity, plus funding 
from Stitching Dioraphte, a Dutch Charitable Fund. 
Sightsavers worked closely with the Ministry of Gen-
der in Malawi, FEDOMA, local communities, and two 
other national NGOs to ensure effective utilisation of 
funds.

The project has been designed with replication in 
mind, as it utilises existing government systems and 
local CBCCs, and is set up and sustained by com-
munities. It has developed low or no-cost solutions in 
which children with disabilities can be included in the 
centres and also receive support at home.

In the next year, Sightsavers will scale the project 
up to an additional 29 CBCCs in the district of Ntcheu 
and will trial a livelihoods component to ensure 
sustainability.

FACTS & FIGURES Start: 2016

• As of 2019, 60 children with disabilities have 
transited from CBCCs to primary schools.

• The project has trained 842 caregivers, com-
munity leaders, and government workers.

“The kids have a good foundation 
that assists them to easily adapt to 
primary level education.”

Materson, volunteer caregiver at a 
community-based childhood centre 

Daily life at a community-based childhood centre.

mailto:ajordan@sightsavers.org
http://www.sightsavers.org
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Providing free space to develop 
technological skills for young people at risk
MEXICO / THE TRUST FOR THE AMERICAS – DIA INCLUSIVE INNOVATION LAB

In 2015 The Trust for the Americas, a non-profit organization affiliated with the Organization of Amer-
ican States promoting social and economic inclusion in Latin America and the Caribbean, teamed up 
with Universidad Tecnológica Santa Catarina (UTSC) in Mexico to create the Democratizing Innovation 
in the Americas (DIA) Inclusive Lab. The lab provides youth with and without disabilities a free space to 
learn digital and technical skills and to develop new ideas using technology. It offers accessible equip-
ment such as 3D printers and laser cutters, and has seen the creation of over 300 designs, with 40 
being awarded seed funding. In 2019, there are labs in Mexico, Colombia, and Jamaica.

Veronica Philippe
vphilippe@oas.org – www.trustfortheamericas.org/programs/
dia/laboratorio-de-innovacion-inclusiva

Problems Targeted
Young people with disabilities in Mexico often lack ac-
cess to technical education, with many dropping out 
due to a lack of accessible equipment or from stigma.

Solution, Innovation, and Impact
The DIA Inclusive Lab provides young people with 
disabilities and other at-risk youths a free space in 
which to develop technological skills and where they 
can create low-cost solutions and innovations. Young 
people can access adaptive and high-end tech-
nologies such as 3D printers, laser cutters, screen 
readers, and voice recognition programmes to learn, 
experiment, create, and innovate.

The Trust for the Americas chose UTSC as a 
partner for this project because the university is 
among very few accessible educational institutions in 
the region that serves people both with and without 
disabilities.

Since its creation in 2015, the lab has provided 
training to some 2,000 at-risk youth and opened 
access to its resources to almost 14,000 people.

An example of the kind of innovations created 
in the lab is Exo-chair, a low-cost technology kit that 
transforms a manual wheelchair into an electronic 
one. The number of participants to have accessed the 
lab increased from 2,306 in 2016 to 5,578 in 2018.

Funding, Outlook, and Transferability
The lab is supported financially by UTSC. A UTSC 
project called POETA YouthSpark, financed by 
Microsoft and implemented by the Trust, helps with 
providing participants and other resources.

The lab is located within the UTSC premises, 
which also gives it access to regular maintenance, 
equipment renovation, and qualified staff.

The DIA lab’s success has led the Trust to open 
two more such labs in Kingston, Jamaica and Bogota, 
Colombia. The lab in Kingston has provided training 
to over 440 youth and promoted the creation of 130 
innovation projects since opening in 2017. It has a 
focus on solutions for urban challenges, while the lab 
in Bogota focuses on peace and social reconciliation 
among people affected by armed conflict.

Going forward, the lab intends to form and 
strengthen partnerships with key allies, such as 
Microsoft and Cisco.

FACTS & FIGURES Start: 2015

• Some 2,000 at-risk youths have used the 
UTSC lab since 2015.

“The lab is a community of driven 
youth, and we are ready to thrive!”

Sugeyry, a 21-year-old lab participant

Young people can access adaptive and high-end technolo-
gies such as 3D printers, laser cutters, and screen readers.

mailto:vphilippe@oas.org
http://www.trustfortheamericas.org/programs/dia/laboratorio-de-innovacion-inclusiva
http://www.trustfortheamericas.org/programs/dia/laboratorio-de-innovacion-inclusiva
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Textbooks in electronic, audio, and video 
formats for mainstream primary schools
MONTENEGRO / UNICEF MONTENEGRO – DAISY TEXTBOOKS

In 2013, the United Nations Children’s Fund (UNICEF) launched a project across Montenegro to pro-
duce DAISY-standard audio-visual books and make them available in mainstream primary schools. The 
project aims to make learning materials accessible to students with various disabilities, such as blind-
ness and dyslexia, and at the same time to enable them to study alongside their peers to create an 
Inclusive Educational environment. The project started in 25 schools and was expanded to 70 by 2019.

Maja Kovacevic
mkovacevic@unicef.org – www.unicef.org

Problems Targeted
Many children with disabilities attend regular schools 
in Montenegro, but there is a lack of accessible 
teaching materials and trained teachers.

Solution, Innovation, and Impact
The textbooks have visual and audio options whereby 
text can be enlarged, and each word is highlighted 
as it is spoken by the narrator, enabling children with 
disabilities – such as those who are blind or have dys-
lexia or dysgraphia – to follow more easily. The books 
are generally used at a class level via a classroom 
computer and a display screen so that all children 
with and without disabilities can learn together. The 
children can also use their own devices and review 
the DAISY textbooks at home.

UNICEF Montenegro cooperated with the Re-
source Centre for Children with Physical, Visual, and 

Combined Disabilities – Podgorica, which converts 
the books to DAISY format, with the help of Dra-
ma Academy teachers and students as narrators. 
National Textbooks Publishing Agency took over the 
production in 2016. In addition, UNICEF Montenegro 
has partnered with the Bureau of Education and the 
Ministry of Education to enable the large-scale train-
ing of teachers to use DAISY in regular classrooms.

By 2019, ten textbooks have been converted to 
DAISY format, covering language learning and history. 
As of early 2019, the method has been expanded to 
include half of all primary schools in the country.

Funding, Outlook, and Transferability
Total funding from UNICEF since 2013 is €55,000, 
covering teacher training, capacity-building for 
producing the DAISY books, plus the pilot review. The 
Textbook Publishing Agency have provided additional 
funds since 2017.

The new National Inclusive Education Strategy, 
which was adopted in 2018, has defined the use of 
assistive technologies as one of the objectives to 
support classroom learning. Thus, government fund-
ing now covers most costs, with UNICEF supporting 
only the teacher training.

The project uses internationally recognized tech-
nology, which has made the model highly replicable 
for similar contexts.

Next steps for the project include creating aware-
ness on the use of DAISY textbooks and its impact on 
learning.

FACTS & FIGURES Start: 2013

• Some 35,000 students are benefitting from 
the use of DAISY textbooks in schools, 
including an estimated 500 children with 
disabilities.

“It is much better and more effective to lis-
ten and form images in my mind that I can 
analyse easily. I can even retell the stories.”

Aferdita Berishaj, student and DAISY book user

Children with different disabilities learning together.

mailto:mkovacevic@unicef.org
http://www.unicef.org
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Inclusive teacher-training centres
MOZAMBIQUE / ADPP IN PARTNERSHIP WITH LFTW – TEACHER TRAINING CENTRES

ADPP, a Mozambican NGO supporting vulnerable people, and Light for the World, a global disability 
and development NGO working in low-income communities, are working together to transform rural 
teacher-training centres (TTC) into centres of expertise on Inclusive Education. Starting with two 
TTCs in the Mozambican provinces of Sofala and Manica, ADPP acts as the implementing partner, 
while Light for the World provides most of the funding as well as the Inclusive Education expertise. 
Since the first centre was established in 2017, 200 new teachers have been trained each year.

Sigrun Palmisano
s.palmisano@light-for-the-world.org –  
www.light-for-the-world.org

Problems Targeted
Inclusive Education is not part of the official teach-
er-training curriculum in Mozambique, which means 
there are few teachers in the country who are skilled 
in instructing children with disabilities and special 
educational needs.

Solution, Innovation, and Impact
The project started with the inclusion of blind persons 
in the teacher-training programme at the TTC in So-
fala, who then became role models and advocates in 
their communities. At the same time, the TTC built up 
expertise in Innovative Education and started to work 
with trainers, students, and the school community 
to promote the inclusion of children with disabilities. 
Now teachers for primary education are trained in dis-
ability issues, enabling them to work with children with 
and without disabilities. In addition, the centres of ex-
pertise create links to the communities through their 
knowledge of environmental, health, and nutrition 

issues. The trainers are also state officials, ensuring 
seamless cooperation with government authorities. 
The centres for expertise also offer a postgraduate 
degree in Inclusive Education, covering areas such as 
special educational needs, alternative communication 
systems, transition to the labour market, and early 
intervention. Moreover, the centres provide expertise 
and support to other stakeholders, including 47 main-
stream schools and one district authority.

As of 2019, there are two centres of expertise in 
which a total of 200 teachers are trained each year.

Funding, Outlook, and Transferability
The project is sustained through funds and in-kind 
contributions from Light for the World, with support 
from the Austrian Development Association (ADA), 
ADPP, and the Mozambican Government.

ADPP has already started to replicate the model 
with the transfer of the former director of the TTC 
in Sofala to Manica, where a second TTC is being 
transitioned to a centre of expertise.

Moreover, the NGOs also plan to transform eight 
of the 47 schools supported by the centres into 
model schools for Inclusive Education. At these eight 
model schools, teachers will receive intensified Inclu-
sive Education training and support, while communi-
ty-based activists and members of disabled persons 
organizations will cooperate to bring their expertise to 
new communities.

FACTS & FIGURES Start: 2017

• Currently, 47 mainstream schools are prac-
ticing Inclusive Education.

“When I finish my studies,  
I want to become a doctor.”

Estrela, student in the Inclusive 
Education programme in Chimoio

Teachers are trained in disability issues, enabling them to 
work jointly with children with and without disabilities.

http://s.palmisano@light-for-the-world.org
http://www.light-for-the-world.org
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Promoting community-based 
Inclusive Education
NEPAL / SAMA NEPAL – SCHOOL INCLUSION PROGRAMME

Sama Nepal, a non-profit organization active across four districts in Nepal, takes a multidisciplinary and 
community-based approach to providing Inclusive Education for out-of-school children, focusing on 
bringing those with disabilities into mainstream schools. Begun in 2016, the organization collaborates 
with parents, schools, community-based organizations, and government agencies to supply a wide range 
of support measures, such as assistive devices and teacher trainings. Sama Nepal also supports the 
operation of day-care services run by parents, offering therapeutic interventions together with partner 
organizations. As of 2019, 222 children with disabilities have enrolled in mainstream schools.

Suresh Kaphle
Suresh.kaphle@samanepal.org – www.samanepal.org

Problems Targeted
Children with disabilities in Nepal have limited access 
to mainstream schools because of social stigma and 
a lack of accessible infrastructure and curricula.

Solution, Innovation, and Impact
Sama Nepal focuses on its ‘base school’ in every dis-
trict (Banke, Lalitpur, Bhaktapur, and Sindupalchok), 
which includes a care centre and/or a resource class 
in which children with special needs are enrolled. 
From there they participate in many mainstream 
school activities, such as educational, recreational 
and vocational classes according to their abilities. A 
multidisciplinary team assesses the needs of every 
child and provides educational, health, and rehabili-

tation support and referrals. Assistive technology is 
made available for learning and recreation.

Sama Nepal also supports partner schools in the 
district through awareness-raising workshops and 
trainings on Inclusive Education for teachers, stu-
dents, and parents. Additionally, it collaborates with 
key stakeholders (including families, schools, local 
government, and NGOs).

The organization has grown from one base 
school and four partner schools in 2016 to five base 
schools and 41 partner schools in 2019.

Funding, Outlook, and Transferability
Sama Nepal’s annual budget is $40,000 and is 
funded entirely through various civil society contribu-
tions, such as the Swiss Audrey Jacobs Foundation, 
providing financial and technical support. The three-
tiered community-based model – involving the base 
school, partner schools, and collaboration with key 
stakeholders – was designed to be easily replica-
ble and fundable using locally available resources, 
for example, through a school’s existing budget or 
through community mobilization efforts led by the 
local government.

Sama Nepal intends to expand its community- 
based model to an additional six districts, for a total 
of ten districts.

FACTS & FIGURES Start: 2016

• Training sessions on Inclusive Education 
have been attended by 2,164 teachers, par-
ents, and students, from 5 base schools and 
41 partners schools.

“Sama Nepal is able to create a 
huge impact by bringing children with 
disabilities out of invisibility.”

Audrey Jacobs Foundation, partner 
organization of Sama Nepal

Sama Nepal provides a wide range of learning materials and 
other support to students, teachers, and day-care centres 
for parents.

See corresponding Life Story on page 112.

mailto:Suresh.kaphle@samanepal.org
http://www.samanepal.org
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Supporting school enrolment 
of girls with disabilities
PAKISTAN / SPECIAL TALENT EXCHANGE PROGRAMME – GIRL ENROLLMENT PROGRAMME

In 2017, Special Talent Exchange Programme (STEP), a disabled persons’ organization (DPO) based 
in Islamabad, launched a project to promote the enrolment of children with disabilities in mainstream 
schools, with a focus on girls. The programme, which runs in the Charsadda and Nowshera districts of 
Pakistan’s Khyber Pakhtunkhwa province, encourages families to send their children to school, while 
also offering assistive devices. STEP has been supporting 220 girls with disabilities in school and has 
trained 90 teachers.

Azhar Iqbal
azhar.iqbal@step.org.pk – www.step.org.pk

Problems Targeted
Students with disabilities in Pakistan often do not 
enrol in mainstream schools due to the lack of an 
accessible curriculum and trained teachers.

Solution, Innovation, and Impact
The project ran for one year from 2017 to 2018 and 
aimed to promote Inclusive Education through the 
participation of girls with disabilities in mainstream 
schools. STEP engaged with local community 
members to encourage families to send their children 
to school, and it distributed various assistive devices 
such as wheelchairs, crutches, walkers, and hearing 
aids in the community.

Moreover, STEP trained 90 teachers in the two 
identified districts on methods that can be used to 
teach children with disabilities.

In order to build capacity, STEP has developed 
two comprehensive manuals: one for teacher training 
and one for parent-teacher councils. These manuals 
also include information about all available resources 
related to Inclusive Education.

STEP identified 220 girls with disabilities for 
school enrolment and provided 180 of them with 
assistive devices so they could continue their educa-
tion. The project was implemented with the support 

of parent-teacher councils and school management 
councils in the two districts.

Funding, Outlook, and Transferability
The one-year project budget was approximately 
$111,000, which was provided by the Small Grants and 
Ambassador’s Fund Program of USAID. STEP has not 
replicated the project since its completion in 2018. 
In order to ensure that the 220 girls with disabilities 
continue their educational progress, STEP has en-
gaged local DPOs to generate awareness of the girls’ 
needs among their communities, and it has requested 
the Ministry of Education to support the girls with a 
monthly stipend.

As one outcome of the lobbying efforts, the Min-
istry of Education has introduced special training of 
teachers in order to equip them with the techniques 
of Inclusive Education.

FACTS & FIGURES Start: 2017

• STEP distributed assistive devices to 180 
girls with disabilities, including wheelchairs 
and hearing aids.

“The project also enabled the provision 
of assistive devices and an accessible 
environment for children with disabilities 
in mainstream schools.”

Spokesperson for the KPK  Provincial 
Education Department

Promotion of sports is a key feature of all programmes.

mailto:azhar.iqbal@step.org.pk
http://www.step.org.pk
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Teaching students with disabilities to manage 
risks associated with natural disasters
PANAMA / RET AMERICAS – DISASTER RISK REDUCTION AND MANAGEMENT (DDR&M)

RET Americas is an independent NGO that currently acts as RET Headquarters for country opera-
tions in Latin America and the Caribbean. The organization runs an inclusive school safety project in 
 Panama to teach students with disabilities how to manage the risks associated with natural hazards. 
This is the first project in Panama to integrate disaster risk reduction and management practices into 
public schools to address the needs of children and youth with disabilities. Since 2015, more than 
4,000 young people with disabilities have taken part in the project.

Marina Lopez-Anselme
m.anselme@theret.org – www.facebook.com/RETAmericas

Problems Targeted
Children and youth with disabilities in Panama are not 
sufficiently aware of the risks and dangers associated 
with then Niño phenomenon, and are not adequately 
trained to prevent and to manage the potential effects 
of natural disasters.

Solution, Innovation, and Impact
RET Americas has developed inclusive learning meth-
odologies to integrate disaster risk reduction and 
management (DRR&M) as a topic in public schools, 
introducing curricula and exercises specifically for 
students with disabilities. Two examples are first 
aid procedures tailored for students with cognitive 
disabilities and instructions in sign language about 
emergency procedures. The NGO also builds the 

capacity of education partners on DRR&M through 
trainings and guidelines, and it has created the first 
DRR&M set of language signs for deaf persons in 
Panama to support the programme.

Youth with disabilities actively participate in the 
design and the activities of the project to increase 
the resilience of their schools and communities to 
disasters, for example, by assessing and improving 
proposed learning methodologies. Starting in 2015, the 
project has reached more than 6,000 beneficiaries.

Funding, Outlook, and Transferability
The project is funded by the Office of Foreign 
Disaster Assistance of the United States Agency for 
International Development (USAID-OFDA) through an 
annual average grant of $150,000.

RET supports the project with in-kind contribu-
tions worth $12,300. With each phase the project 
has scaled-up its activities in Panama to reach more 
schools, local governments, and communities.

The model could be replicated at the international 
level and adapted to different contexts. Subject to 
the availability of funds, RET Americas intends to 
replicate the project in other countries in the region, 
starting with Costa Rica.

FACTS & FIGURES Start: 2015

• In addition to students, 716 teachers, 339 
public officials, and many community leaders 
have participated in the trainings.

• 13 local risk assessments have been carried 
out across Panama.

“We have succeeded in making 
 children and young people with dis-
abilities, their caregivers, and their 
teachers the agents of their own 
 security in case of emergencies.”

Senior RET advisor

Inclusive 
learning 
method-

ologies 
integrates 

disas-
ter risk 

reduction 
and man-
agement 

as a topic 
in public 
schools.

mailto:m.anselme@theret.org
http://www.facebook.com/RETAmericas
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A multifaceted approach towards inclusive 
pre-primary and primary schools
PHILIPPINES / SAVE THE CHILDREN PHILIPPINES – KASALI

KASALI (which means “no one is left behind” in Filipino) is an Inclusive Education programme for children 
12 years and under, organized by Save the Children Philippines. It uses a range of methods to achieve 
its goals, such as establishing model schools, training teachers in inclusive teaching techniques, and 
educating parents. Moreover, the organization is conducting advocacy and policy discussions with the 
government. As a result, 739 children with disabilities have enrolled in school since 2014.

Sierra Mae C. Paraan 
Sierra.Paraan@savethechildren.org

Problems Targeted
Children with disabilities in the Philippines are often 
left marginalized due to social stigma, with many 
schools unprepared to support their learning, and 
many children never enrolling.

Solution, Innovation, and Impact
KASALI worked with local governments and schools 
to identify the current situation of children with 
disabilities in Parañaque, Taguig, and Pateros – three 
cities in the metropolitan area of Manila.

Based on that expertise, KASALI facilitated 
the enrolment of 739 children aged 3–12 in general 
education classrooms (276) and in special education 
centres (351), while 42 were enrolled in day-care cen-

tres. It also provided training on Inclusive Education 
to teachers, parents, school heads, other education 
personnel, allied health professionals and peers, and 
local government bodies.

Results show that the children have improved their 
cognitive skills through participation in school activities 
and have learned to trust their teachers and peers.

Funding, Outlook, and Transferability
The initial budget to set up operations was $1.7 
million, funded by the IKEA Foundation. As of 2019, 
the KASALI budget is $260,000, covered by Save the 
Children.

KASALI’s engagement at the national level result-
ed in a memorandum of understanding on Inclusive 
Education for children with disabilities as part of the 
Council for the Welfare of Children’s National Strate-
gic Plan on Children with Disabilities. The agreement 
outlines roles and responsibilities among the national 
government agencies, including initial steps towards 
better programme integration for children and youth 
with disabilities.

The Department of Education has adopted and 
used KASALI-developed materials, such as those 
used in teacher training, on a national scale. More-
over, from 2019 onwards, KASALI advocates for a 
national policy on the education for learners with 
disabilities.

FACTS & FIGURES Start: 2014

• In 2018, more than 700 children benefitted 
from the programme.

• In 2019, KASALI is being implemented in 112 
elementary schools.

“Even at the dinner table I make 
adjustments. I use a placemat so 
that her plate does not slide and  
I can leave her with her meal.”

Neil, father of a child with disability

Assessing the skills and needs of people with disabilities.

See corresponding Life Story on page 113.

mailto:Sierra.Paraan@savethechildren.org
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A social franchise model for 
accessibility experts
RUSSIAN FEDERATION / ALL-RUSSIAN SOCIETY OF DISABLED PEOPLE – CERTIFICATIONS

In 2015, the All-Russian Society of Disabled People (ARDS), an NGO based in Moscow and 83 regions 
of Russia, started running seminars and trainings for people with disabilities and representatives of 
non-profit and commercial organizations on the effective removal of barriers in the built environment. In 
a second step, ARDS initiated a social franchise model to support many of those who it has trained to 
set up expert centres on accessible environments across Russia, providing them with consulting and 
financial support. In 2019, around 480 experts are active in 64 of Russia’s 85 regions.

Evgeny Bukharov
ebukharov@gmail.com

Problems Targeted
Infrastructure in cities and many buildings in Rus-
sia’s regions need competent experts to make them 
accessible, but there is currently a lack of trained 
specialists in the field of accessible environment.

Solution, Innovation, and Impact
In 2015, ARDS began to conduct accessibility 
seminars, which were held in various regions of the 
country. Persons with and without disabilities were 
given the opportunity to learn about accessibility in 
the built environment and how it can be achieved. 
Upon completion of the seminars, the participants 
become certified as accessibility experts and were 
then qualified as regional accessibility consultants, 
advising public and private organization on how to 
improve accessibility in the built environment.

They also were given the opportunity to set up 
their own expert centre, since ARDS has created a 
kind of social franchise model that provides the cen-
tres with support measures, necessary documents, 
and a unified standard of activity.

Recently, representatives of commercial and 
non-profit organizations and various government au-
thorities are also attending the accessibility seminars, 

and ARDS notes that the level of knowledge about 
the accessible environment is increasing.

In 2019, of the 480 accessibility experts, 250 are 
persons with disabilities.

Funding, Outlook, and Transferability
The project is entirely financed by the All-Russian Socie-
ty for the Disabled, with an annual budget of $170,000. 
ARDS generates income from consulting services and 
receives fees from the social franchise model.

ARDS has already scaled the seminars and 
expert centres to 34 regions through the social busi-
ness franchise model.

There is also interest from Armenia, Azerbaijan, 
Byelorussia, and Kazakhstan to replicate the model. 
ARDS plans to further expand and create expert cen-
tres in most regions of the Russian Federation within 
the next three years.

FACTS & FIGURES Start: 2015

• In 2019, there are 43 regional expert centres 
in 33 regions.

“The ARDS system of voluntary 
certification gives people with 
 disabilities the opportunity to create 
an accessible environment in their 
native region.”

Evgeny Bukharov, CEO, ARDS

Learning about accessibility in the built environment.

mailto:ebukharov@gmail.com


108

Multi-method approach to improving 
university accessibility for blind students
SAUDI ARABIA / KING ABDULAZIZ UNIVERSITY – INCLUSION PROGRAMME

In 2018 King Abdulaziz University (KAU), a public university in Jeddah, Saudi Arabia, launched a project to 
make its campus and facilities accessible for students with disabilities. Focusing on students with visual 
impairments, the university laid down tactile pathways and Bluetooth beacons, which connect to a mobile 
application, and it converted textbooks to DAISY format. Additionally, KAU has launched a testing centre 
and an exhibit to educate the community about disability rights. KAU plans to expand this project, includ-
ing the tactile pathways, which are currently being used by 100 students at the university.

Wajdi Wazzan
wwazzan@kau.edu.sa – www.kau.edu.sa/home_english.aspx

Problems Targeted
Students with visual impairments in Saudi Arabia 
have difficulty in navigating campuses and accessing 
books due to inaccessible environments and educa-
tional materials.

Solution, Innovation, and Impact
KAU, a large public university in Jeddah, has around 
1,100 students with disabilities, including 200 with 
visual impairments. To make the educational ex-
perience accessible for blind and visually impaired 
students,

KAU identified three challenges: physical naviga-
tion of the campus, accessibility of textbooks, and ac-
cessible examinations. KAU laid down four kilometres 
of tactile paving and installed Bluetooth beacons that 
connect to a mobile application called Show Me The 
Way, which provides audio guidance to direct stu-
dents to their desired destination on campus.

Next, KAU used DAISY, an internationally-re-
nown digital accessible information format, to make 
books for foundation year students available in audio 
formats. Finally, KAU created an accessible testing 
centre where students can take exams independently 
in different formats.

As a result, personal assistance for navigation at 
KAU is no longer needed, and the number of com-
plaints about university accessibility has decreased 
substantially.

Funding, Outlook, and Transferability
For the first phase of the initiative, KAU received 
a grant of $250,000 from the government as part 
of Saudi Arabia’s Vision 2030 plan. The Office of 
National Transformation 2020, a part of the Ministry 
of Higher Education, has approved the second phase 
of the project, for which the university received $2 
million in the latter half of 2019.

KAU has received requests from other universi-
ties in the kingdom to demonstrate the mobile appli-
cation and has signed an agreement with Um-Alqura 
University to install the system.

FACTS & FIGURES Start: 2018

• Some 100 students are using the tactile 
paths and 50 students are using the  
DAISY-format textbooks.

“We are committed to making King 
Abdulaziz University an equal learn-
ing environment that empowers 
people with disabilities to reach their 
 maximum potential.”

Prof. Abdulmonem bin Abdul Salam Al-Hayani, 
Vice President of Academic Affairs 

A blind project participant navigates his way through tactile 
paving using his white stick. 

mailto:wwazzan@kau.edu.sa
http://www.kau.edu.sa/home_english.aspx
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Large-scale campaign to identify and enrol 
children with disabilities in Senegal
SENEGAL / HUMANITY & INCLUSION SENEGAL – APPEHL PROGRAMME

Humanity & Inclusion is an international development NGO based in France. In 2012, the country team in 
Senegal initiated the Promoting the Full Participation of Children with Disabilities in Education (APPEHL)  
programme, which works at multiple levels with individual children and families, with teachers and 
schools, and also in influencing policy regarding Inclusive Education. The programme, which is funded by 
public funding agencies, has trained over 2,000 teachers and supported 45 schools to be more inclusive.

Sané Vieux Inssa
Vi.sane@hi.org – www.hi.org

Problems Targeted
For many children with disabilities in Senegal, main-
stream schools are physically inaccessible, and their 
teachers do not receive the necessary training to 
support them.

Solution, Innovation, and Impact
Programme staff work to identify primary school-
children with disabilities in rural and urban areas and 
refer them to health specialists. Identification of out-
of-school children is done through awareness-raising 
campaigns run by local disabled peoples’ organiza-
tions, along with home visits. Staff work with the chil-
dren and their families, and take on the management 
of the social, educational, and health needs of those 
children who require the most support.

By the end of 2019, more than 1,500 children 
have received assistance, for example, with glasses, 
assistive devices, and physiotherapy. In addition, 224 
parents of deaf children have been trained in deaf-
ness and sign language. The APPEHL programme 
also offers Inclusive Education training sessions, 
which have been delivered to over 2,000 teachers. 
This training uses the existing expertise of teachers in 
the specialist school system so that their knowledge 
can be used to make the wider school system more 

inclusive. Furthermore, APPEHL works to improve the 
physical accessibility of schools and provides adapt-
ed learning materials for children with disabilities in 
mainstream schools.

Funding, Outlook, and Transferability
The project has been funded by the French Agency 
for Development since 2015, with co-funding from the 
Ministry of Foreign Affairs of Luxembourg since 2018. 
This €500,000 funding provided for Inclusive Educa-
tion projects in Senegal, runs until the end of 2021. 
The programme has been replicated by other NGOs 
and associations working in various regions of Sen-
egal, done in close collaboration with the Ministry of 
Education and its decentralized bodies. Future plans 
are to further extend the programme to all regions of 
the country.

FACTS & FIGURES Start: 2012

• By the end of 2019, more than 1,500 children 
have received assistance, and 2,000 teach-
ers have been trained.

“Thanks to training on deafness 
and sign language, I better under-
stand the difficulties my son faces, 
and this has greatly improved my 
 relationship with him!”

Kardiatou, President, Pikine Parents of Children 
with Disabilities Association, and mother of Ameth

Sign 
language 

training for 
parents and 

teachers.

See corresponding Life Story on page 113.

mailto:Vi.sane@hi.org
http://www.hi.org
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Online platform to prepare all students 
for final primary school exams
SERBIA / MATHEMATICAL SOCIETY OF SERBIA WITH PARTNERS – FINAL EXAM

Final Exam is a free online educational platform developed by the Mathematical Society of Serbia; the 
Ministry of Trade, Tourism, and Telecommunications; the Faculty of Mathematics of the University of 
Belgrade; and the GeoGebra Centre. It supports students with and without disabilities in their prepa-
ration for the national primary school final exams. The exam questions are offered in various formats, 
such as easy language and the extensive use of pictures, corresponding to the skill level of a particular 
student. Since its start in 2015, almost 4,000 students have benefitted.

Ivana Kovaćević
ivanakovacevic980@gmail.com – www.zavrsniispit.math.rs

Problems Targeted
Due to large class sizes and a lack of Inclusive Ed-
ucational materials, teachers in Serbia often cannot 
properly attend to the different learning needs of 
students with disabilities, who are therefore disadvan-
taged in their educational journey.

Solution, Innovation, and Impact
The Final Exam platform prepares primary school 
students in grade 8 (aged 15 years) to take the final 
exam at the end of elementary school so that they 
can transition to secondary education.

The platform is freely available online and can 
host specially adapted questions and features. When 
a student chooses to do adapted-level tasks, the 
level of difficulty of these tasks and the form of the 
answers will be adapted to the student’s needs. For 
example, navigation through the exam can be made 
easier, and there are easy language functions and 
explicative pictures as well.

The target groups are children with special edu-
cation needs and students with disabilities, but also 
all other students without special education needs 
who think they need support. Teachers can add their 
own questions and exercises to the platform.

Since its launch in 2015, the platform has been 
used by students with cerebral palsy and autism; 
students who are out of school due to illness, either 

at home or in hospital; and Roma children. As of 2019, 
the platform contains practice questions for the math-
ematics and Serbian language final exams.

Funding, Outlook, and Transferability
Development of the Final Exam platform was funded 
by Serbia’s Ministry of Trade, Tourism, and Telecom-
munications in 2015, and it is maintained through 
volunteers from the Mathematical Society.

As the platform is available in Serbian, it could 
easily be replicated in Montenegro, Croatia, North 
Macedonia, and Bosnia. The model could also be 
adapted to the education system of other countries 
and translated into other languages.

The Mathematical Society intends to add more 
content to the platform (other than mathematics and 
Serbian) to offer a broad base of preparation before 
entering secondary education.

FACTS & FIGURES Start: 2015

• In 2018/19, 970 teachers used the platform.

• Between 2015/16 and 2018/19, 3,873 stu-
dents took adapted tests.

“For me, the platform is interesting 
and beautiful. I understand all  
the questions.”

Milan, 14 years, attends class in hospital

Navigation through the exam can be made easier, and there 
are easy language functions as well.

mailto:ivanakovacevic980@gmail.com
http://www.zavrsniispit.math.rs
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Improving research and training on urban 
accessibility and Universal Design
SERBIA / UNIVERSITY OF BELGRADE, FACULTY OF ARCHITECTURE – TEACHING UNIVERSAL DESIGN

In 2018, the Faculty of Architecture at the University of Belgrade began a multi-method approach to 
improve knowledge of professionals, particularly architects and urban planners, to integrate Universal 
Design principles into their work, focusing on physical accessibility. The project involves publishing 
research on Universal Design, improving the curricula and training of planners and surveyors undertak-
ing university study, plus assessing cities on accessibility criteria. As of 2019, two research studies and 
one research paper have been published, and four university courses have been modified to include 
Universal Design or urban accessibility topics.

Ksenija Lalovic
ksenija.lalovic@arh.bg.ac.rs – https://bg.ac.rs/en/

Problems Targeted
Urban areas are often not accessible for people with 
disabilities due to a lack of education on inclusiveness 
among those responsible for planning, construction, 
and maintenance.

Solution, Innovation, and Impact
The “Expert Support for the Development of the 
Design for All Practices in Serbia” project is a multi- 
method approach to educate future urban planners 
on accessibility. It was created through a partnership 
between academics at the University of Belgrade and 
the Serbian disability organization LIMITLESS, along 
with support from the Ministry of Labour, Employ-
ment, Veterans Affairs, and Social Affairs.

The goal is to use scientifically based research 
to support and educate future professionals to solve 
physical urban accessibility problems. The first phase 
was a university research project on the cities of 
Belgrade, Novi Sad, and Nis, where the accessibility 
of around 2,000 public service points was analysed 
and published. The analysis looked at features such 
as the dimensions and shape of pedestrian crossings, 
ramps to access buildings, and the height of sinks in 
public bathrooms.

The second phase was to improve Universal 
Design in architectural curricula. Study within the 
courses included furthering the review of urban 

accessibility to an additional 29 cities in Serbia, and 
examining cities rewarded under the EU Access 
Awards. In addition, 140 volunteers from high schools 
and organizations of person with disabilities were 
trained in undertaking the urban accessibility reviews.

Funding, Outlook, and Transferability
The Ministry of Labour, Employment, Veterans Affairs, 
and Social Affairs covers the organizational and 
material expenses of publishing the research, plus 
the IT equipment and the surveying of urban areas for 
accessibility. The University of Belgrade covers the 
costs of those employed by the project and provides 
the facilities for carrying out the work.

The education and research programme are 
suitable for replication in other universities as it relies 
on published scientific academic studies.

FACTS & FIGURES Start: 2018

• 140 people have been trained in assessing 
urban accessibility.

• 32 cities have been assessed and analysed 
for accessibility.

“Awareness is changing. People 
with disabilities are now seen as 
active participants in daily life.”

Jelena Kostic, a student

Public workshops are key to developing the curricula for 
urban planners and architects.

mailto:ksenija.lalovic@arh.bg.ac.rs
https://bg.ac.rs/en/
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THE STORY OF MUHAMMAD HASANUDDIN (22), 
BENEFICIARY OF CDSS SERVICES AT UNIVER-
SITAS BRAWIJAYA

“In every class, I was accompa-
nied by one assistant who was 
able to translate the lecture into 
sign language.”
Malang, Indonesia

After a series of selection processes, I was accepted 
to the Faculty of Business Administration, Universitas 
Brawijaya. At first, studying in the university was quite 
challenging for me. In my first days, I tried to get along 
with my classmates by pretending that I was not deaf, 
because I was kind of ashamed of my true identity as 
a person with a hearing impairment. It took time for 
me to realize that I needed to use the services of the 
university’s Centre for Disability Studies and Services 
(CDSS). In every class, I was accompanied by one 
assistant who was able to translate the lectures 
into sign language, sometimes also taking notes. 
That changed my life. I had no more problems with 
my studies, and in fact I graduated with honours in 
August 2019.
Besides my study life, I also joined many activities and 
organizations, all of which have been facilitated by 
CDSS or an independent organization, such as Akar 
Tuli (a deaf community in town), Deaf Story Telling 
Community, Organization for Students with Disability, 
and many more. I also became a professional sign 
language tutor for hearing people who are willing to 
learn sign language.
Lastly, only a couple of months after I graduated I was 
accepted to work in the Regional Body for Planning 
and Development in Malang!

See also the Factsheet on the CDSS programme, 
page 85.

Life Stories from Indonesia, Nepal, 
Philippines, Senegal, and USA

THE STORY OF KOPILA (10), USER OF SAMA NEPAL 
PROGRAMMES

“She now attends a regular class, 
has learned to walk, enjoys playing, 
and loves to draw and paint.”
Nepal

My daughter Kopila is ten years old. She has cerebral palsy, 
and I never thought she would be able to attend school. She 
could not stand or sit and had difficulties in controlling her 
physical movements. She cried so much for not being able to 
enjoy the simple moments any child should live.

With the help of Sama Nepal and its partners, Kopila got 
accepted in a mainstream school and now attends a regular 
class. With practice, Kopila learned to walk and even to climb 
up and down the stairs in school to reach her classroom. She 
enjoys playing with other children and is very much involved in 
learning activities and loves to draw and paint.

She is now able to dress, to go to toilet, and to wash all 
by herself. In addition to her personal care, she likes to help 
me at home – grooming, washing vegetables, as well as going 
for groceries and shopping. She does these things slowly, but 
I am very happy and proud to see her doing all that now.

See also the Factsheet on Sama Nepal, page 103.
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THE STORY OF MARK (10), BENEFICIARY OF THE KASALI PROJECT

“After only a few months, Mark was able to sit still and talk more.”
Philippines

Mark’s mother, Sarena, didn’t understand her son’s behaviour. Unlike other toddlers, he never made eye contact, didn’t talk 
when playing, and never reacted to her calling him. People in her village called him abnormal and rowdy. Day-care centres re-
fused to enrol him, saying they feared he was too violent and different, and that other parents would take their children away. 
Sarena learned about the Special Education class offered at one of the schools supported by Save the Children’s KASALI 
project. Mark was diagnosed with Autism Spectrum Disorder, and through the project he was able to start therapy. Sarena 
also met other parents in similar situations and learned more about disabilities.

Today she is supporting other parents through the school’s parent group. As Sarena noted, “After only a few months, Mark was 
able to sit still, he talks more, and he doesn’t snatch snacks from others anymore.”

See also the Factsheet on the KASALI programme of Save the Children, page 106.

THE STORY OF CARLA VILLARREAL,  
A BENEFICIARY OF THE DLPP AT SYRACUSE 
UNIVERSITY COLLEGE OF LAW

“I grow as a researcher and 
rights advocate.”
Syracuse, New York, United States

I was working as a human rights lawyer at the Peru-
vian Ombudsman’s Office when I received the Open 
Society Foundation’s Disability Rights Scholarship to 
study the LL.M. at Syracuse University College of Law 
from 2016 to 2017. I joined the Disability Law and Policy 
Program (DLPP) thanks to Professor Arlene Kanter, 
who led the programme and was my faculty advisor.

My experience as a beneficiary of the DLPP has 
enriched my personal life and my career in disability 
rights, allowing me to grow as a researcher and human 
rights advocate. The courses on the framework of 
the DLPP helped me to foster critical thinking and the 
ability to analyse complex legal issues, as well as to 
improve my research and writing skills. I co-authored, 
with Professor Kanter, an article on violence against 
women and girls with disabilities that was published.

Furthermore, as a DLPP beneficiary I could be 
engaged in different extracurricular opportunities, 
including the Disability Law Society, research assist-
antships, academic visits, and international events. In 
addition, I was able to get an internship in Washington, 
DC, with Women Enabled International, where I worked 
on the intersection of women’s and disability rights.

See also the Factsheet on the DLPP programme 
of Syracuse University, page 125.

THE STORY OF MARIÈME (13), USER OF THE  APPEHL 
PROGRAMME OF HUMANITÉ & INCLUSION

“I am studying in a mainstream 
school, working with a school assis-
tant trained in sign language.”
Dakar, Senegal

I am 13 years old and live near Dakar in Senegal. My parents 
and four of my six siblings are deaf, and I have been unable 
to hear since birth. Three years ago I was alone at home as 
I had to stop attending the only school in the area that of-
fered literacy classes for deaf children. Now, with the help of 
Humanity & Inclusion, I am studying in a mainstream school. 
I have a school assistant trained in sign language who helps 
me in the classroom and with my homework. I love learning at 
school and was very proud to have completed my first year of 
school as the first in my class. I have just completed my third 
year (CE1) and am moving into CE2. When I grow up I want to 
graduate and go to work in the factory office where my father 
works as a handyman.

See also the Factsheet on APPEHL, page 109.
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Disability inclusive workforce development 
for all students in higher education
SOUTH AFRICA / UNIVERSITY OF CAPE TOWN – INCLUSION FOR SOCIAL JUSTICE

In 2012, the University of Cape Town (UCT) started a disability studies programme at the Postgraduate 
Diploma, Masters, and PhD levels for students with and without disabilities. The curriculum is focused 
on advancing inclusive practices in education, health, and social context. Approximately 25 per cent of 
all students in the disability studies programme are persons with a disability. Students with disability 
are supported to access the curriculum through sign language, software applications for those who 
are blind, and personal learning support. In 2019, there are more than 100 students in the programme.

Harsha Kathard
Harsha.Kathard@uct.ac.za – www.uct.ac.za

Problems Targeted
The higher education curriculum often does not pre-
pare the future professional workforce for disability 
inclusive practices.

Solution, Innovation, and Impact
The curriculum of Inclusion for Social Justice (ISJ) ex-
tends the disability inclusive focus from the disability 
studies programme into higher education curricula as 
well to prepare the workforce for disability inclusive 
practices. In addition, the ISJ project focuses on 
student mental health and well-being.

There are three different postgraduate pro-
grammes. The Diploma students learn about diversity 
and disability and their integration into sustainability 
goals. They also study tools to monitor disability 
inclusion in society. The Masters studies consist of 
primary research into inclusive practices regarding 
topics in education, health, and family and social 
support systems, followed by a dissertation. PhD 
candidates complete their studies by working on a 
part-time basis as practitioners, mostly in the public 
health, education, or NGO sectors.

UCT also offers courses for students who would 
not typically have an opportunity to attend university 
due to poor prior access to education. These stu-
dents gain access to the programme through recogni-
tion of prior learning.

Funding, Outlook, and Transferability
The programme team raised funds through research 
grants and fundraising initiatives. The programmes 
are further sustained by tuition fees and have an 
annual budget of $850,000.

The ISJ has potential to influence the other 
28,000 UCT students and the more than 1,200 
university staff. On a national level, ISJ has influenced 
early childhood and higher education policies.

Through the programme there has been in-
creased awareness not only among policy makers but 
also in rural areas, mostly due to the RPL courses, 
which provide opportunities for marginalized groups 
of the population.

FACTS & FIGURES Start: 2012

• In 2019, 25 per cent enrolled in the 
 disabilities studies programmes are persons 
with  disabilities.

• In 2019, 27 students are attending the 
 programme’s recognition of prior learning 
course.

“We need as much research on disability 
as possible for evidence-based advocacy 
for our future.”

Vic McKinney, a 2018 graduate

The university 
offers three 

different 
postgraduate 
programmes.

mailto:Harsha.Kathard@uct.ac.za
http://www.uct.ac.za
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Providing Inclusive Education in camps 
for internally displaced persons
SOUTH SUDAN / LIGHT FOR THE WORLD – IDP PROGRAMME

Light for the World (LFTW), a global disability and development NGO based in Austria, launched a 
project in South Sudan in 2014 to make education accessible to children with disabilities in camps for 
internally displaced persons (IDPs). The project provides training to teachers in the camps, supports 
children with disabilities and their families, and offers training to relief workers to identify disabilities 
and make their wider emergency response services more inclusive. As of 2019, LFTW is working in 
three camps in South Sudan in partnership with 16 relief organizations and NGOs.

Tom Kingsley
t.kingsley@light-for-the-world.org – www.light-for-the-world.org

Problems Targeted
Children with disabilities living in IDP camps are 
generally excluded from most health and education 
services due to a lack of trained professionals.

Solution, Innovation, and Impact
LFTW works with local and international partners 
to build the capacity of existing education staff and 
systems in IDP camps to be inclusive. In partnership 
with local DPOs, teachers in IDP camps are trained in 
Inclusive Education and classroom management as 
well as in key skills, such as Braille and sign language. 
The training lasts 15 days and is followed by three 
months of on-the-job training. As of the end of 2019, 
97 teachers working in IDP camps had been trained.

A key focus of the project is identifying children 
with disabilities to support their access to rehabilita-
tion and education services. Volunteers and service 
providers in the camps are trained to identify chil-
dren with disabilities. The project provides adapted 
learning materials and assistive devices to children as 
needed, such as Braille materials and white canes. It 
can also organize medical referrals, as necessary.

In 2019, LFTW was supporting 280 children in 
three camps. The project has influenced the Ministry 
of Education and the United Nations Children’s Fund 
(UNICEF) to ensure that their emergency education 
initiatives are delivered using inclusive methods.

Funding, Outlook, and Transferability
The project is funded by a grant from the Nando and 
Elsa Peretti Foundation, based in Italy.

The project began in the Mahad camp, close to 
Juba, in South Sudan, and in 2019 it has been extend-
ed to two additional camps. Key to the successful 
replication of the programme is involvement of all 
relevant stakeholders in an IDP camp.

LFTW has developed a manual on Inclusive 
Education that it uses to train other organizations to 
train their teachers.

FACTS & FIGURES Start: 2014

• In 2019, the programme supported the edu-
cation of 280 children with disabilities.

• As of the end of 2019, 97 teachers working 
in IDP camps had been trained.

“The programme demonstrates hope 
and fosters inclusion for a generation 
separated by conflict.”

Sander Schot, Programme Manager

The project provides adapted learning materials and as-
sistive devices to children as needed, such as Braille materi-
als and white canes.

http://t.kingsley@light-for-the-world.org
http://www.light-for-the-world.org


116

Free online training for professionals 
on applying accessibility guidelines
SPAIN / FUNDACIÓN ONCE

Fundación ONCE, a leading Spanish foundation with a focus on disabilities, has created open and ac-
cessible online training courses for professionals and service providers working in a variety of sectors. 
Participants learn the importance of Universal Design and how to apply accessibility in their particular 
profession. Since the project was created in 2016, over 800 students have completed courses.

Natali González-Villariny
ngonzalez@fundaciononce.es – www.fundaciononce.es

Problems Targeted
There is a widespread lack of knowledge about how 
to apply accessibility guidelines among professionals 
in many fields of work.

Solution, Innovation, and Impact
The free online training covers the legal implications 
of a lack of accessibility, and the economic and social 
importance of accessible technology. It also teaches 
professionals and future professionals how to apply 
accessibility guidelines and technology within each of 
the professions.

Each course consists of learning materials 
such as study texts, self-assessment tests, videos 
with subtitles and Spanish sign language, practical 
exercises, and forums to connect with teachers. 
The course content was developed by accessibility 
experts with disabilities, many of whom also feature in 
the educational videos.

The online platform is compliant with WCAG 2.1 
AA level of web accessibility, and is hosted by Uni-
versidad Nacional de Educación a Distancia (Spanish 
National Distance Education University, UNED). UNED 
also provides consultancy on creation of open and 
accessible e-learning materials, and provides support 
to enrolled students on the forum. At launch in 2016, 
the programme offered one course, but it has grown 
to seven by 2019. Most students come from Spain, 
with 20 per cent coming from other countries, mostly 
in Latin America.

Funding, Outlook, and Transferability
The platform is co-financed, with half coming from the 
Royal Board on Disability of the Spanish Ministry of 
Health and half from Fundación ONCE.

The courses are free to undertake. Optionally, 
students can pay €15 for a certificate of completion 
and €40 to receive an academic credit, which counts 
towards their university qualification.

Fundación ONCE plans to increase the number of 
courses available in the coming years, with inclusive 
customer service being added in 2019 and accessible 
tourism in 2020. It also hopes that actions can be 
implemented with the Spanish Government to ensure 
that civil servants and company employees undertake 
the courses.

The courses have been designed so that they can 
be reproduced by other organizations.

FACTS & FIGURES Start: 2016

• Between 2016 and 2018, 5,727 people have 
enrolled in the courses.

• 20 per cent of students come from countries 
outside of Spain, mainly in Latin America.

“I will soon be president of a building 
cooperative that is building 21 homes 
and we want to make them accessible.”

Student from the Accessible Home course

Each course consists of learning materials such as study 
texts, self-assessment tests, videos with subtitles, and Span-
ish sign language 

mailto:ngonzalez@fundaciononce.es
http://www.fundaciononce.es
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A tool to teach blind children how to 
read and write by using Braille
SPAIN / FUNDACIÓN ONCE – BRAITICO

In 2014 Fundación ONCE, a leading foundation based in Madrid, launched a free education model 
called Braitico for children who are blind or have low vision. The programme uses an accessible app 
along with a combination of learning tools, such as stories and games, to teach Braille to students with 
and without blindness. Braitico uses a step-by-step approach right from infancy up to 12 years.

Ana Isabel Ruiz Lopez
airl@once.es – www.once.es

Problems Targeted
Even though students with blindness or low vision 
in Spain study in mainstream schools, most of them 
cannot cope with the curriculum due to the lack of 
accessible material.

Solution, Innovation, and Impact
Braitico teaches children the use of Braille in a fun 
and simple way and consists of four modules divided 
by age, from birth to the end of primary education 
(0–12 years).

The training is performed by one of ONCE’s 23 
Specific Educational Support Teams based through-
out Spain. Each module contains instructions for 
teachers and different activities depending on the lit-
eracy age. The first module works to develop literacy 
skills before the student begins to use Braille. Teach-
ers and professionals who work with blind children 
aged 0–2 use this module to promote the children’s 
interest in everything around them. The second 
module, for children aged 2–5, includes pre-reading 
and pre-writing in Braille. The third module is for 
children aged 5–8, during which time they learn how 
to read and write Braille and decode the symbols. The 
final and fourth module of Braitico aims to strengthen 
the effectiveness of literacy once the children have 
learned to read and write.

Between 2017 and 2019, 106 children have used 
Braitico.

Funding, Outlook, and Transferability
Braitico was developed by the Fundación ONCE staff 
with sponsorship by the Spanish Braille Commission. 
Going forward, the foundation aims to train more 
teachers on how to use the modules and to spread 
the programme across Latin America. It also hopes 
to develop the programme for students who are both 
deaf and –blind, and to translate it into other official 
languages of the Spanish state, which include Cata-
lan, Galician, and Basque.

The ultimate objective of Fundación ONCE is that 
Braitico becomes a fundamental tool for all teachers 
in Spain who have blind students in their classrooms.

FACTS & FIGURES Start: 2014

• In addition to training 106 children out of 
its 1,600 potential users, ONCE has trained 
more than 400 teachers between 2017 and 
2019.

• In 2019, ONCE is providing Braitico materi-
als to the 23 Special Educational Support 
Teams throughout Spain.

“The children books allow me to 
teach letters to the entire class.  
This helps me to create a mental 
map of the dots to read and write.”

A Braitico teacher

Braitico teaches children the use of Braille in a fun and sim-
ple way according to their age.

mailto:airl@once.es
http://www.once.es
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Noise-free school model inclusive of 
students with hearing impairments
SPAIN / FUNDACIÓN DALES LA PALABRA – TRES OLIVOS SCHOOL IN MADRID

The Fundación Dales la Palabra is driven by parents and educational professionals working for the 
co-education of hearing-impaired children. In 2001 it established the Tres Olivos School in Madrid, 
offering Inclusive Education to students with and without hearing impairments from early childhood 
to high school and through to vocational training. Approximately 10 per cent of the 1,100 pupils have a 
hearing impairment, and tailored support is provided to these students and their families.

Adoración Juárez Sánchez
ajuarez@colegiotresolivos.org – https://colegiotresolivos.org

Problems Targeted
Students with hearing impairments face communica-
tion barriers throughout their education because of 
noisy environments, untrained staff, lack of assistive 
technology, and attitudinal barriers.

Solution, Innovation, and Impact
Tres Olivos School promotes a ‘noise-free’ environ-
ment, so that speech remains intelligible to its stu-
dents with hearing impairments. Classrooms are built 
with sound-absorbing materials and equipped with 
sound-level meters that indicate when the ambient 
noise has exceeded an acceptable level of decibels. 
Moreover, there is sign language support available. All 
teachers and staff at Tres Olivos are trained to teach 
and work with students with hearing impairments.

A speech therapy team provides tailored support 
to students and their families. In addition, two deaf 
teachers who work at the school run weekly work-
shops on deafness for hearing families.

Established in 2001, Tres Olivos initially offered 
only primary education, and in 2009 it introduced 
early childhood education (up to three years old), a 
high school programme, and vocational training (in 
pharmacy and computer science).

Funding, Outlook, and Transferability
Tres Olivos is mostly financed by the Ministry of 
Education of the Community of Madrid. Fundación 

Dales la Palabra also receives donations, which it puts 
towards the school.

The Tres Olivos model for Inclusive Education is 
being adapted to the Moroccan educational system 
for replication in Casablanca. The school’s teaching 
team further shares the practice by training others in 
Inclusive Education, both in Spain and abroad (such 
as in Argentina, Brazil, and Peru in 2019).

The foundation has also created a Master’s 
degree in augmentative and alternative communica-
tion systems, in collaboration with the Universidad 
Española a Distancia. In 2020, Fundación Dales 
la Palabra will sign a Permanent Teacher Training 
Agreement with Spain’s Ministry of Education and will 
continue to develop MINIMO – a mobile app offering 
auditory training to people who use hearing aids or 
cochlear implants – with support of the Vodafone 
Foundation.

FACTS & FIGURES Start: 2001

• The school employs 98 teachers, including 
speech therapists and deaf teachers.

• To date, 200+ students with hearing impair-
ments have completed their studies.

“Thanks to the Tres Olivos project, 
I enable deaf students to develop 
all their capacities.”

Maria Dolores Bermejo, teacher at Tres Olivos

Teachers and staff at Tres Olivos are trained to teach and 
work with students with hearing impairments in an ‘noise-
free’ environment.

mailto:ajuarez@colegiotresolivos.org
https://colegiotresolivos.org
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Community-based inclusive development 
promoting Inclusive Education
TANZANIA / MADRASA EARLY CHILDHOOD PROGRAMME-ZANZIBAR

In 2014, the Tanzanian NGO Madrasa Early Childhood Programme-Zanzibar (MECP-Z) in cooperation 
with the Norwegian Association for Disabled launched a project to improve enrolment of children with 
disabilities in pre-primary and primary schools. It focuses on the training of teachers in inclusive meth-
ods and intervention, as well as on fostering greater community awareness by working with parents 
and administrators. The project has been implemented in three of Zanzibar’s eleven districts, and in 
2018 more than 4,300 children with disabilities were enrolled.

Khamis Said
khamis.said@akfea.org – https://bg.ac.rs/en

Problems Targeted
Due to cultural traditions and stigma, children with 
disabilities in Tanzania are often hidden from society 
by their families.

Solution, Innovation, and Impact
Targeting children from zero to eight years, the 
programme started with a door-to-door campaign to 
engage parents in discussions about Inclusive Educa-
tion and to provide information about health services 
available for children with disabilities. Local disabled 
persons’ organizations (DPOs) provided input to the 
programme’s design.

The model includes a teacher-training programme 
on early childhood development designed especially 
for children with disabilities, with a focus on play-
based teaching. In addition, the programme covers 
three other aspects of disability for teachers: identifi-
cation, intervention, and referral.

The trainings take place over two days of courses 
for each module, which are then introduced to pilot 
schools.

Children with disabilities attend pre- and primary 
schools together with children without disabilities. 
Sign language interpreters and special visual learning 
materials facilitate inclusion.

In 2018, 876 children with disabilities were en-
rolled in pre- primary education.

Funding, Outlook, and Transferability
The project receives funding from international NGOs 
and corporate social responsibility grants. Between 
2016 and 2019, the organization has received $1.5 
million for its community-based work.

MECP-Z wants to scale the programme to all 
eleven districts of Zanzibar with the support of local 
DPOs and local governments. Common evaluations 
from similar programmes implemented in Zambia and 
Malawi will further improve the programme’s design. 
As an outcome of the work done by MECP-Z, com-
munity-based inclusive development is now a part of 
Zanzibar’s new disability policy, and the organization 
is advocating for a special unit dealing with Inclusive 
Education within the Ministry of Education.

FACTS & FIGURES Start: 2014

• In 2018, the project was implemented at 
eight schools with 170 teachers trained.

• Between 2016 and 2018, 2,626 children with 
disabilities enrolled in pre-primary school.

“Through this in-service training we 
see that we can help every child.”

A female participant in the training project

Pre-primary teachers being trained in Inclusive Education.

mailto:khamis.said@akfea.org
https://bg.ac.rs/en
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Inclusive Education teacher-training 
modules in university courses
TANZANIA / STATE UNIVERSITY OF ZANZIBAR – TEACHER TRAININGS

In 2016, the Zanzibar Inclusive Education and Life Skills Unit and the Zanzibar department of Teacher 
Education worked with the Enabling Education Network (EENET) of the UK to improve inclusive teach-
ing methods in schools. Seven training modules were developed by EENET, reviewed by the Zanzibar 
stakeholders and tested in eight pilot schools. Between 2016 and 2019 all 170 teachers in the eight 
pilot schools were trained using the seven modules.

Said Juma
said.juma@suza.ac.tz

Problems Targeted
In Zanzibar, there is a shortage of teachers equipped 
with skills to teach children with disabilities, which 
often leads to a high drop-out rate or no access to 
education.

Solution, Innovation, and Impact
Teacher training in Inclusive Education for pre-service 
teachers is an addition to the standard university 
course offerings and is free of charge.

The programme consists of the following steps. 
First, the training modules were developed for teach-
ers. Second, principal trainers undertake the training 
(train the trainer model). Third, the principal train-
ers deliver the training to teachers in the selected 
schools. Fourth, the teachers in the selected schools’ 
practice what they have learned and finally implement 
the new teaching practice in their classrooms.

The formation of school inclusion teams (teach-
ers, students with disabilities, and school administra-
tors) helps with addressing practicalities in the daily 
routine. Further, teachers learn how to bring out-of-
school children back into the learning environment, 
how to determine their learning needs, and how to 
create individual education plans. Moreover, teachers 
are trained asl Inclusive Education coordinators, and 
how to promote active learning in the classroom. The 
teaching takes place at local teacher centres and 
involves pupils with disabilities as role models. The 
training is followed-up with a practice training and then 
actual implementation in eight selected schools, with a 
total of about 12,000 pupils.

By the end of 2019, 186 dropouts have returned to 
school after their schools included Inclusive Education.

Funding, Outlook, and Transferability
The teacher-training project had a budget of 
$64,000, funded by the Norwegian Association of 
Disabled. The Ministry of Education and Vocational 
Training provided the project with human resources 
and training venues.

The project in 2019 does not have funding to 
scale-up throughout Zanzibar, and thus cannot yet be 
replicated. However, the university is currently seek-
ing additional grants and hopes to expand the training 
to more public and private schools, reaching at least 
30 schools per year.

FACTS & FIGURES Start: 2016

• Between 2016 and 2018, two facilitators train-
ed 70 trainers, who then taught 170 teachers.

• The project is currently implemented in eight 
schools.

“Now we see that we can help 
every child learn!”

A female participant in the training project

Principal trainers deliver the training to teachers in selected 
schools.

mailto:said.juma@suza.ac.tz
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Volunteer-based distance learning platform 
for people with visual impairments
TURKEY / ENGELSIZ ERISIM DERNEĞI – ONLINE LEARNING PLATFORM

The Association of Barrier-Free Access (ABFA, known as Engelsiz Erisim Derneği in Turkish) is an 
NGO based in Istanbul working to remove social and physical barriers that prevent people with disabil-
ities from living an independent and integrated life. ABFA has developed a barrier-free online learning 
platform offering courses to people with visual impairments according to the users’ needs and inter-
ests, with the overarching aim of improving their independent living skills. Since 2016, the platform has 
been used by more than 70 learners per week.

Sevda Yilmaz
sevdabozbey@gmail.com – www.dunyayaseslen.com

Problems Targeted
People with visual impairments often face difficul-
ties accessing in-person educational opportunities 
because they cannot travel easily, especially those 
living in rural areas.

Solution, Innovation, and Impact
The ABFA started offering Turkish-language online 
learning courses in 2014. Up to seven different 
classes are taught daily using TeamTalk, a free voice 
chat room, which can be easily accessed through a 
computer or mobile device.

The courses are prepared and conducted on a 
voluntary basis by twenty visually impaired instruc-
tors, who are also members of the association. Each 
class is attended by at least ten people, and all are 
recorded and uploaded to the online platform so that 
they can be accessed at any time.

Most of the visually impaired participants live in 
rural areas without much support. Through the cours-
es they increase their knowledge and skills in using 
computers, mobile devices, and other technologies, 
and gain access to art and literature.

New courses are added based on the expressed 
needs and interests of the users, which are surveyed 
annually. The subjects on offer until 2019 have includ-
ed: independent living skills, digital skills, assistive 
technologies, disability rights, art, and music.

Funding, Outlook, and Transferability
The model requires little funding since all instructors 
are volunteers and only basic computer equipment 
is needed. The courses are both prepared and con-
ducted by the instructors at home, and the platform’s 
website is sponsored by a web hosting provider called 
Doruknet. The platform is therefore both easily scala-
ble and replicable in other countries and languages.

Moving forward, the AFBA plans to expand its 
course offering by recruiting volunteer instructors 
from outside the association to teach additional 
subjects. By securing funding, the association will be 
able to offer a financial incentive to motivate more 
instructors.

The organization also intends to work with univer-
sities to use its barrier-free distance learning model 
to make traditional instruction and learning practices 
accessible to people with visual impairments.

FACTS & FIGURES Start: 2014

• Since 2016, more than 70 learners per week 
have used the distance learning platform.

• At least ten people attend each online class.

“Thanks to this programme, I had  
the chance to share our experiences 
with many friends from various 
 regions of Turkey.”

A programme participant

Independent living skills, digital skills, art, music – and a lot more, 
including makeup courses – are taught.

mailto:sevdabozbey@gmail.com
http://www.dunyayaseslen.com
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Full-range services in Inclusive 
Education and job readiness
UNITED ARAB EMIRATES / MANZIL CENTER – PRIDE PROGRAMME

The Manzil Center is a non-profit organization focused on Inclusive Education and employment based 
in the Emirate of Sharjah in the United Arab Emirates (UAE). It has developed the PRIDE (People 
Receiving Independence and Dignity through Empowerment) programme, offering education pro-
grammes, vocational training, and employment services to children and young people with disabilities. 
Between 2016 and 2019, 450 young people went through the PRIDE programme.

Ayesha Saeed Husaini
management@manzil.ae – www.manzil.ae

Problems Targeted
In the United Arab Emirates, the needs of people 
with disabilities in education and employment are not 
being met as the right, professionals, practices and 
policies are not in place to support them.

Solution, Innovation, and Impact
The PRIDE programme covers all of Manzil’s educa-
tion and training programmes, ranging from pre-ed-
ucation (for children aged 4 and up) to vocational 
training and employment programmes (for students 
aged 14 and over).

Placement in one of Manzil’s programmes is sup-
ported by an assessment by a multidisciplinary team, 
including special educators, facilitators, therapists, 
and job coaches. Students can either attend Manzil’s 
education centre on a full-time basis or attend individ-
ual programmes part-time. All full-time students spend 
at least one day a week in a mainstream school.

Students in Manzil’s employment programmes 
undergo an assessment to identify whether they are 
job ready or require further skills training. If job ready, 
candidates’ profiles are matched with the appropriate 
job opportunities. For the others, the assessment pro-
cess recommends appropriate training, and they can 
enrol in Manzil’s pre-vocation or vocational training 
programmes. Some 72 per cent of job offers received 
by employment programme graduates have resulted 
in permanent employment. Once in employment, a 

job coach accompanies the employee for the initial 
onboarding.

Funding, Outlook, and Transferability
Manzil is partially funded by student fees, with full-
time students paying approximately $10,000 annually. 
Fees are 40 per cent subsidized, with sponsorships 
from organizations and individuals bridging the gap. 
To ensure sustainability, Manzil is planning to offer 
paid consultancy services in the future.

Manzil will continue its partnership with the 
Emirates NBD banking group on the Together 
Limitless Careers Network, started in 2016 and which 
promotes workplace inclusion based on the PRIDE 
programme philosophy.

Manzil has signed memorandums of understand-
ing with the Ministry of Education and the Ajman 
Chamber of Commerce to share its expertise, and 
also plans to replicate elements of the PRIDE pro-
gramme within and outside the UAE.

FACTS & FIGURES Start: 2005

• Between 2016 and 2019, 1,640 education 
professionals were trained in inclusive teach-
ing techniques and classroom management.

“Manzil is the wind beneath its stu-
dents’ wings, helping them to reach 
their destination.”

Wayne Jones, Partner,  
Clyde & Co LLP, a Manzil partner

Students undergo an assessment to identify whether they are 
ready for the labour market or require further skills training.

See corresponding Life Story on page 131.

mailto:management@manzil.ae
http://www.manzil.ae
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Three-step transition to professional life 
for young people with learning disabilities
UNITED KINGDOM / ENABLE SCOTLAND – STEPPING UP

ENABLE Scotland, a national NGO based in Scotland, focusses on the support of persons with learn-
ing disabilities. In 2009, it launched Stepping Up – an inclusive curriculum programme that works in 
eight regions of Scotland. Stepping Up offers an alternative curriculum to support students to develop 
skills and confidence for a better transition either to higher education or employment. From 2009 to 
2019, it has worked with more than 2,000 young people with learning disabilities across Scotland.

Jamie Rutherford
jamie.rutherford@enable.org.uk – www.enable.org.uk

Problems Targeted
Due to the lack of an inclusive curriculum in Scotland, 
young people with learning disabilities between ages 
14 and 19 face challenges when transitioning into 
adult life and are not offered the same opportunities 
as their mainstream peers.

Solution, Innovation, and Impact
The Stepping Up programme is an initiative for the 
transitional education of young people with learning 
disabilities in Scotland, employing a three-stage model.

Life after School (targeted at pupils aged 14 to 
15) is a school-based learning course to introduce the 
concepts of employment and to create an environment 
that fosters a motivation to work. Make the Move (for 
students aged 16 to 17) is stage two of the model 
where the participants work with a transition coordina-
tor for two years (until the end of school) who supports 
young people towards paid employment. In Aftercare, 
the third stage, participants get extra support to 
ensure a smooth transition to their professional life. 
Transition coordinators are the primary point of con-
tact within each school, engaging with the students, 
their families, teachers, and employers.

The programme aims to offer students a more 
comprehensive curriculum than what is usually 
provided in schools, exploring all the options available 
to them. An impressive 98 per cent finish the pro-

gramme and either continue to higher education or 
start working. To date, 434 young people have gone 
into paid work and 287 have started training pro-
grammes, such as apprenticeships.

Funding, Outlook, and Transferability
Stepping Up has a yearly budget of €300,000, which 
as of 2019 comes from Our Future Now, a national 
government fund to support young people to fulfil 
their potential. It has also secured individual grants 
from local authorities and schools to expand the 
programme in their areas.

Since 2009, the programme has expanded to 
new areas of Scotland and is available in more than 
70 cities. By 2019, ENABLE Scotland have now de-
vised a model supporting young people in rural areas 
of Scotland. The growth of the project has proven its 
replicability, based on the principles of being embed-
ded within the school curriculum.

FACTS & FIGURES Start: 2009

• From 2009 to 2019, Stepping Up has 
worked with 70+ schools across Scotland.

“Emma knows how to interact 
well with our pupils, and she 
demonstrates a great understand-
ing of their needs.”

Suzanne Morris, Head of Caldervale High School

In After-
care, the 

third-stage, 
participants 

get extra 
support 

to ensure 
a smooth 

transition to 
their profes-

sional life.

mailto:jamie.rutherford@enable.org.uk
http://www.enable.org.uk
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Person-centred transition programme 
for students to post-school life
UNITED STATES / HOUSTON COMMUNITY COLLEGE – VAST ACADEMY

VAST (Vocational Advancement and Skills Training) Academy, a department of Houston Community 
College (HCC) in the US state of Texas, gives students with intellectual and developmental disabilities 
the option of continuing their education after high school through a comprehensive post-secondary 
transition programme. Through this person-centred programme, students can gain credentials, voca-
tional skills, and employment assistance as part of their transition to post-school life. Since its found-
ing in 1990, VAST Academy has catered to more than 4,000 students.

Susan Moraska
sue.moraska@hccs.edu – www.hccs.edu

Problems Targeted
Most students with intellectual and developmental 
disabilities in the US leave high school with few skills 
for employment and few options to attend college.

Solution, Innovation, and Impact
VAST Academy offers a post-secondary transition 
programme enabling students aged 18 to 25 to move 
into jobs or to further their education. It was one of 
the first institutions in the United States to offer inclu-
sive continuing education to students with intellectual 
and developmental disabilities.

Opportunities include vocational certificates (e.g., 
to work in the retail industry) and career-readiness 
credentials, such as the two-year Occupational Skills 
Career Readiness Certificate. Some students concur-
rently pursue a career while enrolling in college credit 
courses at HCC.A complementary person-centred 
support service offers mentoring and tutoring, career 
counselling, and self-advocacy training. VAST also 
offers employment and internship placement assis-
tance.

The Academy reports a 75 per cent successful 
completion rate for its two-year Occupational Skills 
Career Readiness Certificate and a 70 per cent em-
ployment success rate. In addition, between 15 to 20 
per cent of its graduates transition to college credit 
programmes.

Funding, Outlook, and Transferability
VAST Academy has an annual operating cost of 
$730,000, half of which is financed by tuition reve-
nues. The Academy also receives state funding and 
foundation grants.

HCC has shared VAST’s post-secondary tran-
sition programme as a good practice with other 
colleges, and has received national recognition.

VAST will implement a peer mentor model, pro-
vide enhanced support for students transitioning to 
college credit programmes, and create more path-
ways to continuing education and workforce training 
programmes.

FACTS & FIGURES Start: 1990

• The programme has catered to 4,000+ 
students since 1990.

• Some 200+ students enrol annually.

• The Academy boasts a 70 per cent employ-
ment success rate.

“The HCC VAST Academy was 
the push I needed to achieve my 
Associates Degree.”

Tiffany Grady, HCC alumna

The proud graduates of the Houston Community College, 
VAST Academy, Class of 2018. 

mailto:sue.moraska@hccs.edu
http://www.hccs.edu
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Postgraduate studies in 
disability law and policy
UNITED STATES / SYRACUSE UNIVERSITY – DLPP

Syracuse University, based in the US state of New York, established the Disability Law and Policy 
 Program (DLPP) at its College of Law in order to recruit more students – with and without disabilities 
– to specialize in disability law. The courses at the College of Law include (US) Disability Law, Interna-
tional Human Rights, and Comparative Disability Law, among others. DLPP students may also work as 
interns during the summer or full-time for a semester at disability law-related offices.

Arlene Kanter
kantera@law.syr.edu – http://law.syr.edu/academics/centers-in-
stitutes/disability-law-and-policy-program

Problems Targeted
There are few opportunities for students with disabili-
ties to attend law school in the US and disability law is 
not often considered an established field of law.

Solution, Innovation, and Impact
The DLPP recruits students with and without disabil-
ities from the US and abroad, offering them the op-
portunity to specialize in the field of international and 
domestic disability law through coursework, curricular 
and extracurricular activities, and internships.

Students have the option of pursuing a JD (Juris 
Doctor, a post-graduate law degree), a LLM (Master 
in Laws), and a joint degree JD/MS (Master’s degree) 
in Law and Disability Studies, as well as a curricular 
programme in Disability Law and Policy, and to seek 
admission to practice law in the US.

A range of accessibility features such as cap-
tioning, sign language, text-to-speech software, etc. 
facilitates inclusion of students with various disa-
bilities. Through courses and externships, students 
gain experience representing clients and engaging in 
advocacy for policies, practices, and procedures that 
benefit persons with disabilities.

Starting in 2005 with just two students from the 
United States, the DLPP has since then enrolled more 
than 600 students from 15 countries.

Funding, Outlook, and Transferability
The primary source of funding is student tuition, as 
well as grants and alumni donations. Many students 

are scholarship recipients or participants in a Fel-
lowship Program developed with the Open Society 
Foundation as a funding partner.

The DLPP is an easily replicable model, as any 
law school can take steps to include disability law 
in their curriculum and to increase enrolment of 
students with disabilities. The DLPP faculty plans to 
increase the enrolment of students with disabilities, 
expand the programme offerings to include more 
internships, and offer more opportunities to study 
abroad.

In addition, the DLPP is seeking approval to 
begin a SJD programme (Doctor of Juridical Science, 
equivalent to a PhD in law) to increase the number of 
law professors with disabilities and with expertise in 
disability law both in the US and internationally.

FACTS & FIGURES Start: 2005

• In 2019, there are 70 law students with and 
without disabilities.

• Of the 268 students enrolled between 
2016 and 2019, 38 received a Certificate in 
Disability Studies and 17 also received the 
Curricular Program certificate.

“The DLPP has enriched my personal life 
and my career in disability rights.”

Carla Jeanette Villarreal Lopez, LLM, Class of 2018

Through courses and externships, students gain experience 
representing clients and engaging in advocacy work that bene-
fits persons with disabilities.

See corresponding Life Story on page 113.

mailto:kantera@law.syr.edu
http://law.syr.edu/academics/centers-institutes/disability-law-and-policy-program
http://law.syr.edu/academics/centers-institutes/disability-law-and-policy-program
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Tool to improve readability of texts built 
into mainstream apps and services
UNITED STATES / MICROSOFT CORPORATION – IMMERSIVE READER

Microsoft – the U.S.-based multinational technology company – has developed the Immersive Reader, 
a free tool using evidence-based techniques to increase the readability of text for students with and 
without disabilities, most notably for people with dyslexia, visual impairments, or autism. It uses inclu-
sive design and adjustable features, such as letter spacing, line focus, read aloud, and syllable breaks, 
thus allowing improved reading and text decoding, writing, and language learning. As of 2019, the 
Immersive Reader is used by more than 16 million people every month.

Mike Tholfsen, michtho@microsoft.com 
https://aka.ms/AllAboutImmersiveReader

Problems Targeted
People with disabilities such as dyslexia, visual 
impairments or autism can find it difficult to read and 
write due to problems identifying speech sounds or 
recognizing words.

Solution, Innovation, and Impact
The Immersive Reader can be personalized according 
to a wide range of individual needs. For example, 
users can reduce the effects of blurred vision by 
increasing line, letter and word spacing, or by using a 
line focus function; change the font and background 
colour; and display grammar markers for syllabifi-
cation and to identify parts of speech. In addition, 
the user can activate a picture dictionary to visually 
display the meaning of a word or use the built-in text-
to-speech function to hear words read out loud. Text 
translation is available in more than 60 languages, 
and the text-to-speech function is available in more 
than 40.

The tool was developed with literacy and dyslexia 
experts, speech pathologists and researchers, and 
tested in consultation with students with dyslexia, 
dysgraphia, vision impairments, and attention deficit 
hyperactivity disorder (ADHD).

The Immersive Reader is built into Microsoft 
products on web, PC, Mac, iOS and Android. Users 
of the immersive reader have grown from 100,000 in 
2016 to over 16 million by 2019.

Funding, Outlook, and Transferability
While the tool was originally created for students 
with dyslexia for use in the classroom, due to its 
inclusive design it is benefitting a range of people in 
and out of school, including those with ADHD, vision 
impairments, non-native speakers, and new readers. 
Microsoft has made the Immersive Reader available 
beyond its own products through a “Literacy as a Ser-
vice” approach, so that the tool can be added to any 
service or site to make text content more accessible, 
as well as to software developers for use in their own 
applications.

The company also intends to continue working 
with dyslexia researchers to integrate new techniques 
for acquiring reading skills into its products.

FACTS & FIGURES Start: 2015

• Translation is available in 60+ languages, 
text-to-speech in 40+ languages.

• Compatible with web, PC, Mac, iOS, and 
Android.

“I see better fluency and engagement, 
and the kids are assuming more 
ownership.”

Merlyne Graves, Washington, DC, educator

The Immersive Reader has, for example, a line focus function, 
changes the font and background colour, and can displasy 
grammar markers for syllabification.

mailto:michtho@microsoft.com
https://aka.ms/AllAboutImmersiveReader
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A two-year programme with proven 
success in labour market integration
UNITED STATES / TAFT COMMUNITY COLLEGE – TIL PROGRAMME

Taft Community College is a public institution located in Taft, California. It has developed the Transi-
tion to Independent Living (TIL) programme, which offers post-secondary education for adults over 18 
years with intellectual or developmental disabilities. The two-year programme provides independent 
living-skills training and work experience to increase participants’ functional, social, and career skills. 
The graduating class of 2018 consisted of 23 students, and 78 per cent found employment in the open 
labour market.

Sheri Shorn Bunk
shorn-bunk@taftcollege.edu – www.taftcollege.edu/til

Problems Targeted
Persons with intellectual disabilities often find it 
difficult to gain adequate employment due to a variety 
of issues including the lack of holistic education 
possibilities.

Solution, Innovation, and Impact
Taft Community College has been offering support 
and training for people with intellectual disabilities 
since 1995. The current curriculum focuses on inde-
pendent living skills that support access to employ-
ment, work-based communication skills, living in the 
community skills (such as housekeeping and cook-
ing), and problem solving. The programme curriculum 
and service models are consistently evaluated and 
modified to reflect best practices.

Taft is located in rural central California, and TIL 
students live on campus, for example, in the 32-dorm 
Center for Independent Living, built in 2012. Students 
work in organizations in the local area for six hours 
per week, in addition to participating in school and 
programme activities from 9 a.m. to 5 p.m., Monday 
through Friday.

In 2019, 52 students were enrolled; and in 2018, 
19 students worked for one of 14 local employers. On 
average, 88 per cent of TIL graduates receive a certif-
icate from Taft Community College for the completion 
of the two-year programme.

Further, the TIL programme tracks the progress 
of graduates for ten years through an annual survey, 
which helps to continuously improve the model.

Funding, Outlook, and Transferability
TIL is funded by the Regional Centers, a non-profit 
private corporation that contracts with the California 
Department of Developmental Services to provide 
or coordinate services and supports for people with 
developmental disabilities. Total cost of the two-year 
programme is roughly $85,000 per student.

TIL can be replicated and has already provided 
support for a non- profit organization in South Korea. 
Moreover, it provided the basic framework for the 
Pathway programme at the University of California 
Los Angeles and the Wayfinders programme at Fres-
no State University.

FACTS & FIGURES Start: 1995

• In 2019, there are 60 students attending the 
programme.

“They teach me how to be respon-
sible for myself without any of my 
parents’ guidance. It’s pretty cool!”

A TIL student freshman

Graduation day 
after two years of 

the Transition to 
Independent Living 

programme.

mailto:shorn-bunk@taftcollege.edu
http://www.taftcollege.edu/til
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A website offering instant 
captioning and translation
UNITED STATES / SPEECHGEAR – STREAMER

In 2018 SpeechGear, a US for-profit company specializing in instant translation, launched Streamer – a 
subscription-based website that captions speech to text in real-time and also offers an option to trans-
late sumultaneously into 117 languages. The service is especially useful for deaf students or those with 
other hearing impairments to help them follow conversations, lectures, and seminars in educational 
settings. As of 2019, Streamer has 30,000 users, mostly in the United States and Canada, with users 
also in Australia, the Middle East, and the United Kingdom.

Robert Palmquist
rpalmquist@speechgear.com – www.speechgear.info

Problems Targeted
Students who are deaf or hard of hearing have diffi-
culty following conversations, lectures, seminars, and 
other discussions, especially in educational settings.

Solution, Innovation, and Impact
Streamer is a website that provides instant captioning 
– including full punctuation – of spoken words, suita-
ble for use with speeches, conversations, classroom 
lectures, seminars, and webinars. The website also 
includes an option of translation into other languages, 
and allows the user to categorize statements or add 
notes to the live transcript. Users can set up a private 
and secure Streamer website for their own personal 
use or for a school, corporation or agency.

Streamer runs on any device that uses a browser 
to connect to the Internet. The typical classroom con-
figuration is for the speaker or teacher to use a wire-
less microphone, which is connected to a computer 
that is logged in to the Streamer website. Participants, 
such as students, log in to this virtual room to see the 
live captioning and adjust the language to their needs.

Many employees at SpeechGear, including the 
founder, are hard of hearing (HOH), and the compa-
ny’s testing and user focus groups include deaf and 
HOH persons. The website is currently used by a 
range of organizations and in many different settings, 
with education accounting for 37 per cent of sales 
across 300 schools.

Funding, Outlook, and Transferability
Streamer was originally self-funded and is growing 
through individual and subscription sales. It does not 
have any external investors.

As a cloud-based solution, the website has 
already proven the ease of replicating its model by 
gaining users in Australia, the Middle East, and the 
United Kingdom, along with being used by Speech-
Gear’s Bengali- and Hindi-speaking development 
teams.

In the future, SpeechGear wants the service to 
be available in other countries as part of nationwide 
Streamer licensing agreements, which will make the 
website free to use for anyone in that country.

FACTS & FIGURES Start: 2018

• Streamer has more than 1,000 private and 
secure captioning and translation rooms 
used by more than 30,000 people in over 
500 schools.

• 37 per cent of sales comes from education, 
the largest market for the service.

“It is so rewarding to see the  students’ 
reactions when they  realize their listening 
comprehension has just been boosted. “

Mike Massine, Classroom Consultant, Boulder, Colorado

A group of friends in a cafe converse via streamer devices.

mailto:rpalmquist@speechgear.com
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Accessible eBook library with over 
775,000 books in 47 languages
UNITED STATES / BENETECH – BOOKSHARE

In 2001 Benetech, a US non-profit organization supporting people with disabilities through software, 
launched Bookshare – a global accessible virtual library for people with print disabilities. Available na-
tionwide in the United States and in 87 other countries, Bookshare provides books and printed materials 
in five accessible formats, such as electronic Braille and DAISY synchronized text with audio, at a lower 
cost than traditional methods. As of 2019, Bookshare has over 775,000 accessible books available in 47 
languages and is free for US students with disabilities and many other people around the world.

Alana Laudone
alanal@benetech.org – www.bookshare.org

Problems Targeted
People who have reading barriers encounter signif-
icant difficulties accessing books and other printed 
publications due to the lack of accessible formats.

Solution, Innovation, and Impact
Benetech’s software platform renders books and oth-
er print materials into accessible digital formats, such 
as electronic Braille and highlighted text synchronized 
to audio. Users can apply for the service by providing 
proof of their disability signed by a qualified expert, 
and can then access the materials in a format that 
best suits their needs. Benetech’s technology and 
publishing partnerships reduce the delivery cost of an 
accessible book compared to traditional methods.

The organization works with 900 publishers 
and NGOs to improve the accessibility of eBooks 
and make them available to people with disabilities. 
Its community of user testers, staff and volunteers 
includes people with disabilities. It also contracts for 
book proofing with vendors who employ people with 
disabilities.

Benetech supported the World Blind Union to 
draft the international Marrakesh Treaty for the Blind. 
Additionally, the US Congress cited the availability of 
accessible digital books as justification to increase 
the budget for the national Education Technology, 
Media, and Materials Program in 2016 and 2017.

Funding, Outlook, and Transferability
The US Department of Education has awarded Bene-
tech three five-year contracts for the development 
and use of Bookshare by all eligible students with dis-
abilities in the United States. Bookshare also receives 
funding from private foundations, corporations and 
individual membership fees in developed countries.

Membership for eligible US students is free, while 
individuals from the US and other countries pay on a 
sliding scale up to $50 per year. In many developing 
countries membership is also free.

Benetech has scaled-up Bookshare across the 
world by establishing partnerships. Libraries globally 
can include Bookshare whereby users can access the 
collection that Bookshare has permission to share in 
that country.

FACTS & FIGURES Start: 2001

• As of 2019, over 700,000 Bookshare users 
across the world have collectively read over 
15 million books through the platform.

• Bookshare is used by 99 of the 100 largest 
school districts in the United States.

“Bookshare put me in my own world, 
and I found out that this is how 
everybody feels when they read.”

Emery Lower, sixth-grade student

Bookshare users can read using a tablet, smartphone, 
 computer, mp3 player, or assistive technology device.

mailto:alanal@benetech.org
http://www.bookshare.org
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Converting special schools into 
Inclusive Education centres
ZIMBABWE / CBM – CHRISTOFFEL-BLINDENMISSION

Christoffel-Blindenmission (CBM) is an international Christian development organization based in 
 Germany, working mainly in low income countries. In 2018, it began converting three special schools 
in the Zimbabwe towns of Gweru, Harare, and Kadoma into Inclusive Education centres, in partnership 
with the Jairos Jiri Association, the largest disability NGO in Zimbabwe. The centres teach children 
with physical, visual, and hearing disabilities together with children without disabilities from early child-
hood onwards. As of 2019, the centres teach 440 children with disabilities.

Dennis Hehr
dennis.hehr@cbm.de – www.cbm.de

Problems Targeted
Most schools in Zimbabwe are not equipped to teach 
students with disabilities and do not accept them, 
which often leads to a life of poverty.

Solution, Innovation, and Impact
Each Inclusive Education centre has a specific focus 
– physical, visual, or hearing impairments – and offers 
its students accessibility devices and features such 
as hearing aids, white canes, Braille machines, Braille 
learning materials, ramps, and handrails. Additionally, 
the centres offer support to teachers and also par-
ents, such as on issues of orientation and mobility.

The centres work independently but in close 
coordination with each other, and they employ a 
large number of people with disabilities as teachers 
and other staff members. The schools work primarily 
on the standard curriculum, but they also support 
vocational and life skills to help integrate students 
into employment or into higher education following 
graduation. By 2019, over 200 children have been 
integrated into mainstream secondary schools, 40 
into universities, and 80 into employment. The centres 
also serve as an education platform on inclusion for 
local governments, companies, and schools while 
working closely with the community.

The success of the project, along with CBM’s 
advocacy initiatives, has led to the Ministry of Primary 
and Secondary Education and a consortium of small 
foundations to begin drafting a national Inclusive 
Educational strategy.

Funding, Outlook, and Transferability
A consortium of small foundations supports the 
project, which has an annual cost of €180,000. The 
joint funding allows the foundations to make more 
effective use of their resources. The consortium also 
contributes to efficiency in administration for CBM, 
since reports need only be submitted to the consorti-
um and not to foundations individually.

Within CBM, the project is considered a model 
for Inclusive Education given its framework and 
multi stakeholder approach. The aim is for the three 
schools to become the leading centres for replicating 
the inclusive approach across the Zimbabwe school 
system, and for the project to reach 800 children with 
disabilities by 2021.

FACTS & FIGURES Start: 2018

• The three schools host a total of 440 
 children with disabilities.

• 210 children with disabilities have been inte-
grated into mainstream schools, 40 into uni-
versities, and 80 have entered employment.

“Every day we see that together we can 
achieve changes for more Inclusive Education.”

Deborah Tigere, CBM Project Manager and Country Director

The centres teach children with physical, visual, and hearing 
disabilities together with children without disabilities from 
early childhood onwards.

See corresponding Life Story on page 131.

mailto:dennis.hehr@cbm.de
http://www.cbm.de
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THE STORY OF FATIMA GU-
LAB (18), GRADUATE OF THE 
MANZIL PRIDE PROGRAMME

“As part of my 
training, I was given 
internship oppor-
tunities at various 
5-star hotels.”
United Arab Emirates

I am Fatima, a proud graduate 
of the Manzil Center. I joined 
Manzil in 2005 as a 5-year-old 
having been diagnosed with 
developmental delays and many 
behaviour issues.

At the age of 16, I joined the 
PRIDE vocational programme. As 
part of my training, I was given 
internship opportunities at var-
ious 5-star hotels. I was trained 
in different departments, such 
as the bakery, laundry, and food 
and beverage. These opportu-
nities were crucial in helping me 
develop my personality as well 
as to learn first-hand the appro-
priate social skills necessary 
to succeed in a work setting. In 
November 2018, I got a full-time 
job as a laundry attendant at the 
Bahi Ajman Palace Hotel. So my 
training under PRIDE helped me 
to successfully land a job even 
before I graduated in May 2019.
For more, see https://www.
instagram.com/p/BrhS0b-
Gg-P6/?igshid=r9teh4xnl5qq.

See also the Factsheet on 
the Manzil Center, page 
122.

Life Stories from United Arab 
Emirates, USA, and Zimbabwe

THE STORY OF ELLEN MAPURANGA (19), A STUDENT AT JAIROS JIRI GWERU 
NARAN CENTRE SCHOOL

“It enables deaf students to venture out there and 
mix with others who are not deaf.”
Gweru, Zimbabwe

I was born and grew up in Gokwe Nembudziya, in the Midlands prov-
ince of Zimbabwe. Since I was born deaf, I had never gone to school 
before. I came to the Jairos Jiri Gweru Naran Centre School for the 
deaf when I was 13 years old. Word reached my father through a 
social worker that there is a school for the deaf in Gweru. The pro-
gramme teaches learners with disabilities the life skills that enable 
them to fully function on an equal level with others in society.
I am currently enrolled in the vocational training programme, where 

I was trained in detergent making, floor polish production, hairdressing, sewing and 
garment construction, and culinary arts. What I like about this programme is that it 
enables deaf students to venture out there and mix with others who are not deaf. This is 
extremely important for us as we are not going to be living at the school forever. In order 
to expand my skillset, the school is currently in talks with the Midlands Hotel to attach 
me to a real work environment in order to sharpen my skills in culinary arts.

See also the Factsheet on the Jairos Jiri, page 130.

STORY OF TULEEN AL MASRI (12), USER OF AL HUSSEIN SOCIETY PROGRAMMES

“She now takes part in all the school’s activities, 
such as playing, studying, and communicating.”
Amman, Jordan

Tuleen Al Masri is a 12-year-old girl with a physical disability (congenital malformation plus 
osteoporosis) and currently a sixth-grader at a public school in Amman, Jordan. When she 
was five her father submitted an application for Tuleen to attend the Al Hussein Society 
(AHS) school. Her grades did not allow her to join in the first grade, but she was enrolled in a 
preschool skills class. One year later, she got a much better grade when she re-applied for 
the IQ test. Tuleen was extremely shy and didn’t know how to communicate with her class-
mates. When she first entered the preschool skills class, she used to take her sandwich and 
eat it without any company. But all that has changed. AHS runs classes that aim to empow-
er all personalities, helping them to share ideas and talk with each other. After AHS, Tuleen 
moved to a nearby public school and now takes part in all school activities, such as playing, 
studying, communicating, and much more – including with friends without disabilities. All the 
teachers, students, and classmates love her and are very cooperative.

See also the Factsheet on the Al Hussein Society, page 91.

https://www.instagram.com/p/BrhS0bGg-P6/?igshid=r9teh4xnl5qq.
https://www.instagram.com/p/BrhS0bGg-P6/?igshid=r9teh4xnl5qq.
https://www.instagram.com/p/BrhS0bGg-P6/?igshid=r9teh4xnl5qq.
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SECTION 4:

Zero Project–
Impact Transfer

10 participants
Which 10 participants have been selected  
in 2019–2020

Examples of success
Which participants of 2017–2018 and 2018–2019 are already 
 growing and scaling

Scaling and replicating 
innovations in Inclusive Education 
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“We want to enable the Zero Project Innovators 
to transfer the most impactful innovations to new 
places,” notes Martin Essl, Founder and Chairman of 
the Essl Foundation. And that sums up the goal of the 
Zero Project–Impact Transfer programme.

In 2017 the Essl Foundation joined forces with Ashoka 
to initiate the programme to internationalize the most 
innovative disability solutions for a barrier-free world. 
Last year Fundación Descubréme, from Chile, also 
joined this partnership.

How to join the programme
Since 2018, every year ten (in 2019 there were 11) 
projects are selected from among the many nom-
inations for the Zero Project Awards that have a 
proven impact model and the potential to scale their 
impact internationally. A premise, therefore, is that 
the project is an innovation that can be transferred to 
other regions, countries, or perhaps adapted for other 
disabilities. The organization must also be willing and 
able to do so, that is, replication must be part of its 
strategy. 

The Zero Project–Impact 
Transfer programme
A PARTNERSHIP OF THE ESSL FOUNDATION, FUNDACIÓN DESCÚBREME, AND ASHOKA 

From the hundreds of nominations for the annual Zero Project Awards, the most replicable initiatives 
are selected to participate in the Impact Transfer programme. Previously, 21 projects have been sup-
ported, with ten new ones joining this high-potential programme this year.

If these requirements are met, the selected projects 
go through a structured six-month programme to 
prepare for international replication, with five online 
webinar training sessions on: social entrepreneur-
ship, impact modelling, business modelling, replica-
tion strategies, and financing strategies. In addition, 
a ‘mentor’ is assigned to each project to help clarify 
the strategy for replication, to develop a replication 
plan, and to provide external expert input.

Selected projects also benefit from matchmaking 
opportunities with potential replication partners from 
across the Zero Project, Fundación Descúbreme, 
and Ashoka communities. For example, participants 
have the opportunity to present their projects in 
a dedicated session during the forthcoming Zero 
Project Conference in Vienna (19–21 February 2020). 
Additional opportunities are also provided at the 
Zero Project Latin America Conference in partner-
ship with Fundación Descúbreme in Santiago, Chile 
(June 2020). After the programme, follow-up support 
will help to implement the replication strategy, and 
the programme’s alumni community offers further 
options for networking and cooperation.

Ashoka as Impact Transfer experts
Impact Transfer is an initiative of Ashoka, the leading 
global community of social entrepreneurs and change 
makers. Worldwide, 3,700 social entrepreneurs in 
over 80 countries receive financial and non-financial 
support to replicate their impact in new geographies, 
in new contexts, in different ways, and through differ-
ent types of programmes. 

The Impact Transfer initiative facilitates the 
cross-border transfer of solutions that generate 
social impacts and makes them available where they 
are needed and demanded by local stakeholders.

“We want to enable the Zero  
Project Innovators to transfer 
the most impactful innovations 
to new places.”

Martin Essl, Founder and Chairman 
of the Essl Foundation
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Fundación Descúbreme as a new partner
Last year the Zero Project–Impact Transfer pro-
gramme welcomed Fundación Descúbreme as a new 
partner. The non-profit organization was founded in 
2010 to promote the full integration of people with 
cognitive disabilities in all areas of human develop-
ment. On a national level, the foundation is one of the 
main organizations that fosters the construction of an 
inclusive culture in Chile.
 
Internationally, Fundacíon Descúbreme has consul-
tative status with the United Nations Economic and 
Social Council on disability issues, is a member of 
the Association of People Supporting Employment 
First, the Spanish Association for Supported Employ-
ment, and Inclusion International. In 2017, Fundación 
Descúbreme was awarded by Zero Project as an 
Innovative Practice in inclusive employment.

According to Fundacíon Descúbreme, the Zero Pro-
ject–Impact Transfer programme is very appropriate 
for the current needs of its region. Maria Ignacia Rod-
riguez Espinoza is coordinator for strategic projects 
and a consultant to Fundación Descúbreme. As she 
notes, “We are not yet on the level of the developed 
countries, but the connections and access to informa-
tion that this programme has provided has helped us 
to implement what is necessary, and thus transform 
Chile into an inclusive country.”

“The connections and access to 
information that this programme has 
provided has helped us.”

Maria Ignacia Rodriguez Espinoza, 
Fundación Descúbreme

“Facing the digital changes brought about by Big Data 
is of particular interest to Descúbreme, as it offers 
many opportunities to overcome barriers,” adds Rod-
riguez Espinoza. “Although this technology is already 
being used in some European countries, it is not yet 
being transferred to the rest of the world.” 

To her, innovations such as Livox, which is participating 
in this year’s Zero Project–Impact Transfer programme, 
are a clear example of how information can be collect-
ed and used to improve people’s lives, especially those 
of people with disabilities. In June 2020, participants in 
the programme from Latin America, and other invited 
participants, will have the opportunity to present their 
projects at a conference in Chile. 

“We hope that all those who take part will benefit 
from the opportunity to share their project,” says 
Rodriguez Espinoza, “and that they will also be able to 
develop networks to grow and replicate the innova-
tions that help people with disabilities.”

The 2019 Zero Project–Impact Transfer participants at the Zero Project Conference.
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Association for  
Shared Learning ELA:

The One School for All 
programme

One School for All is the first whole school 
approach to Inclusive Education in Bul-
garia. Set up by the Association of Shared 
Learning ELA, an education-focused NGO 
based in Sofia, the two-year programme 
offers schools a structured and systemic 
approach in four key areas: school leader-
ship, teaching practices, partnership with 
parents, and child safety.

The programme costs a school in Bulgaria 
around €5,200, which covers eight training 
sessions, mentorship support, and printed 
materials. Not included are travel ex-
penses for trainers and mentors, which in 
Bulgaria amount to €1,300. One School for 
All has begun to be extended to another 
three countries – Romania, Greece, and 
Portugal – as part of an Erasmus+ project 
funded by the European Commission. The 
project includes a training for trainers as 
well as the translation and adaptation of 
a free e-learning course “Introduction to 
IE,” which was developed in the model 
programme. In addition, ELA is looking 
for new possibilities to cooperate with 
potential partners in other countries and 
is also seeking new funding opportunities 
to do so. 

The project’s existing scaling expertise 
and its potential application across the 
mainstream education system in many 
different countries are just some of the 
reasons it was selected for this year’s 
programme.

The potential of the 10 participants
This year’s participants in the Zero Project–Impact Transfer programme offer inspiring ideas to make 
education more inclusive worldwide. Improving access to assistive technology through computer labs 
in schools, a father creating an app to give his daughter a voice, a university diploma for students 
with intellectual disabilities. At the end of each description, the Impact Transfer-team summarizes the 
 potential that it sees for this participant (in green).

Amar Seva Sangam:

Early intervention through an app

In the Indian province of Tamil Nadu the NGO Amar Seva Sangam (ASSA) 
runs an Early Intervention Centre providing special education, physiotherapy, 
and other services to children below six years free of cost. To make this ser-
vice available in more distant regions, ASSA developed a training programme 
for community rehabilitation workers (CRWs) and an app to provide them 
with ongoing support – the Mobile Village Based Rehabilitation Initiative.

Following an initial assessment of the child by a rehabilitation specialist, 
treatment is then provided by a CRW. In addition to providing connectivity 
between the CRW and the specialist, the initiative serves to document the 
therapy and to track progress using standardized developmental tools em-
bedded in the app. Ideally, the frequency of visits by the specialist is reduced 
to once a month.

Improvements in the quality of support have been confirmed. Of the more 
than 1,700 caregivers who have been supported to date, 74 per cent re-
port reduced stress and 62 per cent report improved interaction with their 
children. There are now plans to extend the programme to other districts of 
Tamil Nadu as well as to other states of India. 

The Zero Project–Impact Transfer selection panel felt this programme was a 
great example of using technology to scale effectively and increase access 
to much needed services in rural areas.
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Nayi Disha Resource Centre:

Educating caregivers  
online and offline

Based in Hyderabad, India, the Nayi Disha Re-
source Centre is an NGO that supports families 
of children with intellectual and developmental 
disabilities. Its free online platform offers a 
directory of verified services and information as 
well as an online peer support community.

To also support caregivers with limited digital 
understanding, Nayi Disha has established a 
programme that uses common tools such as 
WhatsApp. And for people with no digital skills 
or no access to the Internet, the NGO has set 
up an offline programme, including workshops, 
support groups, and family events.

The online-platform receives between 600 and 
800 visits a day, mainly from parents across 
India. To support its expansion, Nayi Disha has 
started translating content into Telugu and 
Hindi. To replicate the offline model, the organ-
ization is working closely with parent support 
groups; and it has extended its programme to 
other cities, including Bangalore, Mumbai, and 
most recently Chennai. Furthermore, it aims to 
replicate the model in other developing coun-
tries that are positioned similarly to India.

The selection panel were particularly impressed 
with the different approaches taken to ensure 
that families with and without digital literacy 
and access could still get support. They felt this 
could be replicable in many different contexts.

Interview with Loic van Cutsem

“There are a lot of proven social 
 innovations out there!”

Social innovations are said to be more difficult to replicate 
than business ideas. Why?

Van Cutsem: One factor is that these entrepreneurs very 
often want to tackle local problems and do not necessarily 
intend to go global. And if they are willing, not all of them are 
equipped to do so. On the other hand, there is also a lack of 
infrastructure. Traditional enterprises benefit from business 
agencies, etc. We do not yet have a similar infrastructure for 
social innovation and we hope that the Zero Project–Impact 
Transfer programme will fill this gap. And then funding is 
definitely one of the key problems.

What are barriers for replication?
Van Cutsem: Not everything is replicable, and this is 

part of our work – to find out what can be replicated. In the 
inclusion and disability sector there are definitely what we 
call framework conditions, which differ from one country to 
another. But generally there are a lot of proven social innova-
tions out there. And many of them can be efficiently adapted 
and adopted in a new context.

So what are your criteria for transferable social innovation?
Van Cutsem: The first is that there should really be 

enough evidence in the country of origin that it is a proven 
model and that it works both in terms of impact and business. 
Second, it should be sufficiently standardised or documented 
so that partners in other countries can take it up. And third, 
there must of course be local demand and local partners who 
are prepared to replicate it.

And what is your advice for successful replication?
Van Cutsem: One, don’t replicate too soon. Also in our 

process, the first step is to make sure that they are ready, and 
if not, to identify where the gaps are and work on them before 
going any further. Two is that there exists a real mandate and 
the strategic willingness of the organization to pursue this 
strategy. Three is definitely about finding the right replication 
partners. Make sure that you define your criteria and that they 
fit well. And four is the question of funding. Ensure that there 
are enough financial resources available. It takes months or 
years to prepare, pilot, and then really replicate. 

Loic van Cutsem, from Ashoka Austria, directs 
the Zero Project–Impact Transfer programme, 
so he knows very well what social innovations 
need to become replicable.



138

Livox:

An alternative way to 
communicate

Due to a medical error, Clarinha 
Pereira was born with cerebral pal-
sy. As a consequence, she cannot 
walk and communicate verbally. To 
enable Clarinha to articulate her 
wishes and feelings, her father, 
Carlos, developed an app: Livox.

People who use the Livox app 
select virtual cards with pictures of 
objects, places, and even emotions 
and illustrated short phrases, which 
can be shown to others or read 
aloud. To adapt to individual needs, 
Livox uses intelligent algorithms 
and machine learning and can even 
be operated with the eyes by blink-
ing. To allow others to talk to the 
user, Livox can be voice-activated, 
using artificial intelligence technolo-
gy to help the user to answer. Livox 
also features a content creator that 
enables users to add communica-
tion cards with videos, pictures, and 
music. In this way, Livox can also 
be used by teachers to educate 
students with learning difficulties.

Livox has already been distributed 
in the Middle East and has been 
piloted in many countries. Currently, 
the app has more than 25,000 
users in 11 countries, is compatible 
with 25 languages, and is looking to 
expand to other geographies.

Livox’s existing international 
connections and the potential for 
making the software available in 
other languages meant the selec-
tion panel felt it had a strong base 
for further replication.

InABLE:

Technology labs for blind 
students

In Kenya, the US-based NGO inABLE has 
made it its goal to increase access to assistive 
technology for students who are blind or have 
low vision. 

inABLE equips specialist schools with all the 
necessary infrastructure, as well as with instruc-
tors to run the programme. Once installed, the 
computer assistive technology lab supports 
students to develop technological skills, from 
such basics as typing to more sophisticated 
qualifications such as Java programming. The 
NGO has also developed an assistive technolo-
gy computer curriculum for blind students aged 
6–20 years.

Since 2009, inABLE has established eight com-
puter assistive technology labs in six schools in 
Kenya. The plan is to replicate this model across 
Kenya’s 16 special schools for the blind as well 
as across other disabilities and developing 
countries.

The selection panel particularly highlighted the 
value of increasing access to technology, and 
the comprehensive support offered by inABLE 
when establishing the assistive technology labs 
in schools.

Universidad Andrés Bello:

Vocational training at university

In Chile, Universidad Andrés Bello (UAB) has developed 
a social and labour training programme for students with 
intellectual disabilities, which is fully hosted on the university 
campus. The Diploma in Working Skills is a three-year pro-
gramme for the development of employment skills in specific 
industries and also supports students in their transition to 
work. 

UAB started the programme in 2006 with 35 students in Santiago, and since then it 
has been extended to the university’s other campuses in Concepción and Viña del 
Mar. In addition, UAB has supported other universities to replicate the programme in 
Argentina, Mexico, and Spain, and it is looking to expand this replication further.

The selection panel were struck by the project’s clear impact, with a large num-
bers of graduates and a high employment rate after the programme, thus demon-
strating its effectiveness.

Credit: (c) inABLE.
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KVPS:

On the Verge of Adulthood

During the life phase from 13 to 25 years new issues become especially relevant, such as study, 
leisure time, social interaction, and employment. To support young people with intellectual 
disabilities and their families during this transitional phase, the Finnish Service Foundation for 
People with an Intellectual Disability (KVPS), based in Tampere, has developed the On the Verge 
of Adulthood programme.

The main goal of the programme is to create a personal action plan on such key topics as 
work, housing, relationships, social activity, and further study. In a second step, On the Verge of 
Adulthood provides the necessary support to carry out the transition. This involves not only the 
young people and their parents but also local municipalities, schools, and others. Thus, KVPS 
establishes a steering group in which all relevant stakeholders are represented. Families receive 
support at regular meetings as well as from peers and other service providers. Since its launch 
in 2013, On the Verge of Adulthood has been replicated in 35 municipalities. 

To support further replication, KVPS intends to train more professionals to follow the model and will further formalize its pro-
cesses. KVPS’s existing documentation of the tools used in the programme and the clear structure meant that the selection 
panel felt there was good potential for scaling their methodology.

Humanity & Inclusion Senegal:

Modelling full participation in education

To make mainstream schools more accessible, Humanity & Inclusion Senegal has created “Agir pour la 
Pleine Participation des enfants par handicapés l’education” (Promoting the Full Participation of Children 
with Disabilities in Education) – APPEHL for short. The programme works at multiple levels with individual 
children and families, with teachers and schools, and also in influencing policy regarding Inclusive Educa-
tion. For children and parents, APPEHL includes awareness-raising measures and training in how to deal 
with the impairment. For schools, learning materials are adapted and mainstream teachers are trained 
using the expertise of teachers in the specialist school system.

To date, more than 1,500 children have received assistance and 224 parents have been trained in deaf-
ness and sign language. In addition, 45 schools have been supported and the Inclusive Education training 
sessions have been delivered to over 2,000 teachers. As an international organization, Humanity & Inclu-
sion intervenes in various countries, with the goal of expanding the programme to other countries through 
a ‘train the trainers’ solution. As Humanity & Inclusion at an international level is present in many countries, 
the aim is to expand the programme in other countries as a train the trainer solution. 

The project’s impact on both Inclusive Education policy and practice and its commitment to co-creation 
of the programme with people with disabilities contributed to its selection.
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capito Mecklenburg-Vorpommern:

Inclusive ways to  
experience art

Information in museums is seldom accessible to peo-
ple with disabilities, and so capito Mecklenburg-Vor-
pommern, an Austrian–German NGO, together with 
the Staatliches Museum Schwerin (State Museum 
of the City of Schwerin) developed a training course 
for people with disabilities to conduct art tours. The 
training not only teaches art history but also teaches 
skills in communicating with different visitors and in 
handling difficult situations.

Since the project started in 2017, ten training work-
shops have taken place and seven trainees have been 
qualified as museum guides. More than 500 people 
have taken part in one of their 25 guided tours. 
In October 2019, relevant institutions in Germany 
agreed on a job description and training profile for 
people with disabilities as museum guides, and other 
countries and other museums have expressed great 
interest in the project. Capito MV therefore wants to 
expand the offer of training materials, especially in 
Easy Language formats and a read aloud function. In 
addition, the materials will be translated into addition-
al languages to support replication in other countries.

The selection panel were impressed with the ap-
proach to making education inclusive in the cultural 
sector, where it could easily be implemented in other 
museums, galleries, etc.

Manzil Center:

Inclusive Education and job 
readiness

Supporting children and young people with disabilities 
on their way to an independent and self-determined 
life is also the aim of the Manzil Center, based in 
Sharjah in the United Arab Emirates (UAE). Focused 
on Inclusive Education and employment, the NGO has 
developed the PRIDE programme. PRIDE stands for 
“People Receiving Independence and Dignity through 
Empowerment” and offers a wide range of services, 
including educational programmes, vocational train-
ing, integrative employment, and post-employment 
support.

The training programmes range from pre-education 
for children aged 4 and up to vocational training 
for students aged 14 and over. The employment 
programme ranges from job assessment and job 
placement to accompanying the onboarding process. 
Participants in the PRIDE programme can either 
attend the Manzil Educational Center on a full-time 
basis or take individual programmes on a part-time 
basis. The fee for full-time students is approximately 
$10,000 per year.

Manzil intends to further develop the PRIDE pro-
gramme and to replicate elements of the programme 
both inside and outside the UAE. 

The comprehensive programme offered by Manzil, 
and the diverse and effective partnerships they have 
developed to deliver it, made it a strong candidate for 
the Zero Project–Impact Transfer programme.

Credit: (c) Jasper Graetsch.
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With the ten new participants selected this year, there 
are now 31 projects from around the world that, as 
alumni of the Zero Project–Impact Transfer pro-
gramme, are working to make their social innovations 
accessible in other parts of the globe. And a number 
of them have already been successful. For example, 
last year we reported that capito Austria was working 
with Escola de Gente to establish their easy-language 
news service, called Top Easy, in Brazil. Another 
example is Enable India, which is already replicating 
its mobile phone-based information sharing service, 
Enable Vaani, in other countries.

Creating social impact globally
RECENT SUCCESS STORIES OF THE ZERO PROJECT–IMPACT TRANSFER PROGRAMME

Many social innovations have the potential for global replication, and the Zero Project–Impact Transfer 
programme supports its participants to do so. A number of success stories already have been report-
ed, and new ones are being added continuously.

Gallaudet University is partnering in Turkey
Started as a school in Washington, DC, in 1857 and 
founded in 1864 by an Act of the US Congress, Gal-
laudet University is still the only university in the world 
in which all programmes and services are specifically 
designed to accommodate deaf and hard of hearing 
students.

In 2018, Gallaudet University was awarded at the Zero 
Project Conference and also took part in the Impact 
Transfer programme with a storybook application 
that provides a bilingual reading experience through 
high-quality storytelling in both sign language and 
printed text. Known as the VL2 Storybook Creator, 
it has been expanded to a number of partners in the 
United States as well as in other countries. 
Currently, Gallaudet is cooperating with Boğaziçi 
University in Turkey, where two bilingual children’s 
stories in Turkish and Turkish sign language are 
being prepared. Also, sample lesson plans are being 
created so that teachers can use the stories in their 
classrooms.

“The VL2 Storybook Creator of 
Gallaudet University, a Zero Project 
Awardee of 2018, is now cooperating 
with Boğaziçi University in Turkey.”

“Visioneers” was founded as a division of FlashSonar, and is 
already active in two countries: Austria and Norway.

FlashSonar reaches out to new countries
For Daniel Kish, an Ashoka Fellow, the Impact Trans-
fer programme has been sustainably worth it. Blind 
since he was 13 months old, Daniel has learned to 
‘see’ using a form of echolocation. Kish calls his 
technique FlashSonar, and he founded World Access 
for the Blind (WAFTB) to teach it to others. 
WAFTB is a non-profit organization based in the 
United States and that operates entirely on donations. 
In 2018, WAFTB was awarded at the Zero Project 
Conference and participated in the Impact Trans-
fer programme. In order to export the FlashSonar 
technique worldwide, “Visioneers” was founded as a 
division of WAFTB. Two offshoots have already been 
founded in Austria and Norway by and with the sup-
port of local partners. Furthermore, the project has 
expanded internationally through a training-of-trainers 
model, so that Visioneers are currently providing their 
services in more than 40 countries. 
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The project is made possible by the Sabanci Founda-
tion, which provides the necessary funding via the Asso-
ciation of People with Hearing Impairment of Turkey. 

Founded in 1974, Sabanci is one of the largest family 
foundations in Turkey, contributing in many ways to 
the educational, cultural, and social development of 
the country. Each year four types of scholarships, in-
cluding for students with disabilities, are given to 400 
new students and a total of nearly 1,500 students. 
Inclusion is therefore a major goal of Sabanci, which 
the foundation tries to achieve through scholarships, 
joint partnership programmes, seminars, and other 
activities. “As Sabancı Foundation we are glad to be 
a partner of this systematic matchmaking process 
through the Impact Transfer Programme. We are 
expecting to connect the initiatives chosen as a part 
of the Impact Transfer Program with local actors in 
Turkey, and to support the replication of the solution 

throughout the country”, says Nevgül Bilsel Safkan, 
General Manager of Sabancı Foundation.  

Greta & Starks finds funding  
from Joachim Schoss
Based in Berlin, Greta & Starks is a technology-based 
social business that has developed the free GRETA 
mobile app to make cinema screenings more accessi-
ble to people with visual and hearing disabilities.
To do so, film distributors provide Greta & Starks with 
an audio description and subtitles for films that are 
currently showing in cinemas. The company uploads 
these to the mobile app, which people can then use in 
cinemas without needing special equipment. Users use 
their own headphones for the audio description and 
can adjust the size of the subtitle text on their smart-
phone screen. The app also works in open-air cinemas 
and with DVDs, video-on-demand services, etc. 

In 2019, Greta & Starks was awarded at the Zero 
Project Conference and participated in the Zero 
Project–Impact Transfer programme. As a result, the 
company attracted the well-known social impact 
investor Joachim Schoss, founder of the Scout24 
group and MyHandicap Foundation. Going forward, 
Schoss will support the company in implementing and 
promoting its social franchise model to make the in-
novative technology available in even more countries 
and languages.

Based in Berlin, Greta & Starks has developed the free GRETA mobile app to make cinema screenings more accessible to people with visual 
and hearing disabilities. In 2019, Greta & Starks participated in the Zero Project–Impact Transfer programme. As a result, the company attract-
ed social impact investor Joachim Schoss as a funder for future scaling.

Credit: (c) Sozialhelden e.v.

IMPACT TR ANSFER ONLINE

To find out more about all these projects, 
please visit:  
http://impact-transfer.org/zero-project/

http://impact-transfer.org/zero-project/
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Interview with Joachim Schoss

“There was only a lack of money for a faster scaling up …”

In general, what is more convincing to you as an investor, 
an idea or a team?

Schoss: The younger an enterprise is, the more 
important the team is. A mediocre team will have little 
success with the best idea, while an excellent team can 
turn the worst idea into a good one quickly. 

And what was it at Greta & Stark that convinced you to 
become involved?

Schoss: Seneit Debese (CEO and founder of Greta 
& Starks) is a highly motivated person, a down-to-earth 
entrepreneur in the best sense of the word. Her social 
enterprise is already running well in Germany and improves 
the quality of life of many people with disabilities. There 
was only a lack of money for a faster scaling up. 

Are you just an investor or also a mentor and consultant 
for Greta & Stark?

Schoss: Before my commitment, I intensively studied 
the existing business. Of course, this also gives rise to 
new ideas and opportunities to contribute in terms of 
content. For example, together we have developed a new, 
more tailor-made way of financing than the one originally 
envisaged by Greta & Starks. 

What would you consider the social equivalent of a 
business angel?

Schoss: A term that comes to my mind would be 
Active Impact Investor, that is, someone who gives money 
not only to achieve a financial but also a social goal and 

who also personally contributes, in a moderate way, to 
support the achievement of these goals.

Financing is the biggest barrier when it comes to 
expanding social innovation. How can this be made more 
attractive for private investors?

Schoss: One possibility would be public support 
through direct financial funding or through appropriate 
legislation, either in favour of the social enterprise or in 
favour of the investor. Unfortunately, in my experience 
this is rather unrealistic, especially for social innovations. 
Small, positive exceptions are Social Impact Bonds. A 
modern approach would be impact point trading.

How does "impact point trading" work?
Schoss: There is a growing expectation on the part 

of companies not only to generate a return in money but 
also achieve a positive impact. If the company does not 
manage to do this out of its own business model, it could 
buy Impact Points from a social enterprise or a founda-
tion and adorn itself with its impact. In return, the social 
enterprise gains access to a new capital market. For social 
enterprises this would also lead to a stronger focus on 
actual impact. 

Joachim Schoss, founder of Scout24 Group 
and MyHandicap Foundation, supports Greta 
& Starks, an alumnus of the 2019 Zero Project–
Impact Transfer programme, both financially 
with a Social Impact Credit and as a mentor.

Country Participants 2018

Austria Top Easy, Capito and apa

India Eanble Vaani, Enable India

India Jaipur Foot

Indonesia The Suryakanti Foundation Centre

Israel Friendship Parks, Beit Issie Shapiro

Nepal Inspire2Care, Karuna Foundation

USA Flashsonar, World Access for the 
Blind

USA Museum of Modern Art

USA Understood.org, National Center 
for Learning Disabilities

USA VL2 Storybook Creator, Gallaudet 
University

Country Participants 2019

Austria kinderhände

Botswana Solar Ear

Brazil Accessibility Promotion Agents, 
Escola de Gente

Colombia Profamilia, ASDOWN Colombia, 
LICA, and PAIIS

Germany GRETA app, Greta & Starks

Israel Seeds of Wellness, Enosh – The Is-
raeli Association of Mental Health

Italy Mirrorable, Fightthestroke

Lebanon Empowerment Through Integration 

Mexico Unidos Somos Iguales (Unidos)

USA DanceAbility International 

USA Pathways to Justice, The Arc of 
the United States

Country Participants 2020

Brazil Livox

Bulgaria Association for Shared Learning ELA

Chile Universidad Andrés Bello

Finland KVPS

Germany Capito Mecklenburg-Vorpommern

India Amar Seva Sangam

India Nayi Disha Resource Centre

Kenya InABLE

Senegal Humanity & Inclusion Senegal

UAE Manzil Center

ALL PARTICIPANTS 2 018 –  2 02 0



144



145

SECTION 5:

ICT supporting 
Inclusive Education 

Mobile services and apps

Cloud-based technologies

Training courses for 
parents and teachers

Content libraries

Digital literacy

Games, sports, and 
the performing arts
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Information and communication technology (ICT) 
became an important component of special and 
Inclusive Education in the early 1990s, although 
diverse assistive technologies, such as hearing aids 
or the Optacon device for people who are blind, had 
been used earlier to support access to education. 
Technology can enhance learning on different levels, 
from very individualized solutions, such as the use 
of assistive technology to make specific adaptions 
for people, to wider approaches that offer a learning 
experience that aims to be universally accessible to 
as many people as possible. Consequently, a broad 
range of solutions exist. 

The megatrend of “digitalization” will have an effect on 
all aspects of our lives, including the way we learn. 
The possible impacts of digitalization on Inclusive Ed-
ucation are diverse. As with all digitalization process-
es, there is a huge opportunity to break down barriers 
for people with disabilities when accessibility and de-
sign for all principles are taken into account from the 
very beginning. This is proposed in the new European 
Standard EN 17161:2019 ‘Design for All – Accessibility 
following a Design for All approach in products, goods 
and services’. Additionally, new developments, such 
as cloud computing, Artificial Intelligence, machine 
learning, and mobile services, offer huge potential for 
new innovative solutions for people with disabilities. 

An analysis of technology 
supporting Inclusive Education
AN ANALYSIS OF THE ZERO PROJECT NOMINATIONS THAT USE ICT 

Information and communcation technologies are a key driver in innovative solutions in the field of 
Inclusive Education. The Zero Project asked Martin Morandell, an academic expert in assistive tech-
nologies, to analyze the nominations this year, what technologies are most importantly used and what 
conclusions to draw. We are grateful to him for this section of the Report.

This raises the question: Which technological devel-
opments are making an impact on Inclusive Educa-
tion? This section analyses potential impact drivers 
based on the nominated and shortlisted nominees of 
the Zero Project.

Digitalization as a driver for  
Inclusive Education
Of the 469 nominated Practices and Policies, a short-
list of 169 Innovative Practices was created, which 
served as the basis for this analysis. For 60 of the 
169 nominations, the use of ICT was identified (there 
might be even more practices in which ICT is used, 
but were not described in the nomination forms). 

In a first step of analysis in this section, a commonly 
used clustering approach was applied. The European 
Union currently uses a system of “digitalization score-
cards” to measure improvements in digitalization, 
based on nine clusters (https://ec.europa.eu/growth/
tools-databases/dem/monitor/scoreboard). The Zero 
Project tried to identify how these nine major areas 
of digitalization were represented in the shortlisted 
nominations. Interestingly, only 22 nominations could 
be allocated to these clusters, with several of them 
fitting into more than one cluster, and with the majori-
ty being either mobile services or cloud technologies: 

• Mobile services (17) 
• Cloud technologies (7) 
• Artificial Intelligence (3) 
• Social media (2) 
• Internet of Things (2) 
• 3D printing (1) 
• Cybersecurity solutions (1) 
• Robotics and automated machinery (0) 
• Big data and data analytics (0) 

“Low-tech solutions can lead to 
significant impact when they are 
available and affordable in rural 
areas, or if they do not need ac-
cess to the Internet.”

Martin Morandell

https://ec.europa.eu/growth/tools-databases/dem/monitor/scoreboard
https://ec.europa.eu/growth/tools-databases/dem/monitor/scoreboard
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Mobile services and apps 
Most mobile services within the nominations develop 
or use apps for smartphones. But also low-tech solu-
tions in this field can lead to significant impact. This 
makes them available and affordable in rural areas 
with no or little access to the Internet. 

An example is the mobile phone-based training 
“Teachers start-up” from India (shortlisted, but not se-
lected (http://icevi.org/the-startup-mobile-phone-cur-
riculum/). It offers mobile phone-based training in 
countries where no specialized training on the specific 
needs of visually impaired and blind children is avail-
able. Interestingly, the training can be accessed via 
text-messages only, allowing teachers to attend the 
training on any mobile phone in rural areas and at little 
cost. Another example is the start-up EduClick from 
Cameroon (page 66, https://kamerbigbang.com),  
which provides quality mobile phone-based education 
for those unable to access formal learning, such as 
people with disabilities, refugees, or people in conflict 
zones. 

Some modern smartphone operating systems have 
great accessibility features built in. When app devel-
opers follow the guidelines for accessibility, they can 
provide a great benefit for people with disabilities. 
Apps are also one possible way to interact with cloud-
based services.

Cloud technologies are becoming more 
accessible 
The use of cloud technologies is becoming more com-
mon, in particular in the field of “Software as a Service” 
and “Platforms as a Service.” Cloud technologies can 
provide several benefits, such as availability and scal-
ability. Many interfaces for the cloud are web based. 
Designed following common accessibility standards, 
these can be used by people with disabilities. 
Cloud computing also typically includes other up-to-
date technologies, such as mobile services, Artificial 
Intelligence, Big Data, or Internet-of-Things (IoT).

One example is the cloud-based service Microsoft Im-
mersive Reader (https://educationblog.microsoft.com/ 
en-us/tag/immersive-reader). It offers great acces-
sibility features for Inclusive Education, including 
special settings for people with dyslexia, making it 

Interview with Prof. Klaus Miesenberger on the future 
usage of Artificial Intelligence 

“Artificial Intelligence will be  
used in avatars, in personalized  

symbol sets, in speech and 
 picture recognition.”

Which great innovations do you see in AI for people 
with disabilities?

Miesenberger: AI will be applied in many assistive 
technology solutions. For example, sign language ava-
tars will be available for many applications in this area, 
thanks to AI, machine learning, and quality assurance 
by professionals. Contrary to the past, the high quality 
and universal availability will make them accepted by the 
target group, and they will not be perceived as a risk, but 
as an enabler for sign language use.

And in more personalized services?
Miesenberger: An era of really good assessment 

tools is coming that will apply AI for very individualized 
settings and assistance. This will improve the provision 
of personalized assistive technology, like personalized 
symbol sets to enhance the understanding of written 
texts.

What do you expect in media and social media?
Miesenberger: AI for speech and picture recogni-

tion will be available as a black box for new services. 
Its potential is already shown by the high quality of 
close captioning of YouTube videos or automatic image 
descriptions for alternative texts.

Will AI be everywhere?
Miesenberger: Even though technology can enable 

people in many ways, assistive technology is and will 
remain primarily a service model, in particular in the 
domain of Inclusive Education. 
 

Prof. Klaus Miesenberger, head of the In-
stitute Integriert Studieren at the Johannes 
Kepler University Linz/Austria, believes 
in the power of Artificial Intelligence as a 
driver for Inclusive Education. 

http://icevi.org/the-startup-mobile-phone-curriculum/).
http://icevi.org/the-startup-mobile-phone-curriculum/).
https://kamerbigbang.com
https://educationblog.microsoft.com/
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easier to grasp grammar structures; and it provides 
pictograms for certain words that might need expla-
nation. Additionally, it highlights words currently being 
spoken aloud when speech output is enabled. 
The use of technology was identified in 38 of the 
shortlisted nominations, but no direct classification 
to one of the nine clusters could be made. This might 
be because there was no specific request to describe 
ICT use in the Zero Project nomination process. 
Therefore, many nominations described other as-
pects of their work, even though they apply solutions 
driven by these digitalization trends. Nonetheless, two 
general conclusions can be drawn:  

1. Impact in Inclusive Education is not driven yet by 
the most recent digitalization trends. 

2. Inclusive Education needs many gears working 
together; ICT on its own cannot be a solution, it 
always needs a service behind it. 

To learn more about the technologies applied, the 
Zero Project tried to work out the applications areas 
of ICT enhancing Inclusive Education. 

Clusters of ICT solutions 
After taking a closer look at the shortlist, our own 
clustering system was created. Every practice where 
the use of ICT was identified was associated with one 
of the following clusters: 
• Online courses for parents and teachers (9)
• Online materials and libraries (9)
• Digital literacy and access to assistive technology (8)
• Assistive technology development (6)
• Online courses for people with disabilities (5)
• Online courses for professionals (5)
• Gaming, sports, and performing arts (4)
• Life-long learning (3)
• Language, reading, writing, and math (3)

• e-Accessibility awareness and standards (2)
• General access to education (2)
• Communication platforms and social media (2)
• Independence and access to environment (1)
• Other (1)

Online courses show high impact
The clustering revealed an interesting insight given 
that the focus of the shortlisting process was on se-
lecting projects with the highest impact. Almost half of 
the tech-driven shortlisted nominations (27 of 60) are 
within the area of “Online courses and online learning 
materials”. Courses targeted at parents and teachers 
seem to be very applicable for informing, training, and 
educating. With online courses, many people can be 
reached. Furthermore, a scaling and even an expansion 
to other geographical or topic areas becomes easier. 
Subsequently, offering online courses is a promising 
way to achieve an impact by reaching a high number of 
people. 

Training for parents and teachers
Four of the nine online courses for parents and 
teachers were not focused on one specific disability 
group. Four courses focused specifically on the 
needs of children with intellectual disabilities, and 
one focussed on teaching blind pupils. One example 
is the ELPIDA e-learning platform (page 78,  
http://course.elpida-project.eu), which provides in-
formation for parents and caregivers of children with 
intellectual disabilities. The main goal is to empower 
family members, providing them with the necessary 
knowledge and skills to better support children of all 
ages with intellectual disabilities. 

One of the advantages when attending a course, 
compared to relying on information from other sourc-
es, is quality control. When relying solely on Internet 
search results, domain knowledge and a fair level of 
digital literacy is required to assess the quality of the 
information. Thus, lowering the barrier to access evi-
dence-based material and best practices in Inclusive 
Education is definitely a good way to drive impact. 

AFIRM, Autism Focused Intervention Resources and 
Modules, (https://afirm.fpg.unc.edu/afirm-modules) of-
fers evidence-based practices that can be applied by 
practitioners who work with children with autism. The 
DIVERSA platform (https://institutorodrigomendes.
org.br/en/) from Brazil offers articles, experience 
reports, accessible pedagogical materials, and case 
studies in all regions of Brazil and at various levels of 
education, as well as in other countries. The Open 
Doors project from the same organization shows how 
an online course helps to reach all kinds of stakehold-
ers and to raise awareness for the need and paths 
towards inclusive sports education. 

An example of the Microsoft Office 365 Immersive Reader. 

http://course.elpida-project.eu
https://afirm.fpg.unc.edu/afirm-modules)
https://institutorodrigomendes.org.br/en/
https://institutorodrigomendes.org.br/en/
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Some online courses were identified that focus on a 
particular profession, such as the Rick Hansen Foun-
dation, which offers architects a virtual reality training 
on accessibility. The European Tourist Association 
provides an online course for tourgides to improve the 
service for people with learning disabilities. 

Accessible online courses
Designed in an accessible way, online courses can 
be a very good base for enhancing Inclusive Edu-
cation. Accessibility needs to be guaranteed at the 
various levels. For example, the platform itself has to 
be accessible, meaning that users with disabilities 
can navigate, operate, and contribute to its content. 
The content in the different formats needs to fulfil 
the distinctive accessibility requirements as well, and 
exams must also be organized in an accessible way. 
Three of the five nominated online courses for people 
with disabilities are designed to meet the needs of 
people with intellectual disabilities. For example, the 
barrier-free distance learning courses provided by 
Turkey’s Association of Barrier-Free Access  
(www.engelsizerisim.com) aim to offer education for 
blind students in more remote and rural areas of the 
country, while the EduClick course described above is 
following a more universal approach. 

Content libraries for people who are  
visually or hearing impaired 
In contrast to the broader approach of the online 
courses, the nominated online libraries and other 
forms of online content have a strong focus on 
educational materials for blind and visually impaired 
people. The reason for this might be that the blind 
and visually impaired can access digital content 
through Braille and speech output. Notably, material 
for learning Braille, such as the ONCE Braitico course 
(https://educacion.once.es/braitico), is among the 
offerings. Online libraries offer resources in a variety 
of formats, including DAISY books, audiobooks, and 
musical notes. The world’s largest accessible e-book 
library is Bookshare (www.bookshare.org), offering 
783,000 accessible e-books in 47 languages. 
Similar platforms exist for people who are hearing 
impaired, such as VideoLibros (www.videolibros.org), 
offering stories and books in sign language. 
 
Digitalization will increasingly transfer teaching and 
learning methods towards online and blended learn-
ing courses. Hence, the goal of Inclusive Education 
must also be strengthened in this field, as called for in 
the UN Convention on the Rights of Persons with Dis-
abilities. Therefore, all online courses and materials 
should be created and offered in a way that follows 
the universal learning design.

Digital literacy and access to  
assistive technology 
Living in a world where digital services become an 
increasingly integral part of your life raises the need 
to be able to use digital technologies. For people with 
disabilities, accessible ICT and assistive technology 
have become an important tool for inclusion, self-de-
termination, and independence. To really be able to 
derive a personal benefit from ICT use, a fair level of 
digital literacy is needed; and for people with disabili-
ties, competence in using assistive technologies is of-
ten required. These skills can be critical to accessing 
Inclusive Education. Consequently, practices in those 
fields nominated for the Zero Project can demon-
strate a real impact. Notably, eight technology-driven 
nominations were associated with the field of “digital 
skills and access to assistive technology.”

Being able to operate assistive technology can bring 
many benefits – from early childhood onwards. The 
Australian start-up Sonokids (www.sonokids.org) 
provides accessible games to help young children 
improve their digital and assistive technology skills. 
Having access to assistive technology is often crucial 
for being able to navigate everyday life independently. 
Assistive technology labs are important places to 
assess individual needs, try out technology, and get 
assistance in the acquisition, adaption, and adoption 
of assistive technology. 

The AFIRM webpage offers practices that can be applied by 
practitioners who work with children with autism.

The Videobooks webpage offers stories and books in sign 
language.

http://www.engelsizerisim.com
https://educacion.once.es/braitico),
http://www.bookshare.org
http://www.videolibros.org
http://www.sonokids.org
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Assistive technology labs often take over this role and 
act as knowledge and experience hubs. As such, they 
are crucial to enable Inclusive Education. However, 
the number and capacity of such labs varies greatly 
from country to country. In Kenya, inABLE (https://
inable.smugmug.com/) is expanding the number of 
assistive technology and computer labs in schools 
for the blind, helping these students to grow their 
digital skills and thus be able to study and work more 
independently.
 
As individual needs vary, it is important that the exist-
ing solutions are adapted in the right way. Sometimes, 
even individualized developments are needed. The 
Instituto Profesional Duoc UC in Chile is working with 
the CERES special school to offer such individualized 
services, specializing in assistive technology solutions 
that do not exist on the market. 

With digital literacy, people with disabilities often 
have the ability to become experts in their own right 
regarding the breaking down of barriers and the 
use of digital technologies. Subsequently, they can 
act as peers, trainers, and respected experts in this 
domain. Within the PIKSL projects (https://piksl.net/), 
people with intellectual disabilities learn to become 
ICT trainers for a peer-to-peer course, mostly offering 
courses for senior citizens. This project narrows the 
digital divide on several levels, offers life-long learning, 
and creates new job perspectives for people with 
disabilities. 

E-accessibility awareness and standards
Most of the assistive technologies can only be applied 
in digitally accessible environments. For continuous 
improvements in digital accessibility, international 
standards, certification, and continuous research and 

development are needed. The International Associ-
ation of Accessibility Professionals (IAAP) (https://
www.accessibilityassociation.org/) shows how this 
can be achieved, offering a certification programme 
on Accessibility Core Competencies and for Web 
Accessibility Specialist. 

Raising awareness on the urgent need to create 
e-accessible learning environments is increasingly 
important, and several of the previously described 
online courses take these aspects into account. For 
example, China’s Zhejiang University offers a dedicated 
staff training to raise awareness on accessible ICT. 
The importance of raising this awareness on different 
levels can be seen by the achievements of Light for the 
World in north-east India. Broad partnerships be-
tween education/government bodies and local NGOs 
were created to develop a path towards a “Universal 
Design for Learning” approach, which also fosters the 
awareness and use of accessible ICT (www.light-for-
the-world.org/north-east-india). This best practice 
nomination highlights the potential of universal learning 
design approaches as well as its high acceptance rate 
due to the potential benefits for all. 

International standards that not only take accessibility 
into account but make it a priority are an important 
key for universal design for learning. For example, in 
Montenegro, DAISY books were introduced as part of 
a UNICEF project and are now used in more than half 
of all primary schools. This drives Inclusive Education 
by allowing children with and without disabilities to 
learn together and even use the same learning mate-
rials (https://www.unicef.org/montenegro/en/stories/
daisy-textbooks-more-self-contained-learning-chil-
dren-reading-difficulties). 

A young student works on a PC with Ballyland at his school. (Photo 
credit: Andrew Thurtell)

Children in Kenya who are blind or sight impaired learn in 
assistive technology labs supported by InAble.

https://inable.smugmug.com/)
https://inable.smugmug.com/)
https://piksl.net/),
https://www.accessibilityassociation.org/)
https://www.accessibilityassociation.org/)
http://www.light-for-the-world.org/north-east-india
http://www.light-for-the-world.org/north-east-india
https://www.unicef.org/montenegro/en/stories/daisy-textbooks-more-self-contained-learning-children-reading-difficulties
https://www.unicef.org/montenegro/en/stories/daisy-textbooks-more-self-contained-learning-children-reading-difficulties
https://www.unicef.org/montenegro/en/stories/daisy-textbooks-more-self-contained-learning-children-reading-difficulties
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Games, sports, and the performing arts
Playing games, taking part in sports, or participating 
in the performing arts, such as dance and theatre, 
are important activities for personal development. 
Gamification processes are applied in many areas 
of education for all age groups, but not always with 
accessibility and design for all in mind. Designing 
games in inclusive settings can help to increase 
awareness of the importance of accessibility. At the 
same time, working together can help to improve the 
imagination and creativity of students both with and 
without disabilities. The Brazilian University of Itajai 
Valley applies the “I’ve made my game” approach, 
where students design, develop, and evaluate their 
own digital games. SciFY from Greece is developing 
games for people who are blind and makes them 
available for free (http://gamesfortheblind.org) and 
even as open-source, allowing the games to be easily 
adopted and translated. 

Tanzelarija from Bosnia & Herzegovina is offering 
a silent dance project for deaf people, applying 
 vibro-tactile, rhythmic stimulation  
(http://www.tanzelarija.eu/produkcije/sd.html). 

Inclusive life-long learning 
Outside school and university settings, inclusive 
learning does not yet seem to be a main topic. 
However, the educational goals of museums and the 
media offer good opportunities to drive the inclusive 
learning agenda. One example is the ARCHES pro-
ject, offering enhanced museum experiences through 
an accessible app, incorporating sign language, and 
providing an innovative way of creating 3D reliefs of 
art pieces (https://www.vrvis.at/research/projects/
arches/). AKIM Israel has a practice that aims to 
make museums a more accessible educational space, 

in particular for visitors with learning disabilities. Sign 
Media from Kenya broadcasts a 24/7 TV channel in 
sign language with voice as an override. The pro-
gramme aims to ensure that economic literacy and 
information is adequately articulated to people with 
disabilities (http://signsmediake.com).

Conclusion 
Achieving the UN Sustainable Development Goal 4 – 
“Ensure inclusive and equitable quality educatoin 
and promote life-long learning opportunities for all” 
–  involves many steps. The examples above demon-
strate how ICT plays an important role in achiving this 
SDG. Creating awareness about the needs, over-
coming barriers by creating accessible solutions, and 
especially raising the level of digital skills are all key to 
creating greater access to education.

A tactile relief of the famed “Der Kuss” (The Kiss) by Gustav Klimt. Providing individualized assistive technology 
solutions in Chile.
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https://www.vrvis.at/research/projects/arches/).
http://signsmediake.com
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SECTION 6:

SDGs and Data

193 countries
Six Legal Indicators to comparatively measure and 
analyze policy-making

SDGs
An effort by the WORLD Policy Analysis Center to 
advance the SDGs

Measuring and monitoring disability- 
inclusion in education policies
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Global Policy Data to Advance 
the SDGs
The WORLD Policy Analysis Center is leading efforts to comparatively measure and analyze disability- 
inclusive policy-making. This section is provided by Prof. Jody Heymann and Willetta Waisath.

From 2000 to 2015, achieving universal primary 
education was at the center of the Millennium Devel-
opment Goals (MDGs)—an initiative that galvanized 
the global community on an unprecedented scale 
and halved the number of out-of-school children 
of primary school age. Despite this achievement, 
children with disabilities still attend school at 
substantially lower rates than their non-disabled 
peers, and evidence shows that the disability gap in 
education outcomes has in fact increased—rather 
than decreased—over time.

Measuring and monitoring disability- 
inclusion in education
While gathering data on education outcomes (such 
as enrollment, attendance, and literacy) for children 
and youth with disabilities is critical, this data is not 
the only form of monitoring that’s possible or useful 
in support of the 2030 Agenda. Realizing global 
inclusion as articulated by the SDGs relies on individ-
ual countries passing and effectively implementing 
well-developed disability-inclusive policy frameworks 
at the national level. Measuring and monitoring the 
strength of legal commitments to Inclusive Education 
is feasible now, and an important complement to 
disaggregated data on education outcomes.

WORLD’s quantitatively comparative measures of 
national commitments to Inclusive Education (outlined 
in the following pages) support the 2030 Agenda by 
informing the policy and research efforts of a range of 
stakeholders working to dismantle persistent barriers 
to education, including:
• Policy makers seeking information on what steps 

are feasible and effective at the national level in 
similar country contexts;

• Citizens committed to working for change and 
ensuring their governments are as effective and 
accountable as possible;

• DPOs and civil society using comparative data to 
support evidence-based improvements in their 
communities and countries; and

• Researchers analyzing the link between policies 
and outcomes to refine our collective understand-
ing of disability-inclusive policy design.

ABOUT THE WORLD P OLICY ANALYSIS CENTER

With the aim of advancing equality and inclusion for all people, the WORLD Policy Analysis Center (WORLD) examines 
social and economic laws, policies, and national constitutions to improve the quantity and quality of global policy data 
available. Developed over the past fifteen years, WORLD’S unique, interactive data resources now capture over 2,000 
policy measures of health, education, childhood, gender, global development, equal rights, and poverty, among others. 
WORLD’S commitment to rigorous policy research is accompanied by a deep commitment to ensure these findings are 
broadly translated to advance evidence-based change in all countries. 

“By 2030, eliminate gender disparities in 
education and ensure equal access to all 
levels of education and vocational train-
ing for the vulnerable, including persons 
with disabilities, indigenous peoples and 
children in vulnerable situations.”

SDG Goal 4, Target 4.5

When the global community adopted the 2030 Agenda 
for Sustainable Development and its Sustainable De-
velopment Goals (SDGs) in 2015, they pledged to re-
solve and expand on the unfinished work of the MDGs 
and “leave no one behind.” In education this means 
ensuring that at primary and beyond, the fundamental 
right to education is affirmatively extended to the most 
marginalized—including persons with disabilities.
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GLOBAL DATA TO ADVANCE THE GLOBAL AGENDA: 
MEASURING DISABILITY-  INCLUSIVE POLICY-MAKING

Grounded in the Convention on the Rights of Persons 
with Disabilities (Art. 24), General Comment No. 4 defines 
inclusion as “involve[ing] a process of systemic reform, 
embodying changes and modifications in content, teaching 
methods, approaches, structures and strategies in educa-
tion to overcome barriers.” This indicator measures two of 
many important aspects of inclusion: legislative guarantees 
to promote integration of mainstream education environ-
ments; and guarantees to provide individualized accom-
modations and supports for students with disabilities. On 
a global basis, these are the areas for which policy data 
is available. Ultimately, more is importantly needed to fully 
evaluate policies surrounding Inclusive Education.

The methodology of the WORLD databases
WORLD databases are developed and maintained by 
an international, interdisciplinary team of multilingual 
researchers. Researchers review and systematically 
analyze laws in their original language or translation 
to an official UN language, and convert these lengthy 
documents into a consistent and comparable set of 
quantitative indicators for all countries.

Policy dimensions are prioritized for analysis based 
on a range of factors, including: global consensus on 
their value, research evidence that demonstrates their 
importance, articulated needs of civil society partners, 
and feasibility. Once a policy area is prioritized, a set 
of indicators is carefully developed to consistently as-
sess policy features while still capturing the full varie-
ty of approaches taken by countries. This framework 
is tested on a diverse subset of countries to refine 
and strengthen indicators before they are systemati-
cally applied to all 193 countries. To ensure accuracy, 
data for each country are coded independently by 
two analysts, and their results compared. Full details 
on WORLD methodology, including database-specific 
policy sources and approach to quality control can be 
found at www.worldpolicycenter.org/methodology.

22 rights indicators across 193 countries
From 2017 to 2019, WORLD worked to significantly 
expand the evidence base on steps all countries 
are taking to realize equal rights and full inclusion 
at school and equal rights and reasonable accom-
modation at work for persons with disabilities. With 

“Build and upgrade education facilities that are child, disability and gender sensitive and 
provide safe, non-violent, inclusive and effective learning environments for all.”

SDG Goal 4, Target 4.A

the advice of a 19-member Steering Committee of 
global leaders from disabled persons organizations, 
academia, intergovernmental organizations, civil 
society, and philanthropy, WORLD measured national 
approaches to advance equality and inclusion in 
education laws, labor laws, equal rights laws, and 
constitutions—producing a unique dataset with more 
than 20 rights indicators across all 193 countries.

The full report and dataset linked to this initiative is 
available at: www.worldpolicycenter.org

https://www.worldpolicycenter.org/methodology
https://www.worldpolicycenter.org/events-and-launches/advancing-equal-rights-and-inclusion-at-school-and-work-for-persons-with-disabilities-a-global-assessment-of-national-legislation
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National laws must affirmatively guarantee 
Inclusive Education to children with disabilities
Globally, 74 per cent of countries take an important first step to advance inclusion by guaranteeing 
children with disabilities access to education alongside their peers in mainstream schools.

Q: What is the guaranteed level of inclusion in primary education for students 
with disabilities?

While laws guaranteeing children with disabilities access to 
public education is not enough to ensure access in practice, 
they are a critical first step. Our global analysis finds that a 
majority of countries (88 per cent) explicitly guarantee children 
with disabilities access to public education in primary education.

Previous educational models primarily provided schooling for 
children and youth with disabilities in segregated, separate 
schools within the education system. This analysis finds that 

a majority of national legal frameworks are aligned with the 
global demand for integrated education. 

Seventy-four per cent of countries commit to providing chil-
dren with disabilities education in at least partially integrated, 
mainstream environments during primary school, by guar-
anteeing that children have access to the same schools as 
their peers. Successful follow-through may remain an issue 
in many of these settings.

An interactive version of this map is available online here: www.worldpolicycenter.org/policies/
what-is-the-guaranteed-level-of-inclusion-in-education-for-students-with-disabilities/what-is-the-guaran-
teed-level-of-inclusion-in-primary-education-for-students-with-disabilities

No educational 
guarantee

No integration 
 guarantee

Integration in main-
stream schools

Integration in main-
stream schools and 
guaranteed support

Guaranteed, unclear 
level of integration

https://www.worldpolicycenter.org/policies/what-is-the-guaranteed-level-of-inclusion-in-education-for-studen
https://www.worldpolicycenter.org/policies/what-is-the-guaranteed-level-of-inclusion-in-education-for-studen
https://www.worldpolicycenter.org/policies/what-is-the-guaranteed-level-of-inclusion-in-education-for-studen
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No educational 
guarantee

No integration 
 guarantee

Integration in main-
stream schools

Integration in main-
stream schools and 
guaranteed support

Guaranteed, unclear 
level of integration

Advancing inclusion requires that national 
guarantees support the diverse needs, strengths, 
and experiences of all students with disabilities 
Access to individualized supports is a key element of Inclusive Education; 65 per cent of countries guar-
antee students with disabilities access to individualized support and accommodation in integrated edu-
cation environments.

Q: What is the guaranteed level of inclusion through the completion of secondary 
education* for students with disabilities?

A commitment to integration must be paired with strong 
guarantees to provide adequate individualized supports and 
accommodations for all students with disabilities. 

Supports and accommodations in the education setting can 
take the form of assistive devices, curricular adaptations, 
and adjustments in exams, among other approaches. Above 
all, it’s critical that these be provided by the public school 
system, without a family obligation to pay.

Nearly two-thirds of countries (65 per cent) have importantly 
paired legislative commitments to integrated education 
in mainstream environments with explicit guarantees to 
individualized support and accommodation for students with 
disabilities through the completion of secondary education.

* Findings at the upper-secondary level largely correspond 
to findings at the primary level—with the exception of eight 
countries where guarantees linked to compulsory education 
are weaker or absent.

An interactive version of this map is available online here: www.worldpolicycenter.org/policies/
what-is-the-guaranteed-level-of-inclusion-in-education-for-students-with-disabilities/what-is-the-guaran-
teed-level-of-inclusion-through-the-completion-of-secondary-education-for-students-with-disabilities

Relative to other regions and global figures, a smaller share of 
countries in South Asia and the Middle East and North African region 
guarantee access to education in mainstream schools with guaran-
teed support (29 and 37 per cent of countries, respectively).

https://www.worldpolicycenter.org/policies/what-is-the-guaranteed-level-of-inclusion-in-education-for-studen
https://www.worldpolicycenter.org/policies/what-is-the-guaranteed-level-of-inclusion-in-education-for-studen
https://www.worldpolicycenter.org/policies/what-is-the-guaranteed-level-of-inclusion-in-education-for-studen
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To dismantle persistent barriers, legislation  
must prohibit all forms of disability-based  
discrimination at school 
Access to equal educational opportunities can ensure a strong foundation for a lifetime, yet only 54 
per cent of countries prohibit disability-based discrimination through the end of secondary school. 

Q: Is disability-based discrimination prohibited through the completion  
of secondary education? 

Disability-based discrimination in the education environment 
can take many forms – from affecting inclusion in programs 
to evaluation to disciplinary measures – and strong guaran-
tees to non-discrimination can help ensure that youth with 
disabilities can access education on an equal basis with 
others. However, only about half of all countries (54 per 
cent) broadly guarantee non-discrimination in education on 
the basis of disability through the completion of secondary 
education. 

While countries at all income levels have taken important 
steps to advance equality by prohibiting discrimination, there 
are notable gaps in this foundational protection in every 
region, ranging from guarantees in 39 per cent of countries 
in Sub-Saharan Africa to 69 per cent in Europe and Central 
Asia.

An interactive version of this map is available online here: www.worldpolicycenter.org/policies/
is-disability-based-discrimination-prohibited-in-education/is-disability-based-discrimination-prohibit-
ed-through-the-completion-of-secondary-education

No

Discrimination pro-
hibited in admissions

Discrimination 
 broadly prohibited

https://www.worldpolicycenter.org/policies/is-disability-based-discrimination-prohibited-in-educatio
https://www.worldpolicycenter.org/policies/is-disability-based-discrimination-prohibited-in-educatio
https://www.worldpolicycenter.org/policies/is-disability-based-discrimination-prohibited-in-educatio
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Rights guarantees in national 
constitutions can powerfully advance 
and protect Inclusive Education 
Globally, 28 per cent of constitutions explicitly guarantee the right to education for children and youth 
with disabilities—providing advocates and policy makers with an important tool to reverse and reform 
discriminatory laws, and to support implementation of laws and policies that advance inclusion. 

Q: Does the constitution explicitly guarantee the right to education for children 
with disabilities?

Constitutional guarantees to equal rights are powerful 
tools for reversing discriminatory laws and policies, and for 
supporting the effective implementation of laws and policies 
that promote equality for persons with disabilities. Further, 
in periods of political and social change, constitutional equal 
rights protections can also guard against the weakening of 
legislative commitments to equality and inclusion.

Beyond their instrumental value, constitutions play a 
large normative role. Rights and values enshrined within 
national constitutions can powerfully shape societal norms 
towards inclusion in education and beyond. 

Around the world today, only 28 per cent of countries 
enshrine the right to education for children and youth with 

disabilities in their constitutions. However, these guarantees 
have become more commonly included in constitutions over 
time. While this explicit guarantee was only included in 13 per 
cent of constitutions adopted before 1990, it was included in 
67 per cent of constitutions adopted between 2010 and 2017.

A small number of countries take further steps to 
dismantle persistent barriers to equality in education by 
making explicit references to accessibility and integration in 
their constitutions. Globally, seven constitutions address the 
integration of students with disabilities into the public school 
system, and four constitutions require that schools and other 
educational institutions be physically accessible.

An interactive version of this map is available online here: www.worldpolicycenter.org/policies/
does-the-constitution-explicitly-guarantee-the-right-to-education-for-children-with-disabilities

No specific  
provision

Guaranteed right,  
not disability-specific

Aspirational  
provision

Education rights 
generally guaranteed 
and disability discrim-
ination prohibited

Guaranteed  
right

https://www.worldpolicycenter.org/policies/does-the-constitution-explicitly-guarantee-the-right-to-e
https://www.worldpolicycenter.org/policies/does-the-constitution-explicitly-guarantee-the-right-to-e
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Affirmative constitutional guarantees 
to accelerate full participation
Realizing full participation requires affirmative steps to dismantle discriminatory barriers to fundamen-
tal rights. While uncommon, some countries have taken important steps to enshrine guarantees to 
accessibility and integration in education in their constitutions.

Q: Does the constitution explicitly address the integration of students  
with disabilities into public school systems?

Interactive version of these maps are available online here: www.worldpolicycenter.org/poli-
cies/does-the-constitution-explicitly-address-the-integration-of-students-with-disabilities-in-
to-public-school-systems and www.worldpolicycenter.org/policies/does-the-constitution-ex-
plicitly-require-schools-or-educational-institutions-to-be-physically-accessible

No specific  
provision

Aspirational  
provision

Integration explicitly 
guaranteed

Q: Does the constitution explicitly require schools or education institutions to be 
physically accessible?

No specific 
provision

School accessibility 
explicitly required

https://www.worldpolicycenter.org/policies/does-the-constitution-explicitly-address-the-integration-of-students-with-disabilities-into-public-school-systems
https://www.worldpolicycenter.org/policies/does-the-constitution-explicitly-address-the-integration-of-students-with-disabilities-into-public-school-systems
https://www.worldpolicycenter.org/policies/does-the-constitution-explicitly-address-the-integration-of-students-with-disabilities-into-public-school-systems
https://www.worldpolicycenter.org/policies/does-the-constitution-explicitly-require-schools-or-educational-institutions-to-be-physically-accessible
https://www.worldpolicycenter.org/policies/does-the-constitution-explicitly-require-schools-or-educational-institutions-to-be-physically-accessible
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SECTION 7:

Summary in
Easy Language
A summary of this Report, simplified
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About the Zero Project

The Essl Foundation  
started the Zero Project in 2008.  
The mission was to work  
for a world without barriers.

Zero stands for zero barriers.

This means a world  
where people with disabilities  
are not prevented from doing the same things  
as people without disabilities.

To do this,  
the Zero Project relies on the UN CRPD. 
UN CRPD is short for  
United Nations Convention on the Rights of Persons with Disabilities.

The Zero Project works on innovations  
for persons with disabilities.  
Part of their work is to inform others  
about these innovations. 
The Zero Project has a big network  
of experts with and without disabilities. 
The members of the Zero Project  
come from 180 countries.

The Zero Project team finds  
Innovative Practices and Innovative Policies. 
These are great innovations  
that support persons with disabilities. 
The Zero Project works together with different persons  
and organizations around the world. 
Then they inform others  
about these Innovative Practices and Innovative Policies.

The Zero Project works according to 4 principles.  
These principles are explained on pages 8.
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The research of the Zero Project

Every research cycle of the Zero Project lasts 4 years. 
This year the topic is Education.

During one full cycle, approximately 300  
Innovative Practices and Policies are worked on.  
Next year a new research cycle will start. 
The topic next year will be Employment.

This year, the Zero project selected 
75 Innovative Practices and 11 Innovative Policies. 
These Practices and Policies  
are on the topic of Education. 
They are presented in the Zero Project Report. 
These Practices and Policies are also presented 

• on the Zero Project website at www.zeroproject.org 
• on Social Media 
• at the Zero Project Conference in February 2020 in Vienna

The Zero Project Conference

The Zero Project Conference  
is a meeting point of people with ideas.  
It takes place every year  
in the Headquarters of the United Nations in Vienna. 
Around 700 participants from more than 90 countries  
take part every year. 
During the Conference, people present  
Innovative Practices and Policies.

The winners of the Zero Project Award receive their prize at the Conference. 
Also, people with a lot of influence  
and people who can make important decisions  
present different topics and ideas. 
These people come from many countries 
and from all sectors of society.

http://www.zeroproject.org
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The Essl Foundation

The Essl Foundation MGE gemeinnützige Privatstiftung  
was established in 2007. 
Martin and Gerda Essl founded the Essl Foundation  
in Klosterneuburg in Austria. 
The focus of the foundation  
lies on research and donations. 
The Essl Foundation has created the Zero Project.  
Today the Foundation funds and organizes the Zero Project  
with a team of professionals, based in Vienna in Austria.

Partnership with Fundación Descúbreme

In 2019, the Essl Foundation and  
the organization Fundación Descúbreme from Chile  
have started a partnership. 

Through this partnership the Zero Project’s mission  
is also available for all Spanish-speaking people.

The Essl Foundation and Zero Project in Austria

The Essl Foundation organizes the  
“Zero Project Unternehmensdialoge” 
and the “Zero Project Branchendialoge”. 
This is a series of conferences in Austria. 
In these conferences,  
the members work on different topics:

• promote Innovative Practices in inclusive employment
• publish newspaper supplements on  

accessibility and inclusive employment
• organize local awards for creating employment  

for persons with disabilities. 
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Innovations, Networks, Communication, and the Zero Project  
Conference

The Zero Project has 3 important tasks:

• Select Innovative Practices and Innovative Policies
• Have an active network 
• Present results and inform others at the Zero Project Conference

What are Innovative Practices?

Innovative Practices can be:

• Projects
• Programmes
• Products and services
• Social enterprises
• Business strategies

Innovative Practices are usually organized by:

• Organizations and foundations
• Private companies
• Universities

What are Innovative Policies?

There are public policies on different levels:

• Policies for several countries at once
• Policies for 1 country
• Policies for a big or a small region

Public policies are usually enforced by

• laws, 
• regulations or 
• standards.
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Innovations found in 2020

For 2020, the Zero Project selected 
75 Innovative Practices and 11 Innovative Policies. 
These Practices and Policies should improve  
the lives of persons with disabilities.

This year’s research focus is education. 
There are different areas for education:

• Early childhood, kindergarten, and preschool
• Primary school and secondary school
• University
• Vocational education and job training
• Non-formal education – for example, private courses or workshops
• Digital education for using computers, tablets, or smartphones

Patterns of Solutions

The Zero Project also looks into “Patterns of Solutions.”  
These are groups of similar solutions for a problem. 
This year the Zero Project has identified 11 patterns of solutions.

Solution Number 1:

To make early childhood support more accessible  
in less developed countries,  
care providers have to get educator training  
and have access to cheap learning materials.

Solution Number 2: 

To create more inclusive schools  
it is important that children and parents  
get individual support. 
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Solution Number 3: 

To make schools  
in low and middle income countries more inclusive  
teachers have to get quality training.  
Teachers can be trained  
in dedicated centres or universities.

Solution Number 4: 

To get more children into school  
in low and middle income countries,  
parents must be visited and informed at their homes.  
Then the families get individual support  
for their needs.

Solution Number 5:

To make universities more inclusive  
they have to open up and be more accessible  
for people with intellectual disabilities. 
University training and degrees  
can make it easier to get a job.

Solution Number 6: 

It is important to have good transition models  
for the stages from training to a real job. 

Solution Number 7:

Architects and city planners need to be trained  
to make cities more accessible and barrier free. 
Successful training methods include  
free online courses and certifications.



168

Solution Number 8:

Using digital skills in a playful and creative way  
is a good way to train skills  
like creativity and communication.

Solution Number 9:

A lot of solutions for digital accessibility  
are based on “digital clouds. 
With digital clouds  
you can easily organize and share information  
through the Internet. 
For example, you can share digital libraries and directories  
that are organized in a way that is user friendly, accessible, and free of charge.

Solution Number 10:

Cloud-based solutions can also be used for online courses  
and to exchange information with others.  
For example, you can use clouds for teaching Braille.

Solution Number 11:

There are many ways to use digital solutions  
to support communication. 

For example 

• a programme that automatically writes out spoken words
• a programme to change text design to make it easier to read
• a programme that makes it easier to use touch-based features on tablets
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Dictionary

UN CRPD

UN CRPD is short for  
United Nations Convention on the Rights of Persons with Disabilities. 
The United Nations is an international organization. 
The UN CRPD is a treaty  
that was signed by many countries around the world. 
The treaty says that every government should protect  
the rights and dignity of persons with disabilities.

Innovation / Innovative

Things or ideas are called “innovative” 
if they are new and creative. 
An “innovation” is something that no one has done before. 
It can also be an idea that no one has had before.

Inclusion / Inclusive

If something is “inclusive,” it means that everyone can take part.  
This means that people with disabilities  
can participate in the same way as people without disabilities.  
All people in our society  
must have the same opportunities and rights.
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Annex

List of Acronyms

Guidelines for 
Conference Accessibility

The Zero Project 
Network 2019 – 2020

Acknowledgements
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Conference Accessibility 
Guidelines

1 Preparing for the  
conference  

1.1 What to look for when selecting an accessible venue
1.2 Promoting the event and inviting people to attend
1.3 Collecting details about additional support needs 
at registration
1.4 Effectively communicating the accessibility of your 
conference
1.5 Providing contact details to offer additional sup-
port with registration and booking
1.6 Arranging travel transfers for participants with 
limited mobility or other support needs
1.7 Making additional support available to individual 
participants during the conference
1.8 Supporting personal assistants to attend
1.9 Ensuring your whole team is ready to support 
participants at the conference
1.10 Supporting speakers to make their presentations 
fully accessible
1.11 Communicating the content of the conference in 
advance to help participants prepare

2 Making written and video  
material accessible 

2.1 Providing large print versions of printed materials
2.2 Providing alternative text for images
2.3 Creating accessible electronic documents
2.4 Making information on websites accessible
2.5 Making written materials easy to read
2.6 Using QR codes to provide information in an 
alternative format
2.7 Creating accessible video content

The Zero Project, jointly with Escola de Gente and other trusted partners, has published the  
Zero Project Conference Accessibility Guidelines, summarizing all that the Zero Project has learned  
on the journey towards an inclusive and accessible conference. While the Guidelines will be updated 
on a regular basis, we are pleased to offer here a list of important accessibility measures to ensure 
that your next conference will be as successful as possible.

3 Orientation at the  
conference venue

 
3.1 Creating an accessible registration area
3.2 Providing clear signage so people can navigate 
independently
3.3 Providing tactile flooring at the conference venue
3.4 Offering a sensory break room 

4 Participatory and inclusive  
conference sessions

 
4.1 Ensuring speeches and presentations are accessible
4.2 Captioning speeches
4.3 Providing sign language interpretation
4.4 Providing audio descriptions of video content
4.5 Using graphic facilitation to convey information in 
an alternative format
4.6 Making audio induction loops available
4.7 Providing a live web stream to increase remote 
access

5 Communication after  
the conference

 
5.1 Making materials available after the conference
5.2 Collecting feedback from participants on the 
conference experience

CONFERENCE ACCES SIBILIT Y 
GUIDELINES 

A new Zero Project publication is ready for 
download at www.zeroproject.org/resources

http://www.zeroproject.org/resources
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develop an ecosystem of ICT innovators. 

In Austria we are thankful to Wolfgang Sobotka, President 
of the Austrian Parliament, for his continuous support, and 
for co-organizing an event on Inclusive Education in the 
Austrian Parliament. Also in Austria, we are grateful to our 
growing network and all partners who join us in producing 
the Unternehmensdialoge (business dialogues with leading 
Austrian companies), the Accessible-IT Academy project, 
supplements in Die Presse, and other activities designed 
to create a world without barriers. Special thanks to our 
trustworthy partners, such as the various ministries and the 
many NEBA (Netzwerk Berufliche Assistenz) organizations, 
the team from Die Presse, and all our friends from the phil-
anthropic community at the House of Philanthropy in Vienna 
and at Sinnstifter and Sinnbildungsstiftung.

The successful continuation of the Zero Project–Impact 
Transfer programme would not have been possible without 
the strong support of Ashoka, especially Loic van Cutsem 
and Georg Schön, as well as all the mentors supporting the 
2019–2020 participants: Vishal Anand, Stephan Dertnig, Walter 
Emberger, Philipp Haydn, Nassir Katuramu, Helmut Maukner, 
Didem Oguz, Doris Rothauer, and Karin Schetelig.  We are also 
grateful to our partners who have supported this year’s pro-
gramme, including Lebenshilfe Salzburg, Fonds Soziales Wien, 
Sabanci Foundation, MyHandicap Foundation, Access Israel, 
International Labour Organization, and Humanity & Inclusion. 

The Austrian Ministry for Europe, Integration, and Foreign 
Affairs has supported the Zero Project in many ways, both 
in Austria and abroad. For example, for co-sponsoring our 
side events at the UN Conferences, we very much wish to 
acknowledge the help provided by Ambassador Jan Kickert 
and his team at the Permanent Mission of Austria to the 
United Nation in New York. Finally, we wish to acknowledge 
the former and current Ministers of Social Affairs, who have 
supported the Zero Project and the Zero Project Austria 
Conference, as have the Ministry’s Manfred Pallinger, Andre-
as Reinalter, and Max Rubisch.
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Zero Project Research Network 2019 – 2020
List by country of all peer-reviewers, voters, questionnaire respondents, and people with active roles 
in this year’s research cycle, from May 2019 to February 2020. Some 700 experts with and without 
disabilities from 108 countries contributed.

FIRST NAME LAST NAME ORGANIZATION

Afghanistan

Syed Waheed SHAH AABRAR - Afghan Amputee Bicyclists

Albania

Emanuela ZAIMI DSA - Down Syndrome Albania Foundation

Argentina

Celeste FERNANDEZ Asociación Civil por la Igualdad y la Justicia

Juan LÓPEZ MACCIO Videobooks

Carlos VENINI Andar

Armenia

Susanna TADEVOSYAN Bridge of Hope

Narine VARDANYAN International Child Development Center

Australia

Suzanne COLBERT Australian Network on Disability

Phia DAMSMA Sonokids

Amanda DUELL-FERGUSON The Centre for Disability Studies

Deborah DUNSTONE Department of Education, Queensland

David ECKSTEIN Swinburne University

Alice HALL UNICEF Australia

Josie HOWSE Royal Institute for Deaf and Blind Children

Keith MARTIN Epic Employment Service Inc.

Rosemary MCKAY Department of Foreign Affairs and Trade

Catherine MILLES Department of Education, Queensland

Cher NICHOLSON HCSCC - Health Community Service

Trevor PARMENTER University of Sydney

Fiona RILLOTTA Flinders University

Umesh SHARMA Monash University

Graeme SMITH Ability Technology 

Trudy SMITH Royal Institute for Deaf and Blind Children

Stian H THORESEN Curtin University

Austria

Shadi ABOU-ZAHRA W3C Web Accessibility Initiative (WAI)

Toyin Janet ADEREMI Her Abilities / Light for the World

Marc ANGELINI Special Olympics

Karin ASTEGGER Lebenshilfe Salzburg

Michael AUMANN myAbility Social Enterprise GmbH

Evelyn AWAD Fachschule für wirtschaftliche Berufe der Caritas

Nafisa BABOO Light for the World

Robert BACHER Fonds Soziales Wien

Helga BACHLEITNER Hilfsgemeinschaft der Blinden und Sehschwachen Oesterreichs

Juliana BATTHYANY Self-advocate

Isabel BEUCHEL Diakoniewerk

Elfriede BRUNNHOFER Fonds Soziales Wien

Tim BRUNÖHLER Universität Wien

Edbina DERIC Youth Advocate

Stephan DERTNIG Consultant

Nicolas DEVANTIE AIT Austrian Institute of Technology GmbH

Victoria DOPPLER Caritas der Erzdioezese Wien

Anna EBERL Youth Advocate

Karin ECKERT equalizent Schulungs- und Beratungs GmbH

Veronika EGGER design for all

Walter EMBERGER Teach For Austria

Lukas ERTL Universität Wien

Helga FASCHING Universitaet Wien

Johannes FELLINGER Konventhospital Barmherzige Brueder Linz

Karin FELLNER Integrative Lernwerkstätte Brigittenau

Walburga FROEHLICH atempo Betriebsgesellschaft mbH

Elmar Wilhelm M. FUERST Hilfsgemeinschaft der Blinden und Sehschwachen Oesterreichs

Hugo FURTADO Dreamwaves

Thorsten GEGENWARTH SFKB GmbH

Judith GIRSCHIK self-employed

Marie GITSCHTHALER Bildungsdirektion Wien

Werner GOBIET Die steirische Behindertenhilfe

Christof GÖTZ MyMind GmbH

Sabine GRUBER KHM-Museumsverband

Thomas GRUBER Special Olympics

Sabrina HAIDER Bildungsdirektion Wien

Monika HAIDER equalizent GmbH

Klaus Peter HOECKNER Hilfsgemeinschaft der Blinden und Sehschwachen Oesterreichs

FIRST NAME LAST NAME ORGANIZATION

Gerlinde HOFER Literaturpreis Ohrenschmaus

Lilli HOFER Youth Advocate

Lukas HUBER ÖGLB - Österreichischer Gehörlosenbund

Elisabeth JENCIO-STRICKER Bildungsdirektion Wien

Catherine Musola KASEKETI Her Abilities / Light for the World

Magdalena KERN Light for the World

Joanna KINBERGER equalizent Schulungs- und Beratungs GmbH

Thomas KÖCK KHM-Museumsverband

Franz Alexander KOLLITSCH Invester United Benefits GmbH

Silvia KOPP-SIXT Pädagogische Hochschule Steiermark

Rotraut KRALL KHM-Museumsverband

Sigrid KUNDELA KHM-Museumsverband

Friederike LASSY-BEELITZ Albertina

Michaela MALLINGER WAG - Wiener Assistenzgenossenschaft

Johanna MANG Light for the World

Helmut MAUKNER self-employed

Silvia MAYRHOFER Hilfsgemeinschaft der Blinden und Sehschwachen Oesterreichs

Walter MAYRHOFER Nikolaus Lenau Schule

Klaus MIESENBERGER Johannes Kepler Universitaet Linz

Martin MORANDELL Smart In Life

Joy MOROZOV Light for the World

Gabriel MUELLER Light for the World Switzerland

Victoria MÜHLEGGER Akademie für Altersforschung

Brigitte NAGY DENN`s Biomarkt

Ashrafun NAHAR Her Abilities / Light for the World

Claudia NUSS B.E.S.T. - Best Expert for Strategy and Transformation

Gerhard NUSSBAUM KI-i - Kompetenznetzwerk Informationstechnologie

Simon ÖHE dafür

Marion ONDRICEK BALANCE - Leben ohne Barrieren

Rupert ÖTTL Youth Advocate

Reinhard PACHNER RAG Austria AG

Michael PETER dafuer Unternehmens- & Personalberatung GmbH

Andreas PETERS MTP e. U.

Jelena PETROVIC Youth Advocate

Wolfgang PLAUTE Pädagogische Hochschule Salzburg

Karl PLETSCHKO Mopius Mobile GmbH

Natalia POSTEK Fonds Soziales Wien

Markus RAFFER Tec-Innovation GmbH

Rossana RAMIREZ DE WAREKA B4u

Claudia RAUCH Pädagogische Hochschule NOE

Matthias REISINGER Austria Wirtschaftsservice

Aaron REITBAUER atempo Betriebsgesellschaft mbH

Anna REITER kinderhände

Eva REITHOFER-HAI-
DACHER Lebenshilfe Graz und Umgebung - Voitsberg

Robert RITTER-KALISCH Diakoniewerk Gallneukirchen

Raphael ROKUS Youth Advocate

Werner ROSENBERGER Austrian Computer Society (OCG)

Doris ROTHAUER Consultant

Marcella ROWEK Erzherzog-Johann-Gesellschaft

Lukas RÜCKENSTUHL Youth Advocate

Stefan RUSCHER Wiener Linien GmbH & Co KG

Talha SARIYERLI Youth Advocate

Elisabeth SCHALUDEK-PALETSCHEK Schulzentrum Ungargasse

Irene SCHENK Matari Invest

Karin SCHETELIG self-employed

Georg SCHÖN Ashoka Austria

Barbara SCHUSTER kinderhände

Susanne SCHWAB Universitaet Wien

Gabriela SELLNER Permanent Mission of Austria to the UN in Vienna

Flavia SHEHU DSA - Down Syndrome Albania Foundation

Andrea SIHN-WEBER Raiffeisen Bank International AG

Pres. Wolfgang SOBOTKA Austrian Parliament

Heinz TIPPL KF-Inclusive Sports

Richard TRAPPL Universitaet Wien

Elisabeth Anna TSCHANN Amt der Vorarlberger Landesregierung

Georg TSCHARE SignTime GmbH

Elisabeth UDL Ninlil

Loic VAN CUTSEM Ashoka Austria
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Monika VYSLOUZIL Fachhochschule St. Poelten - Ilse Arlt Institut

Germain WEBER Universitaet Wien - Fakultaet fuer Psychologie

Angela WEGSCHEIDER Johannes Kepler Universitaet Linz

Georg WILLEIT Lebenshilfe Tirol

Manuela WOESS Marien Apotheke

Azerbaijan

Gwendolyn BURCHELL United Aid for Azerbaijan

Davud RAHIMLI Union of Disabled People Organizations Azerbaijan

Fatma SOFIYEVA Union of Disabled People Organizations Azerbaijan

Bangladesh

Vashkar BHATTACHARJEE YPSA (Young Power in Social Action)

Md. Saidul HUQ BERDO - Blind Education and Rehabilitation Development

Md Johurul ISLAM JEWEL CSF Global

Salma MAHBUB PNSP - Protibondhi Nagorik Shangathaner Parishad

Albert MOLLAH Access Bangladesh Foundation

Abu Hena MOSTAFA KAMAL 
PRODHAN Sun Flower

Mostafizur RAHMAN a2i-Access to information

Nafeesur RAHMAN National Forum of Organizations Working with the Disabled

Farida YESMIN Disabled Rehabilitaion & Research Association (DRRA)

Belarus

Elena TITOVA Belarusian association of assistance 

Belgium

Daphne AHRENDT Eurofound

Silvia BALMAS EFC - European Foundation Centre

Brando BENIFEI European Parliament

Marleen CLISSEN Catholic Education Flanders

James CROWE EASPD

Koen DEWEER Konekt vzw - Lets Co!

Naomi FALKENBURG ITU - International Telecommunication Union

Timothy GHILAIN EASPD

Julian HILLS European Council of Spatial Planners

Rudi KENNES Flemish Agency for Disabled Persons

Luca LASZLO Parents International

Sara LEFEVRE Visit Flanders

Sabine LOBNIG Mobile & Wireless Forum

Ilse MARTENS Sint Camillus

Jyrki PINOMAA Inclusion Europe

Inmaculada PLACENCIA-PORRERO European Commission

Frank SIOEN ENIL - European Network on Independent Living

Jolien SMIS Konekt vzw - Lets Co!

Milan SVEREPA Inclusion Europe

Luk ZELDERLOO EASPD

Benin

Sourou Jacob BOKINI ONG Avenir d'Afrique

Bhutan

Sanga DORJI DPAB - Disabled Persons' Association of Bhutan

Chencho DORJI Khesar Gyalpo University of Medical Sciences

Sonam GYAMTSHO DPAB - Disabled Persons' Association of Bhutan

Botswana

Modesta NYIRENDA Solar Ear

Brazil

Regina COHEN Federal University of Rio de Janeiro

Paulo CUNHA Diretoria de Educacao Inclusiva (DEIN)

Jorge Amaro DE SOUZA BORGES FADERS

Rosana FONSECA Escola de Gente - Comunicacao em Inclusao

Adriana GOMES ALVES Univali - University of Itajai Valley

Rodrigo HUEBNER MENDES Rodrigo Mendes Institute

Nelson KIRST Associacao Mantenedora Pandorga

Ronaldo Assun-
cao Sousa do LAGO Superior Electoral Court, Brazil

Regina Celia LINHARES HOSTINS Univali - University of Itajai Valley

Carla MAUCH Mais Diferenças

Rodrigo MENDES Rodrigo Mendes Institute

Carlos PEREIRA Livox

Pedro PRATA Escola de Gente - Comunicacao em Inclusao

Riane Natalia SOARES VASCONCELOS Diretoria de Educacao Inclusiva (DEIN)

Flavia SOUZA RIOinclui - Obra Social da Didade

Claudia WERNECK Escola de Gente - Comunicacao em Inclusao

FIRST NAME LAST NAME ORGANIZATION

Bulgaria

Kiril ARNAUTSKI Sozopol Foundation

Ivelina GADZHEVA Design for All Specialist

Ivan KARAGYOZOV Centre for Psychological Research, Burgas

Lilia KRASTEVA-PEEVA Association for Shared Learning ELA

Burkina Faso

Rasmata OUEDRAOGO Ministry of Education

Burundi

Alexis HATUNGIMANA Union Des Personnes Handicapees Du Burundi

Cambodia

Samith MEY Phnom Penh Center for Independent Living

Samnang PHENG Disability Development Services Program

Cameroon

Etali Genesis AKWAJI Sustain Cameroon

Blandine Angele MESSA EduClick

Canada

Monica ACKERMANN DRPI Aware

Mary BARTOLOMUCCI Accessibility Directorate of Ontario

Sandy BOLDT Lambton College

Isabelle COWAN Ministry of Education New Brunswick

Ines DE ESCALLON Inclusion International

Ingrid DEFERT Vancouver Community College

Susan L. HARDIE Canadian Centre on Disability Studies

Evelyn HUNTJENS BCANDS

Robert LATTANZIO ARCH Disability Law Centre

Sarah MCCARTHY Rick Hansen Foundation

John MCLAUGHLIN Ministry of Education New Brunswick

Kevin NG Rick Hansen Foundation

Linda PERRY Vela Microboard Association

Marcia RIOUX York University Canada

Meenu SIKAND Accessibility for All

Sue SWENSON Inclusion International

Kim THOMAS Vela Microboard Association

Boris VUKOVIC Carlton University Ottawa

Chile

Isabel ALVAREZ Incluye 360

Marina ARAOS ONG Pather Nostrum

Victor ASTABURUAGA Instituto Profesional de Chile

Carla BARRA Fundación Rayundown

Cristhian BELTRAN Instituto Profesional Duoc UC

Andrea LEGARRETA Corporación Ciudad Accesible

Macarena OVALLE Colegio Laudare

Victoria PARKER Universidad Andres Bello

Pedro QUIROGA MENEN-
DEZ Nacional Escuela Humanidades y Educacion

Carola RUBIA Fundación Descúbreme

Maria Theresa VON FUERSTEN-
BERG LETELIER Universidad Andres Bello

China

Jiajun BU Zhejiang University

Xuan ZHENG Chongqing Normal University

China - Hong Kong

Chris Kun Man YIU Chinese University of Hong Kong

Colombia

Beatriz Lorena BUITRAGO ECHEVERRI Institucion Educativa Teresita Montes

Beatriz Lorena BUITRAGO ECHEVERRY Secretaria de Educacion Municipal Armenia

Karim DEL ROCIO GARZON 
DIAZ Universidad del Rosario

Magda Azohitza HERNANDEZ ACUNA Servicio Nacional de Aprendizale SENA

Gustavo Alberto HINCAPIE CORRALES Corporacion Discapacidad Colombia - Tecnoayudas

Ines Elvira RESTREPO Corporación Transiciones Crecer

Maria Elena URBANO DORADO Camp Coalicion Colombiana Por El Derecho A La Educacion

Congo

Nicole ILUNGA Fondation Nicole Ilunga

Didier NTIMANSIEMI East Eagle Foundation

Costa Rica

Catalina DEVANDAS AGUILAR OHCHR - Office of the High Commissioner for Human Rights

Rosa Maria QUIROS RODRIGUEZ Ministerio de Trabajo y Seguridad Social

Croatia
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The Zero Project Research Network 2019 – 2020 (continued)

FIRST NAME LAST NAME ORGANIZATION

Marija BOROVEC Center for Rehabilitation Zagreb

Andreja MAKAR Ombudsperson for persons with disabilities

Radmila STOJANOVIC BABIC Association for psychosocial help Susret

Darija UDOVICIC MAHMUL-
JIN Mali Dom

Cyprus

Katerina MAVROU European University Cyprus

Denmark

Regina LAMSCHECK-NIELSEN Moeve aps

Dominican 
Republic

Maria Angelica ALONSO PELLE-
RANO Instituto Nacional de Atención Integral a la Primera Infancia

Berlinesa FRANCO Instituto Nacional de Atención Integral a la Primera Infancia

Ecuador

Miriam GALLEGOS Universidad Politécncia Salesiana

Fernando Roberto JACOME GAVILANEZ Complutense University of Madrid

Daniel SALAS FEPAPDEM

Olmedo ZAMBRANO Fundación Discapacidad y Desarrollo

Egypt

Eglal CHENOUDA SETI Centre for Training and Studies on Disability

Amena ELSAIE Helm

Ramez MAHER Helm

Mohamed NADA VLaby Platform

Alhassan SEDKY Alhassan Foundation

Abeer SHAKWEER Ministry of Communications and Information Technology

May ZEIN EL DEIN Alhassan Foundation

Ethiopia

Yetnebersh NIGUSSIE Light for the World

Melaku Tekle ZENGETA ECDD - Ethiopian Center for Disability and Development

Finland

Maarit AALTO Aspa Foundation

Liisa KAUPPINEN HerAbilities

Johanna MAETAESAHO Bestser Ltd

Tytti MATSINEN Felm

Mekonnen MULAT Felm

Mirva POIKOLA University of Eastern Finland

Petra RANTAMÄKI KVPS

France

Anna Cristina D'ADDIO Global Education Monitoring Report

Eftychia KALAMPOUKIDOU European Tourist Guide Federation (FEG)

Georgia

Davit GABAIDZE Ajara Government Administration

Germany

Carsten BENDER Technische Universität Dortmund

Hubert BERNARD Rhein-Main inclusiv e.V.

Reinhard BURTSCHER Katholische Hochschule für Sozialwesen Berlin

Young-jin CHOI PHINEO gemeinnuetzige AG

Helle DEERTZ Deutsche Gesellschaft für Internationale Zusammenarbeit 
(GIZ)

Holger DIETERICH Sozialhelden e. V.

Markus FREIBURG FASE

Anastasiya GERETS Time For Fitness Studio

Maja HEHLEN DanceAbility international & DanceAbility e.V. (Germany)

Frank HOFFMANN Discovering Hands

Gesa KOBS Institut für Inclusive Bildung

Katrin LANGENSIEPEN MEP Member of the European Parliament

Tim NEUMANN PIKSL Lab Düsseldorf / In der Gemeinde leben gGmbH

Laura-Monica OPREA IBS - IG Studierender an Bochumer Hochschulen

Hedwig OSVATH Deutsche Gesellschaft für Internationale Zusammenarbeit

Ulrich PFEUFER St. Augustinus Behindertenhilfe im Rhein-Erft-Kreis e. V.

Torben RIECKMANN Guter Unterricht für alle e.V.

Birgit ROTHENBERG Universitaet Dortmund

Andreas SCHULZE Rhein-Main inclusiv e.V.

Tobias SCHULZE Rhein-Main inclusiv e.V.

Nikola SCHWERSENSKY Katholische Hochschule für Sozialwesen Berlin

Carsten SIMONS Cisco Systems

Bernhard SPELTEN PIKSL - In der Gemeinde leben GmbH

Ingo STELZER CBM Deutschland e.V.

Gerhard WEBER TU Dresden / AG Studium für Blinde und Sehbehinderte

Manuela WEHRMEYER Bildungswerk der Niedersächsischen Wirtschaft gemein-
nützige GmbH - Unternehmens-Netzwerk INKLUSION

Jennifer WICHE PIKSL Lab Düsseldorf / In der Gemeinde leben gGmbH

Nils WOEBKE capito Mecklenburg-Vorpommern

Jan WULF-SCHNABEL Stiftung Drachensee

Samuel WUNSCH Institut für Inclusive Bildung

Lara ZEYßIG PIKSL

FIRST NAME LAST NAME ORGANIZATION

Ghana

Joseph Agyei DANQUAH CSIR-BRRI / KNUST

Gertrude OFORIWA FEFOAME Sightsavers

Peter Badimak YARO Basic Needs Ghana

Greece

Vaia ARSENOPOULOU Theotokos Foundation

Aristea BISMPIKI Kinitro - Labyrinth of Senses

Ioannis BISTAS Margarita Special Vocational Training

Athena FRANGOULI SSPMH - Society of Social Psychiatry and Mental Health

Vassilis GIANNAKOPOULOS SciFY - SCIENCE FOR YOU NPC

George GIANNAKOPOULOS SciFY - SCIENCE FOR YOU NPC

Ioanna Aikaterini MALATESTA PAPA-
MICHAIL ENAT - European Network for Accessible Tourism

Eszter SALAMON Stichting International Parents Alliance

Takis Siabanis SIABANIS Margarita Special Vocational Training

Eufimia TAFA University of Crete- Department of Preschool Education

Guatemala

Cailin Hannon CAMPBELL ADISA - As. de Padres y Amigos de Personas con Discapacidad

Marvin Estuardo MENDEZ GARCIA Rompiendo Límites -ASORO- Chiquimula

Honduras

Yuny Edwin BURGOS LOPEZ Programa de rehabilitacion de la paralisis cerebral

Elma Olivia PERDOMO MO-
RALES FENAPAPEDISH

Karola SUYAPA PREPACE - Programa de Rehabilitación Parálisis Cerebral

Juan Manuel VALLADARES 
ANDINO Asociacion hondurena de Lesionados medulares y similares

Hungary

Noemi BATHORY EFOESZ - Hungarian As. for Persons with Intellectual Disability

Elek FAZEKAS Helpific Hungary

Iceland

Rannveig TRAUSTADOTTIR University of Iceland

India

Anjlee AGARWAL Samarthyam - National Centre for Accessible Environments

Anita Claudia ALEXANDER CBM India

Arman ALI National Centre for Promotion of Emplom. for Disabled People

Meenu BHAMBHANI Mphasis

Nitin BINDLISH Mom's Belief

Jo CHOPRA Latika Roy Foundation

Prachi DEO Nayi Disha Resource Centre

Bertha DKHAR Bethany Society

Vishal GUPTA CHAI

Prerna GUPTA The Coloured Zebra

Sminu JINDAL Svayam - National Centre for Inclusive Environments

Murugan KALIRATHNAM Thiruppani Trust Association

Sathasivam KANNUPAYAN Enabled.in

Shilpi KAPOOR BarrierBreak Solutions Pvt Ltd - Newzhook

Deepak KUMAR Billion Ables Services Pvt Ltd

Monika MEHROTRA

Kavita MURUGKAR Universal Design Center, BNCA

Sajan NAIR Mental Health Action Trust

James NORTHRIDGE UrAbility

Vaishali PAI Tamahar Trust

Radek PAVLICEK Masaryk University

Bridgetta PREMA CBM India

P RAJASEKHARAN 
(RAJA) v-shesh Learning Services Pvt., Ltd.

Narayanan RAMAKRISHNAN Invention Labs Engineering Products Pvt. Ltd.

Sankara RAMAN Amar Seva Sangam

Ashay SAHASRABUDDHE KINTEL

Rajeshwaran SENTHILNATHAN Amar Seva Sangam

Meera SHENOY Youth4Jobs Foundation

Indonesia

Mochammad SASMITO DJATI Universitas Brawijaya

Joko SUDARSONO SEHATI Sukoharjo

Edy SUPRIYANTO SEHATI Sukoharjo

Slamet THOHARI Center for Disability Studies and Services, Universitas 
Brawijaya

Ireland

Caroline CASEY The Valuable 500

Majella DEMPSEY The European Association of Curriculum Studies (EuroACS)

Tara DOHENY Genio Trust

Paul GLEESON Department of Children and Youth Affairs

Teresa LEONARD Department of Social Protection of Ireland

Austin O SULLIVAN WALK

Israel

Inbar ADLER BEN DOR The Israel Association of Community Centers

Gaby ADMON-RICK Ministry of Justice

http://Enabled.in
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Roni ANKORI AKIM Israel

Ofer COHEN Shekulo Tov

Or COHEN STEP-HEAR/Global Ramp

Maly DANINO Nitzan Association

Ariel EZRA Nathan Company

Noa GALOR TEPERBERG The Israel Association of Community Centers

Yishai HATZIR STEP-HEAR

Benjamin HOZMI Beit Issie Shapiro

Yifat KLEIN JDC - American Jewish Joint Distribution Committee

Yael LAPIDOT Nathan Company

Cohavit MANOBELA Weizmann Institute of Science

David MARCU Israel Elwyn

Shelly NORDHEIM Ministry of Labour and Welfare

Margalit PILLER Israel Elwyn

Yakir PNINI-MENDEL JDC - American Jewish Joint Distribution Committee

Michal RIMON Access Israel

Sally ROSS BIHARI ENOSH - The Israeli Mental Health Association

Avital SANDLER-LOEFF JDC - American Jewish Joint Distribution Committee

Maya SCHNEIDER Israel Unlimited

Shiri SPECTOR Insight Sparks

Vered SPEIER KEISAR Ministry of Health

Nirit TOPOL Lotem Making Nature Accessible

Avremi TOREM Government of Israel, Ministry of Justice

Orit VITERBO Weizmann Institute of Science

Yuval WAGNER Access Israel

Sharon YEHESKEL-ORON Beit Issie Shapiro

Italy

Raffaele CIAMBRONE Ministry of Education

Claudio DEIURI Gymnasium Centro Studi e Formazione

Alberto DEL CARLO Fondazione Banca del Monte di Lucca

Ugo FALACE Centro Leonardo Education

Fabrizio FEA Associazione Scuola Viva onlus

Francesca FEDELI Fight the Stroke

Elizabeth Maria FRANCHINI Fondazione Banca del Monte di Lucca

Paola MATERASSI Azienda Sanitaria Universitaria Integrata Trieste

Rosaria Maria PETRELLA Italian Ministry of Education, Universities and Research

Marco PIZZIO Associazione Italiana Sclerosi Multipla

Arturo RIPPA Azienda Sanitaria Universitaria Integrata Trieste

Japan

Emi AIZAWA MIRAIRO

Toshiya KAKIUCHI MIRAIRO

Ikumi KAWAMATA The Nippon Foundation

Satoshi KOSE Shizuoka University of Art and Culture

Yuzo OSHIMA Organization for Broadcasting and Communications for People 
with Disabilities

Eri SATO

Jordan

Ghadeer M. ALHARES HCD - Higher Council for Affairs of Persons with Disabilities

Noor AL-SAWALHA Alliance Academy Jordan

Ghadeer HAMARNEH Alliance Academy Jordan

Amal KAWAR Alliance Academy Jordan

Rana MATAR King's Academy

Annie MAZAGOBIAN Al Hussein Society

Fajer SARAIREH Youth Advocate

HRH Prince Mired 
Raad ZEID AL-HUSSEIN HCD - Higher Council for Affairs of Persons with Disabilities

Alia Harran 
Yacoub ZUREIKAT HCD - Higher Council for Affairs of Persons with Disabilities

Sabah ZURIKAT Arab Episcopal School Irbid

Kazakhstan

Anna KUDIYAROVA Psychoanalytic Association

Kenya

Leon JUMA Youth Advocate

Luke MULEKA Signs Media Kenya Limited

George SISO inABLE

Poonum WILKHU The Action Foundation

Kosovo

Hiljmnijeta APUK Little People of Kosova

Lebanon

Farah ISMAIL Forum of Handicapped

Georges XANTHOPOLOUS arcenciel – participate in development

Libya

Abdusalam SHLEBAK Tadaman.gov.ly - General authority for social solidarity fund

Luxembourg

Yannick BREUER Info-Handicap Luxembourg

Andrea DI RONCO Info-Handicap Luxembourg

FIRST NAME LAST NAME ORGANIZATION

Britta GEBHARD EURLYAID - European Association on Early Childhood Intervention

Arthur LIMBACH-REICH University of Luxemburg

Malaysia

Mohammed 
Azman MOHAMMED Social Security Organization Malaysia

Malta

Joseph CINI Agenzija Sapport

Mexico

Linda EDDLEMAN The Trust for the Americas

Adriana HERNANDEZ 
SANCHEZ RGE Re Genera Espacio

Mariana LOPEZ ABP - Unidos Somos Iguales

Itzel MORENO Ac. Literacy for the deaf Mexico

Paloma TREJO MUNOZ Support Services For Inclusive Education

Micronesia

Nelbert PEREZ Pohnpei Consumer Organization

Moldova

Galina BULAT Lumos Foundation Moldova

Natalia COJOCARU Keystone Human Services International - Moldova Association

Charles HOOKER III Keystone Human Services International - Moldova Association

Ludmila MALCOCI Keystone Human Services International - Moldova Association

Montenegro

Maja KOVACEVIC UNICEF

Marijeta MOJASEVIC ENIL

Mozambique

Arcides BAPTISTA ADPP

Pedro MATARAUSSE Light for the World

Myanmar

Soe Moe OO Myanmar Independent Living Initiative

Namibia

Regina HAUSIKU Ministry of Arts, Education and Culture

Leopoldine NAKASHOLE Ministry of Education, Arts and Culture

Nepal

Suresh KAPHLE Sama Nepal

Hari PRASAD LAMSAL DRAD

Birendra Raj SHARMA POKHAREL Action on Disability Rights And Development-Nepal

Dorji Tsering SHERPA SKY Memorial Foundation

Suraj SIGDEL CBM International

Netherlands

Darren BIRD Learning for Wellbeing Foundation

Edwin Luitzen DE VOS DCM Disability Studies in Nederland

Brigitte HAIDER Parents International

Marja RIJERSE Liliane Foundation

Deepak Raj SAPKOTA Karuna Foundation

Sander SCHOT Light for the World Netherlands

Jose SMITS Researcher

Annet VAN DEN HOEK Karuna Foundation

New Zealand

Karen Ruth CHESTERTON KHAYAT CHESTERTON KHAYAT Consultancy

Trish GRANT IHC - In Your Community New Zealand

Nicaragua

Rosalina Flores OBANDO ASOPIECAD

Katharina PFOERTNER CBM - Christoffel Blind Mission

Nigeria

Ekaete Judith UMOH DPI Africa

North Macedonia

Rosica KOLEVA Inclusive Solutions Skopje

Vladimir LAZOVSKI self-employed

Norway

Weiqin CHEN Oslo and Akershus University

George Anthony GIANNOUMIS NOVA – Norwegian Social Research Institute

Christian HELLEVANG Norwegian Association of Local and Regional Authorities

Marianne KNUDSEN Youth Advocate

Steinar TOBJORN AASE Fylkesmannen i Telemark (County governor of Telemark)

Berit VEGHEIM Stop Diskrimineeringen

Pakistan

Muhammed ATIF SHEIKH STEP - Special Talent Exchange Program

Azhar IQBAL STEP - Special Talent Exchange Program

Palestine Ter-
ritory

Jamil DERBASHI Palestinian Center for Communication and Development 
Strategies (PCCDS)

Panama

Marina LOPEZ-ANSELME RET Americas

Peru

Paola CHACON METRIDIS - Inter-institutional Working Table
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FIRST NAME LAST NAME ORGANIZATION

Galata LLANO Instituto de Accesibilidad

Philippines

Erico ABORDO Architects for Accessibility

Jennifer GARCIA Regional Association of Woman with Disabilities

Carmen ZUBIAGA Disability Inclusion and Development

Sierra Mae PARAAN Save the Children

Portugal

Margarida COSTA SÉRVULO 
RODRIGUES Calouste Gulbenkian Foundation

Margarida LEOTE VIEIRA Calouste Gulbenkian Foundation

Miguel VALLES C.E.C.D Mira Sintra

Margarida VIEIRA Calouste Gulbenkian Foundation

Romania

Roxana DAMASCHIN-TECU Asociatia Ceva de Spus

Alina-Maria NEAMTU Pro ACT Suport Association

Russia

Natalia AMELINA UNESCO - IITE 

Evgeny BUKHAROV All Russian Society of Disabled People

Oksana CHUCHUNKOVA Perspektiva - Regional Society of Disabled People

Rwanda

Angelo EBENGO MUZALIWA IRD - Initiative for Refugees with Disabilities

Rene William NGABO Rwanda Assistive Technology Access (RATA)

Samoa

Jennifer Seipua PEMILA Ministry of Education, Sports and Culture in Samoa

Jennifer SEIPUA PEMILA Ministry of Education, Sports and Culture

Saudi Arabia

Mukhtar ALSHIBANI AlModon Engineering Consultancy

Wajdi WAZZAN King Abdulaziz University

Senegal

Ndeye DAGUÉ GUEYE Humanite & Inclusion

Gorgui DIALLO Action Enfance Senegal

Vieux Inssa SANE Humanite & Inclusion

Serbia

Vladan DOKIC University of Belgrade Faculty of Architecture

Rados KERAVICA Social Skills Animation

Ivana KOVA?EVI? Mathematical Society of Serbia

Ksenija LALOVIC University of Belgrade Faculty of Architecture

Mirjana LAZOR School for Elementary and Secondary Education - Milan Petrovic

Dragana MALIDZAN VINKIC Social Inclusion and Poverty Reduction Unit

Miroslav MARI? Mathematical Society of Serbia

Singapore

Geok Boon KU SG Enable

Sumita KUNASHAKARAN DPA - Disabled People's Association Singapore

Marissa LEE MEDJER-
AL-MILLS DPA - Disabled People's Association Singapore

Thomas NG Genashtim Innovative Learning Pte Ltd.

Chin Wee Alvin TAN SG Enable

Slovenia

Tanja KEK Biotechnical Educational Centre Ljubljana

Zeljko KHERMAYER Feelif d.o.o.

Rebeka ZEROVNIK Feelif d.o.o.

Somalia

Ali BAKAR Somali National Association for the Deaf

South Africa

Stanley BAWDEN The Living Link

Guy DAVIES Disability Solutions

Susan DIPPENAAR ATHENA Interactive Training Network (Pty) Ltd.

Amanda GIBBERD South Africa Department of Transport

Elizabeth KAMUNDIA University of Pretoria, Centre for Human Rights

Harsha KATHARD University of Cape Town

Maria KOCH The Western Cape Education Department

Theresa LORENZO University of Cape Town

Shona MCDONALD Shonaquip Pty - mobility and seating solutions

Margaret ROESTORF Carel du Toit Trust

South Sudan

Sophia MOHAMMED Light for the World International

Spain

Jon Ander ARZALLUS GUREAK

Ferran BLANCO ROS Fundacio Tutelar de les Comarques Gironines

Jose Luis BORAU JORDAN Fundación ONCE

Blanca CEGARRA DUENAS Fundacio Institut Guttmann

Katherine Michelle CHACON MARTINEZ Polytechnic University of Madrid

Paloma CID Fundación ONCE

Patricia CUENCA GOMEZ University Carlos III de Madrid

Yolanda María DE LA FUENTE 
ROBLES Universidad de Jaén

Laura DIEGO GARCIA Ministry of Health, Social Services and Equality

FIRST NAME LAST NAME ORGANIZATION

Ferran GALLEGO Code Factory SL

Juan Carlos GARCIA LOPEZ TSJ Asturias

Natali GONZÁLEZ-VIL-
LARINY Fundación ONCE

Eduardo JAUREGUI Irisbond

Adoracion JUAREZ SANCHEZ Fundación Dales la Palabra

Ana JUVINO Fundación ONCE

María Ángeles LAFUENTE DE 
FRUTOS ONCE

Lourdes MARQUEZ DE LA 
CALLEJA Fundación ONCE

Lluis MARROYO Campus Arnau d'Escala Foundation

Francisco Javier MARTÍNEZ CALVO ONCE

Antonio-Luis MARTINEZ-PUJALTE Universidad Miguel Hernández de Elche

Ana MOHEDANO ES-
COBAR OISS - Ibero-American Social Security Organization

Fermin NUNEZ Plena inclusión Asturias

Maria Teresa ROYO LUESMA KPMG

Josep Maria SOLE CHAVERO Fundacio Tutelar de les Comarques Gironines

David ZANOLETTY 
GARCIA Fundación ONCE

Sweden

Kjell STJERNHOLM Studieforbundet Vuxenskolan

Switzerland

Jenny ARANA ITU - International Telecommunication Union

Jorge ARAYA OHCHR - Office of the High Commissioner for Human Rights

Jean AYOUB International Social Service

Mohamed BA ITU - International Telecommunication Union

Peter FREMLIN International Disability Consultant

Klaus LACHWITZ IDA - International Disability Alliance

Jürgen MENZE ILO - International Labour Organization

Joachim SCHOSS myHandicap

Ariane WALDVOGEL Fondation Pro Victimis

Taiwan

Swan CHEN Parents Association for the Visually Impaired, Taipei

Shi-Ting LI Parents Association for Persons with Intellectual Disability, 
Taiwan

Tanzania

Christina BWANA Ubongo

Maryam ISMAIL The State University of Zanzibar

Said JUMA The State University of Zanzibar

Meshak MASANJA Mzeituni Foundation

Khamis SAID MECP-Z

Thailand

Kannika SARUAYSUWAN Lampang Eye Foundation

Sirinart TONGSIRI Faculty of Medicine, Mahasarakham University

Turkey

Ali ALPASLAN Eğitimde Görme Engelliler Derneği

Deniz BASKAN Sabanci Vakfi Foundation

Pelin BAYKAN Talking Hands

Nevgul BILSEL SAFKAN Sabanci Vakfi Foundation

Martha Jo BRAYCICH Special Olympics

Ozlem CEYLAN Living with Allergy Association

Betül OLGUN Tohum Autism Foundation

Nebahat Seda OZTURK Tohum Autism Foundation

Naci POLAT Pamukkale University

Ozen PULAT Sabanci Vakfi Foundation

Emre TA?GIN Eğitimde Görme Engelliler Derneği

Fatma TABANLI OBİDEV

Engin YILMAZ ABFA - Association of Barrier Free Access

Turkmenistan

Muhammed ANNAYEW Central Physical Sport Club Disabled People of Turkmenistan

Uganda

Ronald KASULE Buganda Disabled Union (BUDU)

Thomas KNAPP Kindern Eine Chance - A Chance For Children

Lynda Eunice NAKAIBALE Joy For Children Uganda

United Arab 
Emirates

Aisha ABDULLA MIRAN Executive Council Dubai

Eman Hamad AL TAMIMI Zayed Higher Organization for Humanitarian Care and Special 
Needs of Abu Dhabi

Noora ALSAADI Knowledge and Human Development Authority

Fatma BELREHIF Knowledge and Human Development Authority

Wafa BINSULAIMAN Ministry Of Community Development

Ayesha HUSAINI Manzil Center

United Kingdom

Lorna AITKEN Education Scotland

Ivor AMBROSE ENAT - European Network for Accessible Tourism
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David BANES AIS Access and Inclusion Services

Luc DE WITTE University of Sheffield - Centre for Assistive Technology

Ann FRYE Ann Frye Ltd.

Rebecca GILL VR Therapies

Alasdair GRANT DFID

Philip HANKS Leonard Cheshire Disability

Eszter HARSANYI MagikMe Inclusive Play

James LEE City Bridge Trust

Julia MCGEOWN Handicap International

Neil MILLIKEN Atos

Betty MOSES Sightsavers

Konstantinos PAPACHRISTOU Youth Advocate

Kathleen RICHARDSON De Montfort University

Teresa RUMBLE Centre for Accessible Environments

Jamie RUTHERFORD ENABLE Scotland

Ashley RYAN ENABLE Scotland

Liz SAYCE Disability Rights UK

Susan SCOTT-PARKER BDI - Business Disability International

Md. SHAHINUJJAMAN Save the Children International

Veronica STAPLETON Sightsavers

United States

Diana AUTIN SPAN Parent Advocacy Network

Daniela BAS United Nations DISD/DESA

Betsy BEAUMON Benetech

Janet BROWN Office of Disability Employment Policy

Susanne BRUYERE University of Cornell

Jane BUCHANAN Human Rights Watch

Dylan BULKELEY Disability Action for America

Victor CALISE New York City Mayor's Office

Angela CANTILLON Christopher & Dana Reeve Foundation

David CAPOZZI United States Access Board

Francesca CESA BIANCHI G3ict

Lisa CULBERTSON Upper Valley Services

Bryan DAGUE University of Vermont - Center on Disability and Community 
Inclusion

Michelle Lynne DAMIANI Syracuse University

Liron DAVID ENOSH - The Israeli Mental Health Association

Leigh Ann DAVIS The Arc's National Center on Criminal Justice and Disability

John DODSON Taft College Foundation

Rick DONOVAN Return on Disability Group

Kyle DUARTE Manos Unidas

Samantha EVANS International Association of Accessibility Professionals

Lainey FEINGOLD Lainey Feingold Law Office

Kay FERRELL ICEVI

Jennifer GERST University Research Co., LLC

Joshua GOLDSTEIN Advisor

Martin GOULD G3ict

George HAGERTY Beacon College

Jason HARRIS Jason's Connection

Lindsay HARRIS PHILLIPS Programs

Anne HAYES Inclusive Development Partners

Amy HEBERT KNOPF St. Cloud State University

Judy HEUMANN Special Advisor for International Disability Rights

Jody HEYMANN WORLD Policy Analysis Center

Kathryn JOHNSON St. Cloud University

Joseph JONES Drake University - The Harkin Institute for Public Policy and Citizen Engagement

Joshua JOSA USAID - United States Agency for International Development

Arlene KANTER Syracuse University

William KIERNAN University of Massachusetts Boston

Joy KNISKERN Georgia Institute of Technology - Accessibility Solutions

Sofija KORAC Permanent Mission of the USA to the UN

Alana LAUDONE Benetech

Christopher M. LEE International Association of Accessibility Professionals

Aaron MARKOVITS Taft College Foundation

Charlotte MCCLAIN-NHLAPO World Bank Group

Jeff MEER Handicap International

Hector MINTO Microsoft

Jennifer MIZRAHI RespectAbility

Sue MORASKA Houston Community College

Kristie ORR Global University Disability and Inclusion Network

Robert PALMQUIST SpeechGear

Michael PERRY Progressive AE

Sandra PIERCE Houston Community College

Deepti Samant RAJA World Bank Group

Erin RIEHLE Cincinnati Children's Hospital Medical Centre

FIRST NAME LAST NAME ORGANIZATION

Pat ROMZEK Three Talents

Debra RUH Ruh Global Communications

Ann SAM University of North Carolina at Chapel Hill USA

Sheri SHORN-BUNK Taft College

Elizabeth SIGHTLER Champlain Community Services

Ariel SIMMS The Arc

Stephan SMITH AHEAD - Association on Higher Education and Disability

Thorkil SONNE Specialist Foundation

Kevin SPENCER Hocus Focus, Inc.

Pamela STAFFORD The Arc New Mexico

Mark TRIEGLAFF ACT Services Inc.

Connie VANDARAKIS DanceAbility

Edward WINTER World Vision

Ursula WYNHOVEN ITU Representative to the United Nations

Maysoon ZAYID HerAbilities

Eric Guozhong ZHANG UN DESA

Uruguay

Camila ROSSI Instituto Interam. sobre Discapacidad y Desarrollo Inclusivo

Venezuela

Gleydi Josefina OROPEZA PEREZ Ministerio del Poder Popular para la Educación

Viet Nam

Sr. Le Thi KIM PHUNG Nhat Hong Center for The Blind & Visually Impaired

Minh Hien LE Hold the Future

Nguyen THI VAN HerAbilities

Zambia

Sela BROTHERTON AWDZ - Association of Women with Disabilities in Zambia

Zimbabwe

Wilson N RUVERE Jairos Jiri Association

Deborah TIGERE Christoffel-Blindenmission Deutschland e.V. (CBM)
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 . . . . . . . . . . .Contact

ADA . . . . . . . . . .Americans with Disabilities Act
ADHD  . . . . . . . .Attention Deficit/Hyperactivity Disorder
Android . . . . . . .Operation system of smartphones
ANED . . . . . . . . .Academic Network of European Disability
ASD . . . . . . . . . .Autism Spectrum Disorder
ASEAN . . . . . . .Association of Southeast Asian Nations
ASL  . . . . . . . . . .American Sign Language
AT . . . . . . . . . . . .Assistive Technology
CBM . . . . . . . . . .Christoffel Blind Mission
CBR . . . . . . . . . .Community-based rehabilitation
CBS . . . . . . . . . .Community-based services
CEO . . . . . . . . . .Chief Executive Officer
CRPD . . . . . . . . .United Nations Convention on the 
. . . . . . . . . . . . . . .Rights of Persons with Disabilities
CV . . . . . . . . . . . .Curriculum Vitae (resumé)
DAISY  . . . . . . . .Digital Accessible Information System
DPO . . . . . . . . . .Disabled people’s organization
e.V.  . . . . . . . . . . .eingetragener Verein (registered Association)
EAA . . . . . . . . . .European Accessibility Act
EASPD  . . . . . . .European Association of Service Providers
EC . . . . . . . . . . . .European Commission (part of the EU)
ECI . . . . . . . . . . .Early childhood intervention
EEA . . . . . . . . . .European Economic Area
EFC . . . . . . . . . .European Foundation Centre
ENIL . . . . . . . . . .European Network for Independent Living
Erasmus+ . . . . .EU grant-funding programme
EU . . . . . . . . . . . .European Union
G3ICT . . . . . . . .Global Initiative for Inclusive ICTs
FC . . . . . . . . . . . .Football Club
GIZ . . . . . . . . . . .Deutsche Gesellschaft für Internationale
. . . . . . . . . . . . . . .Zusammenarbeit
GPS . . . . . . . . . .Global Positioning System
HI  . . . . . . . . . . . .Humanity & Inclusion
Horizon2020 . .EU grant-funding programme
HR . . . . . . . . . . . .Human Resources
HTML . . . . . . . . .Hypertext Marker Language
. . . . . . . . . . . . . . .(Computer language used for websites)
ICT . . . . . . . . . . .Information and communication technologies
IDA . . . . . . . . . . .International Disability Alliance
IL . . . . . . . . . . . . .Independent Living
ILO . . . . . . . . . . .International Labour Organization
Inc. . . . . . . . . . . .Incorporated (for-profit organization in  
. . . . . . . . . . . . . . .US, UK and other countries)
INEE . . . . . . . . . .Inter-Agency Network for Education in Emergencies

IOS . . . . . . . . . . .Operating System of Apple smartphones
iPad . . . . . . . . . . .Tablet Computer, Trademark of Apple Computers
ISL  . . . . . . . . . . .International Sign Language
ISO . . . . . . . . . . .International Organization for Standardization
IT . . . . . . . . . . . . .Information & Technology
ITU . . . . . . . . . . .International Telecommunication Union
LFTW . . . . . . . . .Light for the World
LLC . . . . . . . . . . .Limited Liability Company
Ltd  . . . . . . . . . . .Limited (registered company)
MEP . . . . . . . . . .Member of the European Parliament
MoE . . . . . . . . . .Ministry of Education
MP  . . . . . . . . . . .Member of Parliament
NFC . . . . . . . . . .Near-Field Communication
NGO . . . . . . . . . .Non-governmental organization
OECD  . . . . . . . .Organisation for Economic Co-operation
. . . . . . . . . . . . . . .and Development
OHCHR . . . . . . .Office of the High Commissioner for
. . . . . . . . . . . . . . .Human Rights
ONLUS . . . . . . .Organizzazione Non Lucrativa Di Utilitá Sociale
. . . . . . . . . . . . . . .(Non-Profit Organization, Italy)
PhD  . . . . . . . . . .Doctor of Philosophy
QR Code . . . . . .Barcode for Scanning (Quick Response Code)
SDG . . . . . . . . . .Sustainable Development Goal
TVET . . . . . . . . .Technical, vocational, and educational training
UAE . . . . . . . . . .United Arab Emirates
UD . . . . . . . . . . . .Universal Design
UEB . . . . . . . . . .Unified English Braille Code
UK . . . . . . . . . . . .United Kingdom
UN . . . . . . . . . . . .United Nations
UN CRPD . . . . .see CRPD
UN DESA . . . . .United Nations Department of Economic
. . . . . . . . . . . . . . .and Social Affairs
UNDP . . . . . . . . .United Nations Development Programme
UNESCO  . . . . .United Nations Educational, Scientific and
. . . . . . . . . . . . . . .Cultural Organization
UNHCR . . . . . . .United Nations Refugee Agency
UNICEF  . . . . . .United Nations Children’s Fund
US, U.S. . . . . . . .United States of America 
USAID . . . . . . . .United States Agency for
. . . . . . . . . . . . . . .International Development
VET  . . . . . . . . . .Vocational and educational training
W3C . . . . . . . . . .World Wide Web Consortium
WBU . . . . . . . . . .World Blind Union
WCAG 2.0. . . . . Accessibility Standard for Web applications 
WHO . . . . . . . . .World Health Organization

List of Acronyms



Zero Project –  
for a world without barriers.

Zero barriers.



“The game creation 
helped me to work as a 
team and to strengthen 
friendships.”
From the Life Story of Igor Kuehn 
Ferreira (9), student at Univali School of 
Application, Brazil. See page 77.

Globally, 74 per cent of countries take an 
important first step to advance inclusion 
by guaranteeing children with disabilities  
access to education alongside their 
peers in mainstream schools.
Data from the WORLD Policy Analysis Center. See Section 6, page 152.

Individualized support – on the 
child/parent level or on the school 
level – is key for Innovative  
Policies and Practices to create 
more inclusive schools.
One of the 11 Patterns/Solution in innovations  
2019 – 2020. See page 15.

Countries with the most Innovative 
Practices and Policies in this Report: 
United States, Brazil, Australia, India, 
Israel, Austria, Spain, and Kenya.
See page 12.

QUOTES AND FINDINGS FROM THIS REPORT

ON THE WORLD WIDE WEB 
www.zeroproject.org

ON FACEBOOK 
like “Zero Project”

CONTACT PER EMAIL 
office@zeroproject.org 

ON TWITTER
#ZeroCon20 #ZeroProject

ON LINKEDIN 
follow “Zero Project”

More than 5,000 experts from 
all sectors of society are part of  
the Zero Project Network.

580 Innovative Policies and  
Practices have been awarded from 
2013 to 2020.

More than 4,000 people 
have participated in Zero Project 
Conferences since 2012.

Join the Zero Project Network! 

Facts & Figures

ISBN 978-3-9504208-7-6

A number of success  
stories of the Zero Project– 
Impact Transfer have  
already been reported,  
and new ones are being  
added continuously.
From Section 4. See page 134.

“All together it made our 
government adopt the  
programm and aim for  
the development of a  
disability-inclusive society.”
A quote from the Impact-Survey. See page 28.
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